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CHAPTER I 
INTROtuCTION 
The mob give vent to their impulses, and we deprive ourselves. 
We do so in order to maintain our integrity. ~fe economize 
with our health, our capacity for enjoyment, our forcess we 
save up for something, not knowing ourselves for what. And 
this ha.bit of constant suppression of natural instincts gives 
us the character of refinement ••• our whole conduct of life 
presupposes that we shall be sheltered from the direst 
poverty, that it is always open to us to free ourselves increas-
ingly from the evils of our social. structure. The poor, the 
common people, could not exist witnout their thick skin and 
their easygoing ways. Why should they feel their desires 
intensely when all the afflictions nature and society have in 
store are directed against those they love; why should they 
scorn a. momentary pleasure when no other awaits theml The 
poa~·are too powerless, too exposed, to do as we do. 
In these words, Sigmund Freud describes the value orientations of 
different groups of people. These values are difficult to pinpoint in our 
everyday interactions and observations, but the value manifestations are 
easier to identify. Fo:- example, when a father restricts his daughter from 
O.ating "that no-good, low class boy from across town," or a family works hard. 
to "save and get ahead;" then values a.re more identifiable through observation 
of individual and group behaviors. People's positive and negative reactions 
in real situations show their values of what they believe is proper, right, 
good, decent, and mor~l. 
1sigmund Freud 1n a letter to his fiancee, August 29, 1883; quoted in 
Ernest Jones, ~ ~ ~ ·~ £.! Sigmund Freud '(New York, 1953), I, · 
pp. 190-191. 
1 
2 
Researchers who study individual and group values and behaviors 
construct broad general principles to encompass similar, selected group 
behavior divisions. Some researchers may associate certain values and 
behaviors with select groups of people. These select groups may be chosen 
according to race, economic level, religion, occupations, age, sex, etc, 
The purpose of this thesis is to compare the results of six personal 
values as measured by the Survey of Personal Values among six groups of 
Evanston Township High School students selected according to race and 
economic factors in order to determine if any significant difference exists 
between lower and middle class groups regardless of race, 
In or·'ier to gain a clearer picture cf this project, the au"':.hor discusses 
the theories and research studies on social stratifica.tion in America includ-
~·.: ing middle and lower socioeconomic class va.lues in Chapter II. In determin-
ing the mic.dle and lower class s11bcultures and their values for the author's 
field resea!'ch, it is necessary to view the influential factors of socfa.l 
stratification: income, weal th, occ~1patj_on, power, possessions, education, 
religion, leisure time, and class consciousness from which the field research 
criteria can be deduced. In Chapter II specific emphasis will be paid to 
stratification according to prestige, position, power, income and occupation, 
and. class consciousness. 
~··. In Chapter III, the development o:f the project design and its setting 
was described. The field research was conducted in Evanston, Illinois where 
specific community characteristics were focused upons' history, population, 
housing, family characteristics, occupational opportunities, schools, churches 
etc, 
·. 
L~­
~:, 
i;, 
3 
The actual field research consists of two major parts. First 
2 Dr.. Leo~ard. Y. Gordon's Survey of Personal Values (see appendix I, page 157) 
was aQ~inistered to 234 Evanston High School students. The survey 
encompasses values concerning: practica.1 mindedness, achievement, va!'iety, 
orderliness, decisiven'3ss, and goal orientation. The students were randomly 
selected according to race and father's occupation (or mother's occupation~ 
if the father was a'bsent from the home). The occupations were ranked from 
0 to 9, ranging from non-occupational to a professional status according to 
the Ja.mes Colenan Report range of occupc:tions. J 
Since the sample is small, sj_x subgroups, instead of four,. were formed 
in grmrpin:;s of: (1) low - ranks of 0 to 2 include no occu?ation, laborer, 
and se'.'li-skilled. occupations; (2) medium - ra..."1ks of 3 to .5 include clerical, 
s!dlle<l and sales re:Qresentc.ti ve occnpc:>.tions; and ( 3) hi.sh - ranks of 6 to 9 
inc1~1ce tPchni~al, T.an2.r:;e:r, offici;:i.l, a.ri..d ~rofession;:i.l occupations. This 
• 
proviC.::is for grea.ter discrimination bd.wr~an middle class above the mean and 
lowe"C cla.ss 'bc1o·r +.he me:J.n. 
The results of the Stn"'1ey of Personal Values ·was co~:pared by an 
unweighted mec.sure of variance for a. 3 x 2 factorial eX]Je:::-iment with unequal 
cell frequencies to determine whether or not. there is a. significant differ8nc 
between middle and lower class values and between race, Black and white. 
2Leonard V. Gordon, Survey of Personal Values (Science Research Associa-
tior. i Chicago, V)67) • 
~ . 
JJames Coleman, Equality of Educational Opportunity (U.S. Department of 
Heal th, Education and Welfare: -Washington, D. C. , 1966) • Ii I' •.. \ ~\ \...._ _______________________ _ 
~·· 
4 
The second aspect was a questionnaire concerning the sbident's leisure 
time activities, interests, attitudes toward school and teachers, talents, 
and job aspirations. Additional data was gathered from the student's 
cumulative folder concerning his parent's marital status, siblings, learning 
ability, annual cumulative grades, and birth place. This data was reviewed 
and summarized subjectively according to pertinent factors concerning class 
and race. 
After the analysis of the cumulative folder data, questionnaire, and 
~ Survey of Personal Values has been presented in Chapter IV; the summary and 
conclusion will follow in Chapter V. A summary of social stratification, 
class values, Evanston's bac!{ground, and the project design will be followed 
by the conclusions and implications of the research. 
Defining values so they can be distinguished from attitudes, goals, norms 
etc. is necessary before continuing sir.ce sociologica.l literature on values 
uses a. varj_ety of C.efinitic-:is. For the purpose of this pa.per, "values" means 
favorable evaluations of acts, customs, institutions, and similar things by 
people, · ethnic groups, er society. These values ci!tr.. be ra.nked according to 
some external standa.rd. or in ter:ns of their relative position one to another. 
A positive value is a desire for a broad category of objects, feelings, or 
experiences; or a negative value results in a wish to avoid the oojects, 
feelings, or experiences. 
. ' 
f 
A REVI~W C!i' THE LITERATURE 
Characteristically human association in society envisa.ges rank difference~ 
a.nC. patterns of social relationships between individuals and groups with 
variations in societies and. time. Most societies have a visible structured 
rank order which in America is called a class-structure. 
As will ce shoi;m later in the paper that class differences such as, 
variations in wealth, life style, education, experience, and happiness.enter 
into every aspect of our lives. These class differences influence every 
inclividv2,l or .group choice ma.de, such as, the selection of r:tarriage partners, 
number of childr8n, amount of education, kind of job, house furnishings, 
wardrobe, year ancl make of car, friends and a.ssociatiates, affiliat~on with 
clubs and organizations, interests and hcl:oies, raad.ing materials, re:!.igious 
~.. affiliation, values, and patterns of behavior. Sine e most people in America 
~-~· are partially or tota.lly unaware of the soc::a.l cle.ss factors which shape their 
J· 
r< lives; the American Dream of equa.1 O!Y2ortuni ty' "all Americans are middle-
~· class," and rags-to-riches stories take on an appearance of rea.li ty. :?eople 
~.·•. seldom realize the importance of weal th, income, occupation, prestige, and 
"' 
power which is manifested in our class structure. 
The social inequality of stratification, a differential gradation of 
groups of individuals arranged according to superior, inferior, and equal, 
is found in every complex society. Those at the top have more power, 
5 
6 
privilege, and prestige than those 'below. gach e;ra.dation has less of these 
three attributes than the one above it. 
Societies exhiQit varied systems and levels of stratification. The 
011+,ward a:ppearanc·e and. liaison between levels are different, and .since most 
strata are so merged it becomes necessary to consider several cri teri&. in 
order to place any individual in an appropriate social status. 
The social status, or class differences, is primarily a statistical 
grouping occurring on a local level and composed of people ,with similar 
occupations, incomes, understandings, attitudes, values, and behavioral 
patterns. The members of the status groups belong to the same clubs, share 
tl'.:e same leisure, er.cou~?.ge their children to inter.narriJ, and have similar 
amounts of presti5e in t~e community. Therefore, membership means being born 
into ~ family of a certa:!.n class status. Upward and downwc.rd mobility 
evolves from individual struegle and differences in group participation. 
· In di vi dual 2.r.d grou=' mobility do not occur with ease in all three major 
tyIJes of st:?'.'a.tification systemsr caste, estate, and class. The caste 
system, which is the most rigid of the three, is found in India. Clearly 
t 3TC-ded, an indivicual born into the caste of his parents can rise no higher 
regardless of his personal abilities. This class stiucture is sanctioned 
and perpetuated by relicsious ritual. 
In India, there are four chief castess The Brahmans, the priests and 
teachers of the sacred lore; The Kshatryias, the warriors who protected the 
social order; The Vaisyas, .the peasants, craftsmen, and merchants; and The 
Sudras, the manual laborers-and menial servants who served the upper cast~s. 
The first three castes had the right to wear the sacred threads of spiritual · l< 
. ·"·'· 
.. · .. ' 
~: 
7 
rebirth and ritual purity. The lower class, comprising a.bout a fifth of the 
population, were the exploted "untouchables" who were poverty stricken. Any 
one that viole.ted their caste taboos ~ras ost:ra.cized, and in order to change 
ce.stes the individual could be reincarnated: by fulfilling his duties in his 
1 
present position. 
A c;;i.ste system of inherited inequalj_ty is perpetuated to mainta.in the 
status quo, but sometimes an idividual penetrates a high€r level. The caste 
system, as well as the estate and class system, is not "pure" but approxima-
tions or mixtures of all types of stra tifica.tion. 2 
The estate system, less rigid than the Indian caste system, appeared in 
!-iedicval Europe and was eased mainly on the possession of land. Each esta.te 
consisted of three well-d.efi:'.1ecl groups •ri th different customs, social 
attitudes, legal riGhts, and duties: the nobility, a military aristoc~cy, 
defended. the cou:'.'ltry and e:~ercised jm:1.icial power; the clergy, an ecclesi-
a.stic".l.1 c_,nd i!ltcllectual eli to, nin:i.st~rcd and. perfo!':'!l0d ad."linistrativ~ 
functions; and the :peasants, laborers, were ob:Li8ated to work and support the 
nobility anCI. the clergy, ;\:'llon?; the classes there were varJing gradations of 
rank dependin3' upon title, si::-;e of estate, number of dependents the individual 
1 
commanded, and the possession of freedom, or semi-freedom.' 
The class system, found in America, has some limitations but is not as 
rigid, marked off, or clcssd as the c3.ste or e:::;tate systems. Kurt B. Hayer 
1xurt B. Mayer, Class~ Society (New York, 1955), pp. 14-16. 
2Ibid., pp, 14-16 • 
• 
3rb1d., pp. lll-16. 
/.j-
categorizes four major dimensions of class: (1) class, life chances, and 
8 
class consciousness encompasses the amount and source of income which is 
deriveti from occupational activities and/or o~mership of r;roperty; (2) status 
2.nd. status groups, or impe!'sonal recognition of an in di vi dual, are character-
; 
' ized by group intermarriage, interaction, economic and occupational activities 
and the exclusion of divergent groups; (3) power, or the ability to control 
the '):)ehavior of others, may consist of special interest groups, or organized. 
prese:ure groups and lob'bies which entail economic and political Power: and 
( 4) soc:i.al mo1)ili t:;.r, or individuals or groups moving· up and down the class, 
status, and power hierarchies, is supposed t,o grant eciual opportunity to 
every qua.lifi.ed, talented indiv5.dual without legal barriers. These four 
d.irn.ensior:.s of socic.l strc.tification are interrelated a.nd define the ind.ividu-
al' s or group's social position ana_ functions, Al thouzh, the di visions 
1Jehreen c:Las~es ?.r"! ·aore haz:r than in a caste or estate system, each stratum 
or su'l;-cu:Ltnro h2.s si~ila:::- income, occupa,tion, life style, education, values, 
5 
and behavior patterns. Further ellaboration will be incude tbroughout the 
Researchers ha.ve studied class according to a,mount of income, wealth, 
o~cu?:=i.tion, personal prestige, educatlon, religious affiliation, race, 
:politic al and mili -b.try power, intellectualism, class consciousness, esthetic 
values, interaction~, residential a_.._-eas, type or condition of houses, moral 
or ethnical behavior, or a combination of these factors, Their studies 
encompassed varied geographical location, urban and rural areas, old and 
4
rbid., pp, 14-16 • 
.5Ibid. nn, 14-16 
9 
young communities, and stable and cli..anging tmms • The forerunners of social 
stratification theories O?.nd research 'were Xarl Marx, Max Weber, Robert Lynd, 
a.nd. H. Lloyd W~"""!l.er. 
More tha.'1 one hundred years ago Karl Marx, a giant in the fields of 
sociology and economics in his time, based his theories and interests around 
the effects of ownership of possessions. He felt that common possessions led 
to common occupations, interactions, values, and a shared class consciousness. 
Marx believed that class development was based on individuals fulfilling 
different positions or roles in a productive agricultural, hand~crafted, 
. 
a:nd/or industrialistic society. A two strata struggle would occur between 
land elmer and serf, tenant and slave, guild.master a.11d ~pprentice, entrepreneu 
and home ~TO!'!<er, or ca:'.'.)1 t.3.list fac+.oriJ m·mer and nonowning worker which he 
7 
labele'.J. collectivel;i: as the tthaves" a.!!d t.he "have nots." 
In studyinc; ~-1ar:u:' s a:r-!J!'Oa.ch to stratification, three important factors 
are emphc.sized besides property otmership: ( 1) class consciousness, the 
~ awa!'eness of a group of similar individuals to recognize their class position 
~ 
and act in a unified manne::-: (2) class solidari+,y, the workers act together 
tc achieve poli tica.l and economic aims; and ( J) class conflict, unconscious 
struggle for a fair share in the productive output with a "poor" class 
consciousness and conscious, collective struggle for a fair share with ~'good" 
6Karl Marx, unfinished chapter from Canitalr A Critioue of Political 
Economy (Moscow, 1962) , III 1 and Karl Ma.rx and Friedrich EngelS,- Manifesto of 
~ Communist Party (New York, 1932). 
7 Ibid• chapter 1. 
. ~·'', 
,, 
f. 
~-. 
l . 8 c ass consciousness. 
10 
On the other hand, !11ax '.·Teber, a German social historian, economist, and 
socioloc;ist, was lnterested in the effects of values on other variables. He 
showed that interaction in certain activities produced common values that 
overca.me economic interests. Weber agreed with Marx's economic dimension of 
stratification, he 2.dding power a.nd prestiee as separate entities. Weber 
felt property differences generate classes, power differences generate politi-
cal parties, and prestige o~fferences eenerate status groupings or strata.9 
~fober differs from Harx on the likeliness of members of the same economic 
class constituting a "community," and the probability of workers "rising" 
to "true" class consciousness and uniting for common class strue;gle against 
the system. !faber says this corunon struse;le will occur only w~en the con-
trast -1.n life-cha.'lc'?.s is not acc8"._)"t.c0. by the worker as inevitable and views 
10 
i+, as ::-~svl-tinc; f::-on so~iety's pro?crty and. economic distribution. 
societ~ ... ~rhich cl_iffe:rs in 1.~~ee of self.:...conscious unity anrl purpose, E',.!1:1. 
differs in socia,l reHard: c1'J.sGes, status e;roups, a.'ld parties.~1 
:.'.:?.rx ani.'.. Weoer:;.re i~portant men in the field of stra.tificatio::1 since a.11 
str2.t:~ficatio::i orientations represent a co:abinatio:n of these two approaches. 
8n1id • chapter 1. 
9r.!ax Heber, ~ ~ r-reber: :!:aaa.ys ~ Sociology, Edited and translated 
by H. H. Gerth and C. Wright !Ulls (London, 19146). 
lOibid. , p. 369. 
11Ibid • , p • )69 • 
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Their writings influenced theorists and resee.rchers into producing a grea.t 
wealth of knowledge in American sociological rankings. Two of the prominent 
early names in this field are Robert Lynd and 1-1. Lloyd Warner, both anthro-
pologists. In 1930, Lynd's middletown was the first major work to analyze 
a "typical" American community with dimensions of economic power on the 
political, social, educational, and religious institutions of the community. 
12 
Both Marxian and ~foberian thought can be seen in Lynd' s approach. 
In the two Middletmm volumes, Lynd analyzed a Midwestern industrial 
city of a.'bout 38 ,000 population in 192li·-25 and 193.5 during a period of 
industrialization, boom, and depression. Even though this small segment of 
the total population is characterized as a "typical" American community, 
many facets of American life are excluded from this sampling, sue h as,·· 1arge 
city :peculia:::-ities, substa.ntial ethnic relationships, and farn life, it does 
encon:pass the v1.sabili ty of institutional ~r.ange and the structure and 
lJ 
processes of ccmmuni ty life in .~e:!'."ice .• 
The 71idd.letow~. studies are organized around three research foci: class 
::.na.lysJ.s, occupational d.ifferientiation bet~-reen "working class" and 
"bu.s~ness class; u i~sti t11tional fu.nctioning, six ma.jor life-activities are 
economic or "getting a living," the family or 0 making a home," education or 
"tra~ninr, the yo>..m.?;, u leisure or "play-acti vi t:i. es," religion, and community 
activities or "caring for the unable," etc.: and social change, the 
12Robert s. Lynd and Helen Merrell Lynd, Middletown (New York, 1929), 
and Middletown in Transition (New York, 1937). 
13 IEM:, chapter 1. 
12 
dimensions of time, growth of a small, rural community, and rapid industri-
alization. In other words, the Lynds a.re depicting the characteristics and 
distinguishing attitudes, ha.bi ts, values, etc. of Hiddletown plus the 
uneven novement of its class segments. ~he first study! made in 1924-25, 
tried to gage the effect of rapid industrialization in rural Middletown's 
three principal industries of glass, automobile parts, and foundries, The 
second study, made in 1935, viewed the effects of boom and then depression 
14 
on tb~s industrial community~ 
The "working class," consists of individuals engaged in activities in 
getting their living primarily to things, utilizing material tools in the 
making of things and performing servic~s; and the "business class," composed 
~.· of people engaged in selling and promoting things, services, and ideas; were ~: 
selected by the Lynds rather than a threefold di'Tision of lower class, middle 
cla.ss, and upper class. They justify their twofold classification in these 
words: 
In so f.~.r as the tradi tio!lal three-fold classification might be 
applied to "!iddletown, toda3r, the city would ha,re to be regarded 
as having only a lower an<l a. middle class: eight or nine household.s 
might conceivably be considered as an u.pper class, but these 
families are not a group apart but are merged in the life of the 
mass of business-folk.13 
The lynds show the existing gradation within these two groups a.nd their 
overlapping by using references such as, "the lower ranks of the business 
class~" "the less prosperous business group," or "the working man with more 
14tynd, Middletown, pp, 1-13, and Middletown !!l Transition, pp. 1-25. 
l5Lynd, Middletown, p. 23. 
13 
money." They show the relationships between and within the two major groups 
a:r.d make it clear that the dominance of the business c~l.ass over the workine; 
class is purely economic power measured by income, , expenditures,· and we3.l th. 
Income and occupational position seem to be synonomous in this study because 
their correlation was not distinguished. The Lynds d.id S3.Y that the business 
class was hesitant to discuss their occupationa,l life and financial status 
with the interviewers.16 
In the second Middletown study, the Lynds continued their twofold class 
division but a.~alyzed within group divisions more intensely. They studied 
specific families and their influence in the community and made specific 
subculture classifications such as, "upper business class," "business control 
groups," and "old" and "new" middle class. These finer class distinctions 
e>.re sho,m in the final pages of the secor.d study in a· sixfold class system: 
1. A v3ry small top eroup of the "old" middle ~lass is becc'1ing 
?..n upper class, consistine of wea1 thy loca.1 manufacturers, ban.T.o:ers 
the local head managers of one or two of tr,3 na.tional co2']_)ora tio!1s 
Hi th 1mi ts in Mid.dleto1·m, ~.nd. a. fer-r well-to-do 1epend~!lts of all 
the a,bove, including one or two cutstandin~ lawyers. (This class 
is 18.r5ely j_d8ntical with the sron:p referred to throu«rhout as the 
business control sroup and also with the gro•xp setting new and 
expensive sta~a.ards in use of l~isure,) 
2. Below this first group is to be found a larger but still 
relatively small group, consisting of established smaller manu-
facturers, merchants, and professional folk (Mlddletown's ontsta.nding 
"old" middle-class members in Corey's sense) and also of most of 
the better paid salaried dependents of the city's big-'Ousiness 
interests (the "new" middle class of the favored administrative 
caste within Corey's scheme) •• , 
). Below Groups 1 and 2 come those who have been identified 
above as Middletown's own middle class in purely locally relative 

I .. ,, 
15 
unorgani?:ed, and give the "best'J jobs to college graduates who are usually 
business class family's offsprings. This makes'vertical social mobility for 
the adults almost impossible, even though both groups believe that hard work 
18 
and thrift will lead to occupational and economical elevation. 
The two classes' different associations and behaviors were psychologi-
cally enhanced by a railroad track dividing the community in half. Further 
division occurred in separate class churches, men's lodges, civic clubs, 
women's clubs, public elementary schools, high school divisions, modes of 
dress, speech patterns, life experiences, and other cultural patterns. The 
business class had more elaborate and varied associations and activities than 
the working class. There were very few churches, clubs, etc. that had both 
1q 
classes' participation.-, 
Other class differences, which are directly related to economic differ-
ences, show the business group has larger and cleaner houses, receives more 
necessary medical care, gives more and better education to their offsprings, 
spends more time in child care and rea~ing practices, reads more periodicals 
and books, and aquires more satisfaction from their work_ than do the working 
class. The workine; class was found to have larger family size, higher divorce 
20 
rates, and more religious fervor than the business class. 
The Lynds' Middletown studies are unlike the Warner "Yankee City" studies 
because time is· an important dimension in Middletown while Yankee City's 
primary focus is on "ideal type" class structure. Warner, following the 
18Ib' d . ~12 ~1 
_2:,_.,· pp • ./ -./ J. 
>
19Ibid •. , pp. J60-362. 
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16 
Weberian emphasis on honor or status groups, stratified Yankee City, an old 
• 
established community in Newburyport, Massaclmsetts, according to how differ-
ent socially and economically situated Americans viewed, ranked, and 
interacted with each other. He built his studies on reputation and prestige 
stratifications and developed·a standard Index of Status Characteristics 
based on education, residence, income, family background criteria. A diagram 
and description of each of the six xocial classes Warner and his students 
found in Yankee City followss 
FIGURE 1 . 
THE SIX SOCIAL CLASSES OF YANKEE CITY 
UM 
LM 
UL 
LL 
-1% "old aristocracy" or ~pper crust" 
1!% "new rich" 
10% "the backbone of the community" 
28% "the common man .. or "the working class" 
34% "the common man" or "poor but honest" 
25% "shiftless" or "from the wrong side of 
the tracks" 
Upper-upper class. This group totals 1 per cent of the population and 
is made up of "old families" with inherited wealth and several generations 
of upper-class positions. This class is found only in stable old cities of 
New England and the South. 
U>wer-upper class. Compared to the upper-upper class, this group of 
lt per cent of the population is wealthier but does' not have the comparable .... 
family lineage. Its members comprise the "new rich" who have made their 
money in finance, industry, and business. 
' , . 
17 
Upper-middle class. This group, 10 per cent of the population, is made 
up by business and professional men who are highly ~espected citizens actively 
engaged in civic affairs, These families are recently acquiring wealth. 
Lower-middle class, This 28 per cent of the population is generally 
known as "the common Man" and is far removed from the three classes just 
mentioned. They are similar to the Upper-lower class in occupations and 
values, The lower-middle class is made up of white collar workers, clerks, 
small tradesmen, and skilled workers with values of thrift, hard work, honesty, 
and decency. They have little property, but they do possess small neat homes. 
Upper-lower class. The largest group, 34 per cent, is usually composed 
of unskilled and semiskilled workers who want to do the right thing and give 
their children more opportunity than they had, They guard against slipping 
into the lowest class, 
Lower-lower class, Almost 29z- per cent of the population, this group is 
if ii composed of unskilled laborers who go from job to job and live on charity 
between jobs, All othGr classes look doim on them as "shiftles's" people who 
21 
live in the slums. 
In Warner's book, Social Class in Am~rica.: A Manual of Procedure for the 
Measurement of Social Status, two procedures for studying a toim by the Warner 
, 22 
method are elaoorated, The first, Evaluated Participation (EP), a technique, 
for the qualitative analysis of interview material, and second, Index of 
21w, Lloyd Warner and Paul S, Lunt, The Social Life of a Modern 
Yankee City Series (New Haven, 1941), p, 88, - - - -----• 
22 . . 
W, Lloyd Warner, Harchia Meeker, and Kenneth Eells, Social Class 
America (Chicago, 1949). 
Status Characteristics (ISC), a 
18 
shorthand, quantitative ·index to predict the 
results of EP with a minimum of effort. 
23 
The Evaluated Participation consists of six components: (1) Rating by 
matched agreement, (2) rating by symbolic placement, (3) rating by status 
reputation, (4) rating by comparison, (5) rating by sire.ple assigmnent, and· 
(6) rating by institutional membership, 
1. Rating by Matched Agreements. Informants at different prestige 
levels give nondirective interviews which provide the "social-class con-
figurations'" of the community, The analyst compares the results of the 
different individuals indentified as belonging to different status levels 
by the informants, Tfuen the analyst matches the identifications and counts 
the agreements and _disag!'eements among the informants on the class placement 
of the rated individuals and finds the correlation high, then the analyst 
kno~-rs the class system l:e is studyipg has a given number of classes, 
2, Rating by Symcolic Placemer:t. The informants make symbolic verbal 
terns which places an i~cli vid'Jal in a certain class through the 9-!1alyst' s 
interpretation cf the te:-m. For example, "Jones is from the wrong side of 
the tracks," or "Smith is a high ha.tter" would be translated by the analyst 
into one of classes assigned for the community. 
3, Rating by Status Reputation, The informants· make remarks about an 
individual's traits and activities which assigns the individual to a specific 
class, such as, "leader" or "immoral." 
23Ibid,, p. 35, 
'· 
I ~ 
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4. Rating by Comparison. The informants states that an individua.l is 
equal, superior, or inferior in status to others whose social-class position 
has previously been established. 
5~ Ra.ting by Simple Assignment. The informants a.ssign si.n individual 
to a particula.r class category without reference to the other classes in the 
entire system• 
6. Rating by Institutional Membership, The informants associate an 
individual with a specific "institution" such as, a clique, association, 
church, or family which predicts the individual's prestige from inter-·· 
24 
actions. 
The analyst collates this data and determines the number of community 
classes and who belo_ngs in each class. This method of data collection 
depends upon a hig~ly verbal community with realistic and perceptive i::-i.di- · 
viduals anq analysts with simila:.:- criteria for classifyine; individuals and 
maldns divisions in the cor;.munity social system. This method of population 
stratificat~on a!'ld categorizing individuals was more explicit ~n "YariJ<ee 
City" than in "Deep South". or "Jonesville." 
After the Evaluated Participation scale was made, Warner developed the 
Index of Status Characteristics (ISC) which measured statu's group placement 
in a less costly and time consuming manner than the Evaluated. Participation 
technique of extensive interviewing, Warner' devised this index, not to 
substitute for the EP, but to predict the results of the EP concerning 
Jonesville's stratification. 25 
20 
. The ISC was constructed by inspecting the characteristics associated 
with particular community statuses. Four factors, occupation, source of 
income, house type, and a.welling area, were decided upon and found to be 
highly correlated with the EP status placement in Jonesville ( .972). The 
final index is shm-m below (amount of income and education ,can be used as a 
substitute or in addition to these fac.tors): 
Occupation Weight 4 
Source of income Weight 3 
House type Weight 3 
Dwelling area Weight 2 
Each of these factors was rated on 2, seven point scale, with one as the 
highest status; Multiplied by the appropriate weight; and summed for the ISC 
score of a family wh:_ch predicted its a:?proximate place in the prestige · 
classes. A family score could range fro:n tm~lve, the highest status, to 
eighty-four, the lowest status, j_n placin~ it into one of the six .class 
26 
l~vcls. 
In order to use the ISC, the analyst must learn about the co!:lmunity he 
is studyinc;; acquire the local residents' general prestige value in order to 
divide the residential a.reaG into types of dwelling areas; observe and rate 
the estimated prestige value of the individual's house; and then~place the 
25w. Lloyd Warner and associates, Democracy 2:..!! Jonesville (New York, 
19l~9). 
26
rbid, , p, 16l~, 
..... ·• 
21 
~ •. 
subject into one of the occupational categories which follows: 
1. Professionals and proprietors of large businesses 
2. Semiprofessionals and smaller officials of large businesses 
3. Clerks and kindred workers 
4. Skilled workers 
5. Proprietors of small businesses 
6. Semiskilled workers 
?. Unskilled workers 
last, the analyst rates the individual in compliance with his primary source 
of incomes 
1. Inherited wealth 
2. Earned wealth 
3. Profits and fees 
L~. Salary and sales co:nmissions 
5. :·!ages 
6. Private relief 
27 
7. Pu1;lic relief and nonrespectable income 
The ISC was standardized with 303 Jonesville familes who were mostly 
upper and upper-middle class that were not mobile. Warner shows the 
correlation between ISC and EP and between single components and EP in the 
' .. ··, 
' following ta.ble: 
22 
TABLE I 
CORRELATIONS BETWEEN ISC COMPONENTS AND EP28 
Status Characteristic Correlation with EP Standard Error of Estimate 
Occupation .91 1.8 
Amount of income .89 2.0 
Source of Income .85 2.3 
House type ,85 2,3 
Dwelling Area ,82 2.5 
Education • 78 2.7. 
Original ISC .97 1.1 
After "Tarner revised the ISC and added the weights, 84 per cent of his 
predictions occurred in the correct class, and the greatest error occurred 
in the predictions of the upper-lower class, Incorrect prediction also 
occurred more frequently with ethnic groups and mobile families. Warner's 
final conversion table showed ninety-six pe_r cent correct predictioi:-s, which 
29 
made up two-thirds of his subjects, 
~farx, Weber, a.nd \Tarner all began with. a. concrete base by forming and 
characterizing classes in an existing industrial society, but in contrast to 
Marx, 1'1arner relied more on "subjective" criteria of stratification. 
Warner's influence was great in the field of methods of research and 
stratification according to prestige rating. His six class structure, 
28Ibid., p. 168. 
29Ibid., pp. 127-129. 
23 
contrary to Marx's and Weber's two class systems, led the way for other 
studies for which Warner was directly or indirectly responsible. 
In 1935, Warner directed a study of a small Southern city which centered 
on class structure in the white group, class structure in the Black group, 
and the white-Black relations. This study was written by Warner's chief field 
workers, Allison Davis, Burleigh B. Gardner, and Mary R. Gardner and was 
30 
called Deep South. 
Deep South, or "Old City,'' with similar research methods and class 
stratification as "Yankee City," has a color-caste system which creates a , 
systematic control of Blacks and whites. The color-caste system of values 
and behavior places all white people in a superior position and all Black 
people in an inferior status. Within each of these separate social worlds 
there are divisions of families, religious groups, associations, and a 
system of social classes. These classes are co:nposed of families and social 
cliques that participate in informal activities, such as visiting, dances, 
11 
receptions, teas, and larger informal affairs,-
Davis and his associates stratified the population'according to easily 
observable factors, such as peculiarities of speech, type of clothing worn, 
the manner of drinking and "carrying" liquor, occupation, and color evalu-
ation among Blacks. Subtle criteria were included, such as genealogies and 
inner thoughts of individuals. Other than stratificat~on, the writers 
30Allison Davis, Burleigh B. Gardner, and Mary R, Gardner, DeeE South 
(Chicago, 1941), 
31Ibid,, pp, 144-145, 
,j 
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concentrated on finding out "Old City" individuals'- values, and the relation-
ship between their behavior and status. 
The researchers found the people classified themselves and others by 
using descriptive phrases as "leading families," "fine old families," "the 
four hundred," "the society crowd," "plain people," "nice, respectable 
people," "good people, but no body," "po' whites," "red necks," and 'SO on. 32 
llithin these six strata, Davis found that the upper-upper class consisted 
of certain privilege white, "old aristocratic" persons who belonged to 
exclusive churches, lived in huge inherited, mansions, dominated lower echelon 
people, and organized community behavior. Everyone recognized these people's 
position and wanted to associate with them, but the upper-upper class associa-
ted intimately among themselves and amor.g members of the lowe:::--upper class 
who equa.led them in income, consuption standards, education, intellectual 
interests, and general behavior patterns. 33 
The loHer-up::_Jer class, or "aristocracy," does not ma!'<:e as much distinctio 
between i tcelf anrl the upper-upper class's position and backg:!'.'ound ·as does 
the •xppor-upper cla.ss. The lower-upper class members h<'.ve moved into their 
position fror.i t!1c uppe:r--middle class during their lifetime. They do resent 
not having the lineage of the upper-upper class and frequently make derogatory 
remarks about it. 
The upper-middle class, or "nice, respectable people," acknowledge the 
32rbid,, p. 65. 
33rbid., p. 64-67. · 
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distinction between themselves and the upper class, whom they sometimes call 
the "immorally behaved" upper class, and the lower-middle class, who have 
similar values but not similar amounts of money. The middle class is con-
cerned uith morality, displaying positive values and gaining wealth. Some 
stable upper-middle class socialize with the lower-middle class, especially 
the younger set, but most of the upper-middle class form friendships and 
socialize in their own strata. 
The lower-middle class, or the "good people" who are "just nobody," 
have a strong class feeling and reject and resent the poor upper class who 
are referred to as "broken down aristocrate$.," and the upper-middle class 
who are spoken of as "they think they are somebody." The lower-middle class 
aTso reGents the upward mobility of the upper-middle class but not the upward 
mobility of the lower-middle class. This is the only group that does not 
Jh 
resent the group belo1r them, kno1m as the "po' whites," or "no-counts." · 
The members of the upper-lower class have a Gense of solidarity and. 
distinguish thPmsclves from the group above and belmr thei'l because of wealth 
and not cecc>.usc of moral aspects as the mind.le class does. The upper-lor·rer 
clas::; does not wish to identify with the "inferior, unkempt, and improvident" 
101rnr-lower class, even though they engage in activities requiring close 
contact. 
The lower-low13r class, or "worthless," see upper classes in vague 
categories just as the upper-lower class does. The lower-lower class resents 
34 ~·, pp. 64-67. 
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the position of the upper-lower class because of their economic, job, and 
housing superiority, 
In this study, Davis and his associates fo1md formal and infonnal rules 
set to keep a "caste endogamy," which results in the administration of severe 
physical and/or psychological punishment to those that dare to break the 
taboos. The two groups, Black and white, have fixed status which is inherited 
by their off-springs and no matter how much wealth, prestige, power, and 
correct social behavior he acquires, the Black man cannot mobilize out of the 
lower caste. Social mobility can occur, however, within the Black or within 
35 
the white caste. 
Similar studies and findings pertaining to a caste system based on race 
and social stratification were done by John Dollard, Caste and Class in a 
36 . ~7 Southern~' and Hortense Powdermaker, ~Freedom,-" Other studies on 
the life of the "Black community and the interrelationship between class and 
color grew out of ~ South and which were influenced by T:farner were: Black 
Metrouolis, a study of class structure in Chicago's "Bronzeville, :• -by St. Cla,ir 
)8 . 
Drake and Horace R. Cayton; Color and Human 1'!ature, -a study of -Plack youth, 
39 
by ~Tarner, Junker, and Adams; Children of Bondage, a study of Blacks in the 
35rbid. , pp. 64-67. 
36John Dollard, Caste and Class in a Southern Town (New Haven, 1937). 
---- -- -
)?Hortense Powdermaker, After Freedom (New York., 1939). 
38st. Clair Drake and Horace R. Cayton,~ Metropolis (new York, 1945). 
39w. Lloyd Warner, Buford H. Junker, and Walter A. 
Nature (Washington, D. c., 1941). 
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class structure with parts of Deen South included, b! Davis and Dollard.40 
The six class system in "Yankee City" and "Old City," or Deep South, 
is found primarily in old established communities where social change is slow 
and the status lines are more visable. In older regions the maintenance of 
old family elite remains, but in yqunger communities, the old family lineage 
has not been, identified with above ordinary mortals because of time. There-
fore, "upper-upper" and "lower-upper" classes merge to form one "upper class" 
as is shown in Warner's Democracy ~ Jonesville, a ficticiously named ·: 
one hundred year old r,!idwestern farming to1m. 41 
Jonesville, a five-class pyramid stratification, services the needs of 
the surroundin5 farming to1ms with its one big factory, "The Mill," and 
several srna.11 factories. !:ere ~Tarner introduced a three-fold class division: 
(1) aoove the common man, the upper classes and upper-middle class; (2) the 
com:non man level, the louer-r::iddle and u:,iper-lower classes; and (3) the level 
below the common man, the 101·rer-lower class. His Ind.0x of Status Character-
istics were occupation, house-type, dwelling area, and source of ,iricome.42 
Other studies grew out of the "Jonesville" study when Warner worked with 
· Havighurst and Loeb to Produce Uho Shall 2e Educated, a study of educations 
li-J 
relationship to social class. Eollingshead investigated the class systems 
40 . . ( Alhson Davis and. John Dollard, Children of Bondage Washington, D, C., 
1940. 
41warner, Dernocrac1 in Jonesville. 
4?_ . . 
~·, pp. 84-89. 
43 .. 
W. Lloyd Warner, Robert J, Havighurst, and Martin B. Loeb, 
~ Eclucated? (New York, 19lf.4). 
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impact on the behavior of the youth in "Jonesville" and described his research 
LJ).1-
methods, procedures, and. findings in Elmtown Youth. 
Warner felt his studies in "Yankee City" and "Jonesville" could be 
generalized as a "tYIJical American community," which he expresses in these 
words: "Jonesville has been our laboratory for studying Americans. Jones-
ville is in all Americans and all Americans are in Jonesville." And further-
more, he goes on to assert, "To study Jonesville is to study America. ,.Li-5 
Even though Harner has made a great impact upon American cl?-SS research 
and orientation, many students of stratification criticize his theoretical 
apparatus and research scheme. Some of the major criticism leveled against 
\Jarner's work were put forth by Mills, Pfautz and Duncan, Lipset and Bendix, 
46 
KlucJ~hohn, Chinoy, and Merton, in separate writings. The prim~.ry charges 
Lfl-~ 
August B. Hollinssheci.d, B::lmto"m's Youth (New York, 1949). 
L~\T D . J . l"l 
.. · arner, eMocrac2r 11!_ onesvi . e, p. xv. 
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C, Wright r1rills, "The Social I,i fe of a I•!odern Community," American 
Sodolos;ical Review, VII (April 1942), 263-271. .. 
Harold H. Pfautz and Otis Dudley Duncan, "A Critical Evaluation of 
Warner's '.fork in Community Stratification," American Sociological Review, XV 
(April 1950), 205-215. . 
Seymour !!:. Lipset and Reinhard Bendix, "Social Status and Social 
Structures A Re-examination of Data and Interpretationsr I," British Journal 
of Sociology, II (June 1951), 150-168; also "Social Status and Social Structure: 
De-examination of Data and Interpretations1 II," Britis!: Journal of. 
Sociology, II (Sept .. 1951), 230-254. ·-
Florence Rockwood Kluckhohn, "Dominant and Substitute Profiles of 
Cultural Orientations: Their Significance for the Analysis of Social 
Stratification," Social Forces, XXVIII. (May 1950), 376-393. 
Ely Chinoy, "Research in Class Structure," Canadian Journal of 
Economics and Political Science, XVI (May 1950), 255-263. ~ 
Robert K. Merton, "The Social Life of a Modern Community," Survey 
G:ranhic, XXXI (Oct. 19Lr2) , 4 38. . 
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aimed. at Warner's stud.ies are his neglect to emphasize the#importance of 
econoCTical and occupational forces in social stratification, his neglect to 
stress the interplay of political and community power, his unsound classifi-
cation system and findings, and his claim of national applicability of his 
results. 
Warner defended many of these critisms in his methodological handbook, 
Social Class .!E_ America, which says he realized the importance of these 
factors, but that they are not sufficient to predict and explain social class 
solely. 
4.7 
Other community studies concerning position and prestige, or status 
inequality have been done by August B • Hollingshead, in "Elm town;" Gerhard E. 
Lenski, in Connecticut; :!arold F. Kaufman, in New York; Otis Dudley Duncan 
48 
and Jay ~·T. Artis, in Pennsylvania. Hollingshead., who was interested in 
adolescent beh3.vior, studied and worked with r:rarner in "Jonesville." The 
ho 
two men separated, and Ifollin,sshead. cal:led his study, Slmtown Yonth.'; 
l/.'7 . 
'~·lamer, Social Cl::>.ss :!n America. 
4
«
3Hollingshearl. 
Gerhard E. Lenski, "American Social Classes: Statistical Strata or 
Social Groups?" American Journal of Sociology, LVIII (Sept. 1952), 139-144. 
Earold F. Kaufman, "Defining Prestige Rank in a Rural Community," 
Sociometry, VIII (May 1945), 199-207; and "Memhers of a Rural Community as 
Judges of Prestige Rank," Sociometry, IX (Feb. 19l~6), 71-85. 
Otis Dudley Dtmcan and Jay.H. Artis, Social Stratification in a 
Pennsylvania Rural Communit , Pennsylvania State College, School ofAgricul;;. 
ture, Bulletin 543 Oct. 1951); and "Some problems of Stratification · . · .. 
Research," Rural Sociology, XVI (March 1951), 17-29. . 
49 Hollingshead. 
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Hollingshead' s study,·· to1hich was done in 1941 and 1942, shows the 
relationship of adolescent, white youths to the class structure. His infer-
mation was gathered by interviews, participant observation, official records, 
tests, autobiographies, and other field techniques. First, he worked out a 
rating procedure for studying the.prestige stratification of the small 
community. This process consisted of a list of families selected according 
to• their prestige rank which are spread throughout the system. Hollingshead, 
then aske~ informants to rank the adolescent's family in his sampling with 
the families on the list. This procedure is similar, but more systematic and 
more descriptive than the Warner's Rating by Hatched Agreements and Hating by 
Comparison. 
In the beginning, the criteria used. by the 25 inf orma."'lts to assign 
prestic;e rank to JO families, a..""Cd 11hich the researcher interviewed and 
selected as a representative cross-section of the community consisted of 
these categories: 
1. 
2. 
). 
4. 
5. 
The way of family living--this included place of r:-esidence, type 
of duellins, and. furnishings; 
Income and material possessions; 
Participation in community affairs, politics, religion ••• 
Family back~ound, including ancestry, kin and national origin; 
i::o Reputation or prestige.~ 
Seventy-six per cent of the raters ranked the 30 families into five strata, 
which was adapted to represent the l?restige structure of "Elmtown." 
:~ ' 
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of the thirty families, which had consistent ratings, were used as a "control 
ust," and further tested on thirty-one new raters who had lived in tne 
community twenty or more years. These raters placed each of the known 535 
families, who had adolescent children in high school, with the appropriate 
family on the control list. The control list was divided into five prestige 
classes, unbek~own to the raters, and the raters placed nearly all of the 535 
families in their chosen classes. When confusion occurred over socially mobile 
families, Hollingshead used "clinical judgment" and rated the families on 
available information, He then gave a numerical value to each class, which 
is similar to Warner's five class stratification. definition, which decended 
from upper class, Class I, to the lowest class, Class V. An average, or mean 
score., of the ratings was the final class score for ea.ch family, which is 
51 
summarized in Table II belows 
TA3LE II 
HCLLINGSEBAD'S CLASS RATHTGS 
!'Turr.l~er of ~Tumber of Mean No. Raters Mean Average 
rJlass Families Raters Per Family Ra.ting Deviation 
I 4 21 21.0 1.0L~ 0.04 
II 29 23 ll~. 3 1.93 0.16 
III 129 20 13.4 2.91 0.25 
IV 235 26 12.l 4.17 o.Ln 
v 138 22 10.5 4.71 0.39 
qollingshe~d found more agreement in family rank at the top and bottom of the 
' distribution and less ae;reement in the middle of the prestige range, 
51 . lli_:!., p. 37. 
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After he defined the families' social position in the community, 
Hollingshead depicted the adult cultural patterns and related them to their 
adolescents' social behavior. He shows the quantitative differences in classe 
according to ecological area of residence, occupation, income, house type, 
community leadership and lower ethnic derivation, age at marriage, family size 
church affillation, educational level, divorce and desertion, leisure time 
activities, and many other characteristics, which results in distinct sub-
cultures. Significant differences in class background are shown at the .Ol · 
level~ The adolescent behavior, which the study includes, covered school 
performance, estracurricular activity, clique and dating patterns, religious 
activity, jobs, recreation, sex, and personal contact's reactions to the 
child. Hollingshead shows the relationship between the adolescent's success 
in adjustment and rey.rards and his position in the class system. Three major 
reasons were demonstrated: (1) lower class children learn from their family 
and peers behavior patterns \.;hich do not aid them in successful educational 
and occupa.tional experiences; (2) community authority figu:r-es, who a~re 
influenced by their middle class values, discriminate against lower class 
children; and (3) the adolescent's world, as his parents• adult world, tends 
to consist of class cliques and activities which exclude different classes. 
These were the three significant factors that tended to hinder vertical social 
. 52 
mobility. 
Gerhard E. Lenski duplicated Hollingshead's method in Danielson, 
52 . . . 
~·, p. 37 •. 
Conneticut, a small town of 6000 people.53 He told twenty-four raters to 
33 
divide a representative sample of community people into class levels with 
equal prestige. The informants stratification ranged from three to seven 
levels, and the informants that used the same 'levels did not put equivalent 
population proportions in them. Lenski concluded that even though there was 
an agreement on community prestige continuum, there was no general strata 
divisions~ He felt that the ethnic groups, which consisted of a large body 
of French Canadians and a smaller number of Yankees, could have influenced 
his results.54 
Other studies that used a similar method as Lenski was Edgar A. Schuler, 
who studied a small Louisiana farr.i village of about 900; and John Useem ,. 
55 Pierre Tangent, and Ruth Useem, who studied a small prairie town. 
Harold F. Kaufman, who was developine a similar formal and informal 
method in a small village in central New York state at the same time a.s 
Hollingshead uas in "Elmtown," studied about 1200 people who lived in the 
r:.6 
villa3e and on surrounding faros.-' He used fourteen raters from various 
"prestige classes" who said they used ten status factors as a criteria: 
economic, occupational, ethnic, idealogical, organizational, family mores, 
alcoholic liquor mores, personality characteristics, clique status, and 
53Lenski, pp. 139-14l~. 
54rbid I ; pp. 139-lLl-4. 
55Edgar A, Schuler, "Social and Economic Status in a Louisiana Hills 
Community," Rural Sociolo&, V (March· 1940) , 69-83. . 
John Useem, Pierre Tangent, and Ruth Useem, "Stratification ina 
Prairie Town,'.' American Sociological Review, VII (June 1942), J.31-342 .•. 
56 . 
Kaufman, pp. 71-85 •. 
. ' 
:.:: 
.. 
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kinship status. They stratified ±he families they knew within a range of 
four to ten class prestige levels which followss 57 
TABLE III 
MEMBERS OF A RURAL COMMUNITY AS JUDGES OF PRESTIGE RANK 
Number of Raters Number of Classes. Used 
2 4 
2 5 
6 6 
2 7 
1 9 
1 10 
Total 14 
Kaufman established eleven class levels into which he fitted' all the 
raters' class levels. He found faro raters, who were responsible for more than 
one-half of the highly deviant ratings, who made judgments on their likes and 
dislikes instead of community evaluation, so he discarded their ratings in the 
final rank assignment. 
In general, Kaufman found that those coming from the lower clafj·s had less 
accurate ratines than the upper class; high sta.tus individuals degraded 
lower status people and lower status people elevated their peers; and prestige 
class membership were significantly related to differences in informal 
association, organizational participation, attitudes on selected social 
questions,· and certain personality characteristics, which is normal. 
J)uncan and Artis, who studied two types of prestige ratings in a 
57
r'bid,, Compi10d 'from data in Tab:;e I, p. 7J. 
, .. 
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Pennsylvania rural village and the surrounding farm area of twenty-one 
hundred people, interviewed and stratified the population by eight different 
methods. They were: occupation, consisting of white collar, farmer, and 
blue collar workers; income; education; public office occupants; a rating 
on the Sewell socio-economic status scale (short form); a subjective self-
identification of class membership according to upper, middle, working, and 
lower class levels; an evaluation of individual's prestige in the community, 
or "community prestige score;" and judging individual's ;prestige from a 
control list, or "judges' prestige ratings. 1158 
In the last two, community prestige score and judges' prestige ratings, 
structured interviews and rating techniques somewhat similar to Hollingshead's 
method was employed. Concerning community prestige scores, 443 household 
heads or their wive::; were asked: "Thinking of all the families in this 
comnunity, and of their ,;eneral standing in this cornrnuni ty, i·rlll you name 
several families who you thir1k hc.vc higher standing than yours. 11 They Here 
also asked the same qucntion pertaining to "lower standing" and "about'the 
same standing. 11 Duncan and Artis found the scale faulty because many 
informants would not place other families in low categories or differentiate 
between families. :But most of the informants indicated what they thought the 
people in the hie;her or 101rer class levels possessed, such as: weal th, 
leadership, education, irresponsibility, morality, and poverty. 59 
58 Duncan and Artis, pp. 17-29. 
59
rbid., PP.· 17-29. 
- -
/ 
On the other hand, the judges' prestige ratings consisted of five 
community judges, who ranked fifteen pre-selected names according to "general 
standing" in the community. In turn these ratings were rated by the author 
at the mean level. The resulting fifteen point scale was then used to match 
115 randomly selected families which yielded a si¢nificant .,_• 7 'rating procedure 
reliability after averag.l.ng the percentile scores. 
Duncan's and Artis' findings were: (1) the variation in prestige, which 
. 
measured by the judges' ratings, was mainly due to occupation and socio-
economic status; (2) inner-strata social participation and visitations was 
. 
positively related to stratification variables; (3) and no clear distinction 
between groups and group activities, only a gradual change. 
Hodge, Siegel, and Rossie studied the stability of the prestige in the 
occupational hierarchy in the United States fron 1925 to 1963 by using previou 
studies on occupational ranking.60 
One of the most influential studies that Hodge, Siegel, and Rossi 
incorporated into their study was the ~~orth and Hatt National Opinion··Research 
61 Center 0TORC) which, in 19l~7, studied the ranking of ninety occupa tioris. 
The authors did a small-scale, 651 interviews, replication of this study in 
1963. Hodge, Siegel, and Rossi also gathered occupational ratings by asking 
60 . 
Robert W, Hodge, Paul M. Siegel, and Peter H Rossi, "Occupational 
Prestige in the United States, 1925-63, 11 American Journal of Sociolog;y, LXX . 
(Nov, 1964), 1Q2-207. - '.'., .;,'i_,~~~ '~' 
61 . ·· . . · . - .. •· '; :-:"~~?S 
National Opinion Research Center, "Jobs and Occupationsa A Popular'· 
Evaluation, tt o;einion ~ (Sept. r, 1947), 3-lJ; reprinted in Bendi,x .. and 
Lipset, pp. 411-l.t-26; and Albert J •.. Reiss, Jr., .OtJ.s Dudley Duncan, }>aul K. 
Hatt, and c. ·c. North'; Occupations ~ Soo1al Status (New Yor,k, 1991) •. · 
volume contains the major analysis .of., the :1947 North'7~ t~::l:iQSQ.,,j,~~~~·~:e~:f'. ·· ·· 
occt,l.patio~ pre~tige, ' . . .·. . · ./' •.•·· . , 1c,;;;,>?11;•1i~~':;;:\i:l'€-~~;jf;;,]lirif<<.': 
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the respondents to judge an occupation as to excellent, good, average, 
somewhat below average, poor, or "don't know." The 9-uestion, "for each job 
mentioned, please pick out the statement that best gives your own personal 
opinion of the general standing that such a job has," had ratings assigned 
to each answer. The number values assigned were as followed: excellent is 
100, good is 80, average is 6o, somewhat below average is 40, and poor is 20. 
Calculating the numerical average of these arbitrarily assigned values from 
all the respondents' ratings of the occupation yields ~he NORC prestige sqale. 
Hodge, Siegel, and Rossi found; oocupational-prestige hierarchies are. 
similar from country to countrj and from s~bgroup to subgroup within a 
contry; small changes in occupational prestige can be detected between 1947 
o: and 1963, a correlation of .99 occurred bet't'reen the two scores, which was ~· 
probably due to the increased public knowledge concerning occupations; and 
despite these changes.and other outside influences, such as occupational 
mobility, retirement, a.11d technology, occupational prestige r9ma.ins remarkably 
62 
sta.ble. 
The 1~orth-Hatt study also attempted to find out why individ1ials ranked 
occupations the way they did, and they d_iscovered that the most frequent 
reason was high income. 63 · The study asked, "~·Then YDU say .certain jobs have 
~ . . See Rober:t T;T, Hodge, Donald J. Treiman, and Peter H. Rossi, "A Compara-
tive ·study of Occupational Prestige," in Reinhard Bendix and Seymour Lipset, 
eds., Class, Status and Power (Glencoe, 1966), pp, 309-322t and Alex Inkeles 
and Peter H, Rossi, "National Comparisons of Occupational Prestige," American 
Journal 2f Sociolos;t, LXI (Jan, 1956), 329~339. ··. 
63 ... -. ·-·- . 
National Opinion Research CenteJ::'~ .pp.· 3-13 •. 
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'e«cellent standing' what do you .think is the one main thing about such jobs 
that gives this standing'?" 64 The responses were as followss 
TABLE IV 
REQUIREMENTS FOR "E.:XCELLENT" JOB STANDING RESPONSES 
the job pays well 
it serves humanity; it is an essential job. 
preparation requires much education, hard work and money 
the job carries social prestige 
it requires high moral standards, honesty, responsibility 
it requires intelligence and ability 
it provides security, steady work 
the job has a good future; the field is not overcrowded 
the job is pleasant, safe, and easy 
it affords maximum chance for initiative -and freedom 
miscellaneous answers; don't know, no answer 
TOTAL 
18% 
.16 
14 
14 
9 
9 
.5 
3 
2 
0 
10 
100% 
This study and previous stucUes shm-1 that a larger proportion of people 
value occupational economic gains and related factors, An interrelationship 
ca.'1 be seen in the first four selections for "excellent" job standings: 
(l) the job pe.ys HE?ll: (2) it serves hu.l'!lanity, it is an essential job; (J) 
preparatio:i req_uires much education, hard work and money; and (4) 'the job 
carries social prestige. Usually, an occupation that t-ra.rrents a large economic 
reward, is essential to the community, requires a gr·eat deal of preparation 
(such as time, energy, educatin, and money); and carries a great deal of social 
prestige. For e~~arnple, a successful medical doctor earns much money because 
he has a· vital and scarce occupation which requires years of ha.rd work and 
yields high community esteem, On the o·ther hand, a more common and easier 
'• 
64 ' ~·· p. 419. 
, )• ,,_ 
~· .• · 
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occupation to fill, such as a laborer or a factory worker, does not warrant 
as much income; require as much education, time, and energy; nor yield as 
much prestige as the medi,cal doctor; Therefore, a laborer or factory worker 
is more plentiful and less vital to the community, which reduces.his prestige 
and position in the community. This conclusion is similar to the ?Torth-Hatt 
data where Dudley Duncan found a .91 correlation between occupational 
evaluations and a combined measure of the income and educational attainment 
of each of the occupations examined. 65 
Along with prestige, first, and position, second, stratifications; a 
third major stratification influence, power, •was brought to the foreground by 
. 66 C. Wright Mills in his book, ~ Power Elite. Power will be briefly 
touched upon because it is hard to identify, it correlates highly with income, 
and it is usually found with upper class and/or u~per-middle class groups. 
In !·!ills' The Power Elite, he claimed that power is the key factor in 
stratification, and that power co?:tes from favorable economic positions. He 
describes the militarJ, econo?:tic, and power elite as seeing themselves as a 
special group with supreme interests that are unique to non-elite groups, who 
are the powerless mass at the bottom, These three elites tend to make 
decisions and form variant influences upon Anerican social, economic, and 
political policy, says Mills, Mills, as did Marx and Weber, found an inter-
67 
relationship between economic and political power. 
650, Dudley Duncan, "A Socioeconomic Index for all Occupations," in 
Albert J, Reis:.3, Occupation~ Status, (New York, 1961), p. 124. 
66 . . .. . . . 
c. Wri~ht Mills, !.!:! Power Elite, (New York, 1967). 
67 ... 
~., p. 19. 
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Even though ~ Power Elite is·. extremely significant and one of the 'few 
books written on power stratificati9.J:1, the theoretical and factual validity 
of ¥.ills' work has been highly criticized by su9h people as Talcott Parsons, 
Suzanne Keller, and Ralf Dahrendorf. 68 . Parsons said Hills' approach to power 
does not fit the actual reality of power in complex societies and he calls it 
a "zero-sum." Parsons does not believe that a fixed amount of power ·exists in 
anJ' relational system, as Mills does, where each person's gain of power . 
diminishes the power of another person. Parson believes power.is a circu-
la ting medium, .comparable to money, which can be extended without· being 
sacrificed when others gain in power.6? J 
Suzanne Keller criticizes The Power Elite for having invalid and insuf-
ficient data showing an inconsistency between elaborate empirical documentation 
and sweeping generalizations, She says that Hills' data does not support his 
conclusions about the increasing social unifomity and ascending power of the 
leadi~g Am~rican Elites, 70 On the other hand, Dahrendorf charges that Mills 
does not fully understand the consequences of separation of ownership and 
control in American Society, 
71 ' 
68 Talcott Parsons, "On the Concept of Political Power," in Bendix 
Lipset, Class, Status and Power, pp, 240-265. · 
Suzanne Keller, Bevond ~Ruling Class, (New York, 1963), 
Ralf Dahrendorf, Class and Class Conflict in Industrial Society 
(stanford, 1959). -
! « 
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Other studies of power inequality in the United States have been reviewed 
by Richard A. Schermerhorn in Society ·~ Power. 7Z He reviews studies of 
power under four headings r governmental versus non-governmental controls in 
the community, patterns of power distribution, selection of issues for 
decision-making, and role images of leaders. 
In Sche:rmerhorn's section on governmental versus non-governmental con-
trols, he finds1 informal clusters of power, such as community leaders, 
cliques, associations, and other soc.ial groupings, may legitimately begin in 
the community folkways: 73 a community may be effected by a value-system that 
is mirrored by the national ethos J 74 individual values similate when local 
community leaders, not political officials, make important decisions;75 the 
76 
top leaders in the informal structure are businessmen; the American com-
munities that were studied showed a preference for non-governmental controls, 
private instead of official leaders, and business leaders instead of men in 
other occupations, 
In the chapter on patterns of power, in "Regional City," Hunter found 
that a group of financial and corporation executives had no formal authority 
72Richard A. Schermerhorn, Society 2 Power (New York, 1961). 
73
see James s. Coleman, Community Conflict (Glencoe, 1957). 
74 See Robin M. Williams, Jr., American Society (New York, 1951). 
75 ~!>.... See Arthur J. Vidich and Joseph Bensman, Small !2.!!!, ~Mass Societys 
~· Power ~ Religion .!!!_ !. Rural Community (Princeton, 195~ 
76
see Delbert c. Miller, "Decision-Making Cliques in Community Power 
!tructures r A Comparative Study of an American and a.n English City," American 
~urn~~ Sociology, LXIV (November 1958), 299-310. 
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but were extremely influential in decision making.77 This idea is contrary 
to the previously held belief of the pyramid power structure, which consisted 
of a small group of influential leaders at the top followed by a larger and 
less influential middle group and a larger number of followers at the base 
of the pyramid. Other studies, such as Pellegrin and Coats' "Bigtown," 
Schulze's industrial suburp, Hart's Windsor, Ontario study, and Mckee's 
Lorain, Ohio study all showed wide differences in community power distri-
78 bution. Therefore, in assessing the local community organization of power, 
it is necessary to view the stage of maturation of its industry. This shows 
the industrial owners and executives of tne older and larger industries exert 
more power and control in the immediate and surrounding communities than do 
owners and executives of small industries. 
The owners and executives at top leadership levels select issues for 
decision-making while lower echelon leaders change in accordance with the 
problem, as shown in Belknap's and Smuckler's study in a Midwest city.79 
77Floyd Hunter, Community Power Structures ! Study of Decision-Makers 
(North Carolina, 1953). · 
78Roland J. Pellegrin and Charles H. Coates, "Absentee-Owner Corporations 
And Community Power Structure," American Journal£! Sociology, m (March 
1956)' 413-419. 
Robert O. Schulze, "Economic Dominants in Community Power Structure," 
American Sociological Review, XXIII (Feb. 1958), 3-9. 
c. w. M. Hart, "Industrial Relations Research and Industry," Canadian 
Journal £!Economics 2 Political Science, XY (Feb. 1949), 53-73. 
James B. McKee, "Status and Power in the Industrial Communitya A 
Comment on Drucker's thesis," American Journal of Sociology, LVIII (Jan. 
1953)' 364-370. - -
79George Belknap and Ralph Smuckler, "Political Power Relations in a 
Midwest City," Public Opinion Qua.rterly, XX (Spring 1956), 73-81. 
In Miller's and Hunter's studies, decisions are decided in various ways 
80 
according to changing issues and influential subleaders or other persons. 
These decisions, or the way power is exercised, are definiately effected by 
public opinion, community leadership, or community groups. The various 
communities' images as well as the leaders, or decision makers, have a great 
deal to do with how much influential power is recognized and accepted by 
81 
other communities and leaders. 
Another major objective dimension of stratification which is closely 
associated with power, but is more visible and easier to pinpoint, is economic 
inequality. Economic inequality is usually approached through wealth, income, 
and occupation distributions which control a family's patterns of consumption 
and style of life. Since most forms of property, which can consist of land, 
stock, houses, singing ability, and other similar things that can be con-
verted into money; economic thought usually revolves around the source of 
man's income. The observable rating criteria for man's income is wage or 
salary earned in an. occupation. 
In 1945, c. Wright Mills studied the economic power in "Central City," 
a Midwestern city of 60,000 people in the article, "The Middle Classes in 
Middle-Sized Cities, 1182 He defines, "objectively;" that class position is 
based on property, occupation, and income factors; and other types of ratings 
8
:°r1iller, pp • 299-310 • 
Hunter, Chapter 1. 
81 . Schermerhorn, Chapter ). 
82 
c. Wright Mills, "The Middle Classes in Middle-Sized Cities," American 
§ociological Review, XI (Oct. 1946), 520-529. 
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can be used for "subjective" stratification, He also believes that the best 
research combines both methods so divergencies will emerge in the studies. 
Mill's "objective" information consisted of gathering the occupations of 
a cross section of married men in Central City; coding and ranking them 
according to average family income; and stratifying them into five distinct 
income groups. These strata, according to average weekly income, are as 
e3 follows a 
TABLE V 
MEN'S AVERAGE WEEKLY INCOME IN CENTRAL CITY 
1. Big Business and Executives $1)7.00 
2. Small Business and Free Professionals 102,00 
3. Higher White-Collar 83.00 
4. lower White-Collar 72.00 
5. Wage Workers 59.00 
In the beginning Mills found that Strata 1 and 2 were "old middle classes" 
and Strata 3 and 4 were "new middle classes," but later he defined Strata 1 
as "lower class" without any class overlapping. Mills defines the five groups 
ass "Big Business," as compared to "Small Business," is any business 
employing over one hundred workers; "Higher White-Collar" is composed of 
salaried professionals and semi-professionals, salesmen, government officials, 
and minor managerial employees; and "lower White-Collar" is made up of 
83 Ibid,, p, 521, 
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government protection and service personnel, clerks, stenographers, book-
84 
keepers, and foreman. 
He analyses the small business and white collar levels, in particular, 
in accordance with their community social history and origins, prestige, 
political consciousness, and power in comparison to other groups. From this 
research, Mills founds some small businessmen were considered "lower class" 
even though their income was similar to the free professionals because they 
were extremely deviant in occupational derivation, intermarriage patterns, 
and job histories. Mills found the upper class tended to downgrade the small 
businessmen and white collar groups, and the lower classes tended to upgrade 
the small businessmen and were ambivalent toward the white collar groups. 
"Big business" tended to dominate the political and economic affairs of the 
small business and white collar groups, who identified with the business 
world. And in some cities, the lower white collar group leaned more toward 
labor if it possessed civic power a..~d prestige.85 These group attitudes 
toward different size businesses can be related to group attitudes toward 
prestige, positions, and economic levels. For example, those at the top 
level look down on groups below them; those in the middle struggle to gain 
power and mobilize upward, and those not quite at the bottom are proud of 
the little they possess and magnify its importance, 
Mills also wrote White Collar, a full scale study of the American middle 
84 ~·, pp. 521-522. 
85 
Ibid,, pp. 521-522. 
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classes, which consisted of conclusions and inferences drawn from a wide 
variety of separate sources concerning middle class people and their occu-
86 pations. Mills, as did Lynd, continued to stress power as the prime factor 
in grouping people. This is shown in his remarks "White-collar employees 
are the assistants of authority, the power they exercise is a derived power, 
but they do exercise it. 1187 
Another major distinction between the middle and lower class workers, 
besides power, is that the middle class wear street clothes at work and deal 
with symbols and people instead of directly producing tangible goods. Mills, 
also, distinguishes between the "old" and the "new" middle classes. The new 
middle class are salaried people who are divided into a "higher" group, the 
managers and salaried professionals, and a "lower" group, the salespeople 
and office workers. The new middle class is generally thought of as the 
"white collar" worker, which Mills thinks is the "typical" middle class 
occupational type. Old middle class consists of "captains of industry," 
Gordon points out that there is no clear distinction between Mills' upper and 
88 
middle class occupational definitions. 
Mills shows the decline in the importance of the old middle class way of 
life and the shift to new middle class working for someone else or a corpo-
ration. Mills says these people are faced with massive trends towards 
bureaucratization, rationalization of work tasks in the direction of greater 
86c. Wright Mills, White Collar {New York, 1951). 
87Ibid., p. 74. 
88 Milton M. Gordon, Social ~ in American Sociology (North Carolina, 
1958), p. 206. 
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specialization, mechanization, and monotony, shrinking of the sphere of 
individual decision-making.89 The new middle class' lives are drab and 
unfulfilling, so they compensate by endulging in vulgar models supplied by 
mass media and entertainment industries. The lower order of salespeople and 
90 
clerks are especially vulnerable to this type of activity. 
Other studies that used occupational stratifications were by Elin L. 
Anderson, ~Americans which is a Burlington, Vermont community of twenty-
five thousand people; and Walter Goldschmidt, !:!}_ ~ Sow which refers to a 
Wasco, California farm area of eight thousand people.91 Anderson, in the 
early thirties, focused on socio-economic classes, major and minor ethnic 
groups, and generations. She found three major classes which related to 
ethnic group cleavages (1) the professional class of Old Americans; (2) the 
business class of many ethnic groups; and (3) the working class of newer 
92 
ethnic groups, especially the French-Canadians. 
Goldschmidt believed social classes, or status groups, were based on 
the interrelationships of occupation, wealth and income, and material pos-
sessions.93 He thinks occupation is the most effective criteria for social 
class because wealth, income, and expenditures are hard to obtain. With 
89
rbid., pp. 206-207. 
90 ill£., p. 74, See David Riesman, ttReview of White Collar, 11 American 
Journal .2.f Sociology, LVII (March 1952), 513-515. 
9lmlin L. Anderson, We Americans (Cambridge, 1938). 
Walter Goldschmidt-;-As !.2l!. Sow (Glencoe, 1947). 
92 Anderson, pp. l-J7. 
93Goldschmidt, Chapter l. 
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this belief, Goldschmidt adopted Alba Edwards census classification of 
occupations which represents the community by the use of groups A through E 
and represents the farmers by the use of groups A through D in the following 
94 
progressions 
A. Professionals, managers, and proprietors 
B. Farm operators 
c. Clerical workers 
D. Skilled labor which includes semiskilled 
E. Unskilled labor 
F. Nonemployed which include housewives, unemployed, unknown occupations 
Goldschmidt distinguishes between two different economic and status 
classess (1) the "nuclear group," or the upper class which was businessmen, 
professionals, farm operators, white-collar workers, and skilled and semi-
skilled la.borers in groups A through D; and (2) the .. outsiders," or the lower 
class which were regular and seasonal employed agricultural laborers, some 
semiskilled and unskilled laborers, and others who SErve the lower group in 
group E. Group F was not discussed. The "nuclear group" lived in the town 
the longest and ruled the town's institutions. The "outsiders" were 
unaccepted because they were recent arrivals who furnish cheap agricultural 
labor. The nuclear group could be subdivided intos the "elite" which is 
composed of corporation executives, doctors, local businessmen of long 
residence, and the wealthier farm opera.tors; the "middle group" consisted of 
local businessmen, small farm operators, school teachers, salesmen, lower 
corporation personnel, most skilled laborers, and some long-resident semi-
skilled workers; the "marginal group" encompasses mechanics, small acreage 
94Alba. M. Edwards, U. s. Census of Population, 19401 Comparative 
Occupation Statistics 18Zo-I94o (washi'iigton, D. c., 1943). 
farmers, small store clerks, filling-station attendants, and other similar 
laborers who have been former outsiders. 
The outsiders are split into three isolated ethnic groups, Negroes, 
Mexicans, and migrant native whites, which are subdivided into status groups 
usually according to the individual's regular or irregular employment status. 
Goldschmidt elaborated on the white lower class stratification, but he did 
not include the Negro and Mexican lower class groups. 
The findings in this study werer the nuclear group dominated the 
community, the agricultural laboring class was excluded from the community 
decisions and actions, and there was no social contact between the two classes 
or between races.95 
Herman P. Miller compares relative income through time in his book, Rich 
~'~~'where he destroys the myth of incomes becoming more evenly 
distributed.96 Miller found that economic inequality was reduced during the 
last twenty years. He shows the gap between the incomes of the poor and the 
rich in the following table. This table shows, since 1944, that one-fourth 
of the income is used by the lowest fifth of the families and individuals in 
the United States, and the top 5 per cent receives twenty per cent of the 
income, or four times as much as the lowest fifth. 
95Goldschmidt, Chapter 5. 
96 
Herman P. Miller, !!£!! ~' ~~(New York, 1964). 
TABLE VI 
PERCENT OF INCOME RECEIVED BY EACH FIFTH OF FAMILIEs97 
AND INDIVIDUALS AND BY TOP 5% 
Families and Individuals 
Ranked from U>west to 1959 1935 1941 1944 
Highest 
wwest fift~ 1':'% {~ 4% 5% Second fifth 10 11 
Middle fifth 14 14 15 16 
Fourth fifth 19 21 22 22 
Highest fifth 54 52 49 46 
Top 5% 30 27 24 21 
50 
1961 
5% 
11 
16 
23 
45 
20 
Other myths that Miller dispelled besides the emergence of an even income 
distribution, are the narrowing economic gap between whites and nonwhites and 
between skilled and unskilled workers. Miller finds that the income gap 
between whites and nonwhites and between skilled and unskilled have widened 
in recent years. This problem is becoming more critical in today's world 
98 because of technology creating unemployment for unskilled workers. 
The concern for the unemployed, or the "under-class," which is not an 
integrated part of the nation is also discussed by Gunnar Myrdal in his Book, 
Challenge to Affluence.99 He concentrates on the unemployed, unemployable 
and the underemployed persons and families at the bottom. 
97u. s. Bureau of the Census, Historical Statistics of the UnitedoStatesr 
Colonial Times to 12.2.Z (Washington, D. C., 1958), p. 166.- --
98see s. M. Miller, "The American Lower Classesr A Typological Approach, 
Sociology~ Social Research, XLVIII (April 1964). 
99
cunnar Myrdal, Challenge~ Affluence (New York, 1967). 
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The "under-class" family's occupational opportunities are becoming closed, 
while the rest of the nation has more opportunities for better jobs. Unem-
ployment among poverty groups are characterized by annual earnings of less 
than $4,000 for families and $2,000 for individuals. This comprises 38 million 
100 
Americans, or one-fifth of the nation. There is rising unemployment for 
unskilled. and semiskilled workers in the United States which consists of a 
large proportion of minority groups, especially Blacks. Other findings by 
Gunnar Myrdal lead to conclusions of a scarcity of educated and trained worker 
which leaves a high hard core of unemployment. Unemployment breeds crime, 
prostitution, and other shady activities. The poverty home environment is 
usually less conducive for children to become educated and trained for good 
jobs. This forces the unemployed to live in crowded slums which give little 
help to advance an individual. Mental and physical illness is highest among 
the poor because health insurance is too expensive to obtain. America's poor 
are unorganized, exert no pressure, and are unheard. Poverty is greater in 
the South, in agricultural areas, among nonwhites, and among female heads. 
101 Myrdal shows "poverty perpetuates itself .. and becomes a vicious circle. 
Other than the objective major dimensions of social stratification, 
status inequality, power inequality, and economic inequality; there is a 
100 Ibid., Chapter 1. See Poverty and Deprivation in the United States 
(Washington, D. c. r Conference on EconOmic Progress, 1962). 
101 
Myrdal, Chapter 5; further information concerning the theory of 
circular causation in application to underpriviledged people can be found in 
~American Dilemma (New York, 1944), Chapter 3, section?. 
.....--
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subjective dimension, or the origin, nature, forms, and consequences of class 
consciousness. The objective position pushes for specific awareness but it 
can be hampered by an existing philosophy. Richard Centers' influential work, 
~ Psychology of Social Classes, was an important breakthrough in the 
102 
subjective aspect of class in 1949. 
Richard Center, as did Marx, denies that class is an objective phenomenon 
in these words1 "••• a class is no less than what people collectively think 
it is. 103 It is a psychological structuring ••• " Unlike Center, Marx spoke 
about objective class interests and the relationship between objective reality 
and subjective experience in these words1 
As in private life one distinguishes between what a man thinks 
and says of himself and what he really is and does, so still more 
in historical struggles must one distinguish the phrases and fancies 
of the parties from their real organism and their real interests, 
their conception of themselves from their reality.104 
This differs from the psychological make-up of Centers' expression of 
interests. 
Centers' work revealed the ideological myth that Americans, regardless 
I 
I 
j 
l 
l 
of socioeconomic level~ believed they belonged to one class, the middle class. l· 
His study grew out of previous national polls that reported from 79.2 per cent,, j 
l 
on the Fortune Poll, to 88 per cent, on the Gallup Institute Poll, of Americans) 
102Richard Centers, The Psychology .2f Social Classes (Princeton, 1949). 
103 ~·· p. 78. 
104 
Karl Marx, The Eighteen Brumaire .2f Louis Bonaparte (New York, n, d.), 
p. 41·. 
regarded themselves as middle class.105 Fortune Magazine, announced in 
of their polls that "The United States is Middle Class."106 
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one 
Doubting the validity of the polls findings, Center studied the responses 
of a cross-section sample of 1100 adult white males. They were interviewed as 
to their subjective class identification, their views on important social-
economic-political issues, their adherence to certain traditional American 
values, and to their occupation, religious affiliations, nationality back-
ground, and other matters. When the people were asked to identify themselves 
with "upper, middle, or lower class," Center found few that chose to place 
themselves in a lower class. When they were given a fourth alternative, which 
included working class, Center found that half of the respondents placed them-
selves in that category. And ninety-four per cent of the respondents identi-
fied with the working class or the middle class, which correlated with their 
occupations and indicated class consciousness. Therefore, he found that 
Americans were class conscious. Center further found a correlation between 
class consciousness, occupation, and politico-economic orientation. His data 
showed the highest degree of conservatives identify with higher and middle 
classes, and the greatest proportion of radicals identify with working and 
107 lower classes. 
lO~ortune, "Surveys 
George Gallup and 
1949). p. 169. 
u. s. is. Middle Class," XXI (February 1940), 14-16. 
Saul Forbes Rae, ~ Pulse of Democracy (New York, 
106 Fortune, pp. 14-16; See H. Cartril, "Identification with Social and 
Economic Classes," Journal ~Abnormal~ Social Psychology (March 1943). 
l07Centers, pp. 30-38 and 78-106. 
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Some social scientists have critized this and other similar surveys, such 
108 
as Ossowski and Barber. Centers' work has been criticized because it does 
not take into consideration the respondent's misunderstanding the question 
asked him or the respondent being stimulated by American ideology. Ossowski 
says, the Fortune study may have aroused the American equalitarian ideology, 
and Barber says, the Center study may have elicited the American "work is 
109 
good" ideology, 
The Fortune survey and the Center study was followed up by Gross in an 
110 
empirical study in Minnesota. He found that the structure of the questions 
has an effect on how the people identify with class. First, Gross asked 
open-ended questions like, "What class do you belong to?" Twenty per cent 
answered that they did not know and fifteen per cent replied that there were 
no social classes or they did not belong to any class. Next, he used the two 
types of closed questions that were in Fortune's and Centers' study. The 
The respondents' selection of upper, middle, and lower class or upper, middle, , 
working, and lower class, resulted in a more varied response to the first 
111 question. Other public opinion studies have been made concerning questions 
on race relations, religious doctrine, voting preference, welfare stands, 
108 Stanislaw Ossowski, Class Structure in~ Social Consciousness (New 
York, 1963). 
Bernard Barber, Social Stratification (New York, 1957). 
109 Ossowski, p, 8. 
Barber, pp. 210-211. 
llONeal Gross, "Social Class Identification in the Urban Community," 
American Sociological Review, XVIII (May 1953), pp. 398-404. 
111rbid,' pp. 40J-404. 
55 
poverty, political attitudes, and other things which"••• fail to support the 
conception of a neat general pattern of radicalism-conservatism in which 
112 
social classes manifest consistent contrasts." 
All of the studies so far viewed have shown that social stratification 
theory is suited t.9 the conflict theory or a different set of empirical 
phenomena and problems, but contrary to this idea is the theory representing 
a synthesis of the functional theory which is advocated by Talcott Parsons.113 
Parsons views stratification from an individual, rather than a group stand-
point with six criteria in analyzing class structures membership in a 
kinship unit, personal qualities, achievements, possessions, institutionalized 
authority, and power "not institutionally sanctional." He, unlike Marx, 
Weber, and Warner who began from a concrete basis, started with abstract, 
cross-cultural concepts where American stratification patterns were viewed as 
a single case. Kingsley Davis and Wilbert E. Moore, also sociologists and 
114 
functionalists, complement Parsons' work. 
I 
112Arthur Kornhauser, "Public Opinion and Social Class," American Journa~ 
of Sociology, LV (January 1955), 334; See Paul F. Lazarsfeld, Bernard Berelson! 
and Hazel Gaudet, The People's Choice (New York, 1947); Warren E. Miller,~ 
Voter Decides (Evanston, Illinois, 19.54)1 Bernard R. Berelson, Paul F. 
Lazarsfeld, and William McPhee, Voting (Chicago, 1954); Alfred Winslow Jones, 
Life, Liberty and Property (Philadelphia, 1941); and H.J. Eysenck ands. 
Crown, "National Stereotypess An Experimental and Methodological Study," 
International Journal of Opinion~ Attitude Research II (Spring 1948), 26-39 
ll3Talcott Parsons, "An Analytical Approach to the Theory of Social 
Stratification," American Journal Ef Sociology, XLV (Nov. 1940), 841-862; and 
"A Revised Analytical Approach to the Theory of Social Stratification," in 
Bendix and Lipset, Class, Status ~Power, pp. 873-895. 
114 Kingsley Davis and Wilbert E. Moore, "Some Principles of Stratifi-
cation," American Sociological Review, X (April 1945) 242-249; see Kingsley 
Davis, "A Conceptual Analysis of Stratification," American Sociolo cal 
Review, VII (June 1942), 309-321; Human Society (New York, 1949 , Chapter xiv. 
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Parsons defined stratification as "the ranking of units in a social 
115 
system in accordance with the standards of the common value system." 
This definition emphasizes the importance of the central values of a society 
which produces a hierarchy of positions, rewards, individuals, and other 
valuable things that are ranked. Parsons' theory of stratification, which 
he says is inevitable, consists of vague "uni ts" that can be generalized to 
apply to all societies. These "units" can be converted into occupational 
prestige, kinship, race or whatever concept the system values. Then Parsons 
categorized the general properties about which evaluative judgments were 
mades (1) qualities, the properties that can be evaluated independently of 
any change, such as intelligence or noble birth; (2) performances, the 
individual's judgments of another's achievements, such as occupation or 
prowest in war; and (3) possessions, the material possessions, talents, and 
skills that the individual has control over, such as works of art or acting 
116 
ability. 
Davis and Moore, compared to Parsons, wrote less ambitiously but had 
closely related ideas. They began with the functional orientation of values 
which are important for social integration. Both Davis-Moore's and Parsons' 
stratification theories have an abstract and general level of formulation, 
avoid limiting concrete characteristics, and emphasize the necessity of 
stratification of sobial organization. They believe that social stratification 
115 Parsons, "A Revised Analytical Approach to the Theory of Social 
Stra tifica ti on," p. 893. 
116 ~· , p. 893. 
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"is precisely the requirement faced by any society of placing and motivating 
117 individuals in the social structure." They further say that society 
insures by various means that the most important positions are filled by the 
most qualified persons. These rewards contribute to sustenance and comfort, 
humor and diversion, self-respect and ego expansion; depending upon the 
positions' importance to society and amount of training and talent 
118 
required. 
Tumin opposses Davis and Moores propositions on the following pointss 
(1) social stratification is not uniformly fUnctional but is dysfunctional 
because it fails to discover and recruit the society's full range of talent: 
(2) it obstructs underprivileged children in gaining in education, training, 
and mobility; (3) it encourages conservatism, class conflict, unfavorable 
self-images among underprivileged people, and sets limitations in creativity 
119 
and participation of the underprivileged. He suggests three alternative 
motivations for society to fill its various positions and for insuring 
sufficient job performance. They are intrinsic work satisfaction, social 
117 Davis and Moore, p. 243; see Leonard Reissman, Class in American 
Society (Glencoe, Illinois, 1959), pp. 69-94. 
118Davis and Moore, pp. 242-249. 
ll9Melvin M. Tumin, "Some Principles of Stratifications A Critical 
Analysis," American Sociological Review, XVIII (Aug. 1953), 387-394; also 
"Reply to Kingsley Davis," American Sociological Review, XVIII (Dec. 1953), 
672-673; "Rewards and Task-Orientations," American Sociolo cal Review, XX 
(Aug. 1955), 419-423; and "Obstacles to Creativity," ETC, XI Summer 1954), 
261-271. -
. 120 duty with self-interest, and social services. 
One of Davis' major points in his rebuttal was the prevention of an 
individual from attaining the position in the stratification structure that 
his abilities warrented. This results from the family system and the role 
of inheritance of status, not the stratification system. The Davis-Moore 
analysis, says Davis, is based on abstract theoretical reasoning so that 
121 basic principles of stratification operations could be extracted. 
In summary, it is necessary not only to review the different means 
researchers use in stratifying the society but also to speak of specific 
values that have been found in the community studies concerning middle and 
lower classes. Social stratification is the process of identifying layers 
of population qualities in a society. These gradations can be measured 
according to objective class factors, such as income, wealth, power, occu-
pation, education, and the cultural attributes or according to subjective 
class factors such as characteristic forms of behavior where these factors 
find expression. For example, objective judgment concerning prestige and 
position can be based upon the amount of money the individual possesses 
and how he uses it, his style of life and how long his family has maintained 
this style, and his background and breeding. 
In the various American community studies, there are usually three 
class cultures1 an upper class, a middle class, and a lower class. Some 
120Ibid. , pp. 387-394. 
121iungsley Davis, "Reply to Tumin," American Sociological Review, XVIII 
(Aug. 19.53), 394-397; see Wilbert E. Moore, "Comment~" American Sociological 
Review, XVIII (Aug, 1953), 397, 
studies divide each of these divisions into subgroups of upper and lower 
or include a working class as part of the middle class. Class divisions 
ha.Ve ranged from two to six echelons. Usually, one of the class cultures 
is the American standard and the others are deviant. 
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Values are created in the observer's mind by summarizing the general 
principles used by the individuals to guide their behavior. These creations 
are usually abstract to encompass a great many, seemingly unrelated, actions. 
These actions and values represent a long-term response to a group's 
historical situation. For example, if a group is military oriented, then 
they will value courage, authority, and discipline within their group. 
In reviewing many studies consisting of class behavior, generalizations 
can be made about the value orientations that emerge from the "ideal type" 
middle and lower classes. Since the various classes live apart from each 
other, they become recognizable subcultures with unique values. Naturally, 
flexibility and variation occur in these subcultures from conununity to 
community, and area to area throughout the nation. Therefore, all values 
or most values being discussed do not necessarily pertain to a specific 
community or person. For instance, some people in the lower class may 
hold middle class values if they are working and aspiring to join that 
class. Individual and group mobility between class levels occurs frequently 
which increases the haziness between class lines and class values. 
The middle class (which falls below the prestigious, rich, powerful, 
small, upper class elite) extends over a wide range of people characterized 
by active leaders, trained business specialists, and decision-making 
Professionals at the top to the ordinary semiskilled working man at the 
60 
bOttom. The middle class above the median, who are career oriented and 
consider themselves leaders and not followers, are independent and live in 
"nice" city apartment houses or in single-family suburban homes. They are 
the college-educated, successful, active, respected leaders of their local 
communities which consists of the large majority of white American born 
individuals. Usually, if the person has immigrant parents, the combination 
of college and business competition remove the individual's ethnic character-
istics and facilitate the individual's occupation aspirations. 
In America different cultural classes live in or desire distinctive 
kinds of houses in distinctive kinds of neighborhoods which are acquired 
according to economic and race factors. The house style chosen does not 
necessarily conform to reginal boundaries and is not mass-produced in tracts, 
but it is usually homogeneous in style. Yankee City and Jonesville studies 
showed the relationship, in all classes, between social class and house type 
in size and condition of the house itself, size and condition of garden and 
lawn, extent of landscaping, the way the house was placed on the lot, 
aesthetic appeal, and architectural design. 
The middle class above the mean not only show similarity in the latest 
style homes, but also in clothes, cars, thoughts, speech patterns, and other 
things. Their house furnishings, which are different from upper class, are 
more fashionable than stylish. Middle class people above the mean are 
usually more interested in fashion racing or fad buying of a whole roomful 
or set of furniture from a well-known furniture maker rather than acquiring 
it piece by piece. On the other hand, middle class below the mean and lower 
class people purchase furniture for its comfort, use and durability. 
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The middle class above the mean relies heavily upon professional 
decorators, professional critics, and the opinions of upper class persons in 
a.rt objects, whereas the middle class below the mean are very proud of their 
small house, meager furnishings, and personal labor spent inside and outside 
the house. These people tend to regard their appliances and household 
kitchen gadgets as part of their furniture, such as an elaborate television 
cabinet. Other kinds of useful and decorative objects may also be a clue in 
identifying middle class and not lower class. Middle class, especially above 
the mean, as opposed to the lower class, indulge in brand name articles, 
cloth and paper napkins used, types and amounts of newspapers, books, and 
magazines consumed. Most middle classes can be distinguished by their choices 
in favorite restaurants, hobbies, speech habits, manners, food habits, holiday: 
resorts, make and model of automobile, and kind, quality, style, and amount 
of clothing. These all depend upon which end of the middle class strata the 
individual belongs, 
Middle class men, particularly those above the mean, who want to "get 
ahead" must live well, marry into the right family, participate in community 
affairs, display correct public behavior, know the right people, get along 
with others, talk fluently, possess the skill to manipulate people, and show 
individual initiative and accomplishment. 
The middle class men below the mean, who are the semiprofessional, 
semimanagerial, small businessmen, white collar workers, some blue collar 
I 
workers such as foremen, and skilled craftsmen, are required to be hard 
workers with less creativity than the middle class above the mean. This 
group, which is sometimes known as the common man, lives in small single-
62 
family houses, two-family dwellings, or small apartments. They have a high 
school education, some additional special training or college, carry out 
their "bosses" instructions, identify with their boss, and strive to "get 
al::.ead." They go to church more often than any other group, even though the 
middle group above the mean maintains a greater membership. Religious 
attitudes are seen in family morality such as no divorces, no loose sexual 
behavior, and moral and well-behaved children. 
The lower class above the mean, which is just below the middle class, is 
known as the working class and is composed of semiskilled factory workers 
who quit high school, have no particular skill,. drift from job to job 
according to the labor market's needs, and whose salaries and job responsi-
bilities do not fluctuate even with experience. The working class man lives 
comfortably, even though he is not interested in his job, he adjusts and 
lowers his occupational standards and aspirations. This interest is turned 
to his family and/or consumptional pleasures, such as eating, drinking, 
sleeping, fishing, and watching television. He does not spend his spare time 
participating in community functions as the middle class man does. 
The lower class below the mean consists of people who have the lowest 
paid jobs or are unemployed, work irregularly, have no high school diploma, 
live in slums, marry early, have large families, and have high divorce rates. 
They spend their leisure time attending church, using commerctal amusement, 
and visiting museums and parks. They differ from the middle class who spend 
\heir leisure time in the library, participating in lavish social events, or 
organizing community activities and welfare groups. 
The classes' value of leisure time is expressed by Lynes in these 
122 
words a 
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You can always tell an Aristocrat by the way he slaves over his·spare 
time. Results do not interest him. Being an expert does. The 
Upper Bourgeous is a little less intense and a whole lot less 
expert. Results are important to him. They are even more important 
to the Lower Bourgeous who runs in packs. The Peasant is expert 
only at wasting time. As for trying to make his leisure original 
or constructive--he couldn't care less. 
Although there is much controversy over whether there are classes and 
how many classes there are, all community researchers agree that there are 
many variables that characterize a class, or subculture, and the interactions 
and behaviors of the individuals in that group define the class value 
orientations. Therefore, there is no "ideal type" class that makes no pro-
visions for flexibility and family mobility. 
122Russell Lynes, "How Do You Rate in the New Leisure?" Life Magazine, 
XLVII (December 28, 1959), 85-89. 
CHAPI'ER III 
THE DEVEI£lPMENT OF THE PROJECT DESIGN AND ITS SETI'ING 
Evanston was the largest and one of the oldest suburbs. 
Located twelve miles north of Chicago along the Chicago and 
Milwaukee (later the Chicago and North Western Railway), it 
owed part of its attractiveness to the lake front; but, as a 
local real estate agent observed, "its proximity to Chicago 
gives it life and activity." Twenty-two passenger trains 
daily brought commuters to the city for about fifteen cents 
a ride. Moreover, Evanston was close enough· to Chicago to 
profit by road connections, and by the mid-seventies the Lake 
Shore Drive, called by contemporaries "one of the handsomest 
carriage ways to be found in the workd" was carrying a 
growing traffic.l 
This is Evanston, Illinois, the site of the project study. In order to 
gain a better perspective of the project and its influential setting, 
Evanston's background, population, housing, family characteristics, occu-
pational opportunities, etc. will be presented. 
Evanston, Illinois lies North and adjacent to Chicago on Lake Michigan. 
Prior to settlement, Evanston was an area of Indian trails, swamps, and oak 
groves and part of the "Gross Point District." In 1850, Evanston was 
selected and organized as a Christian university site to serve the Northwest 
Territory. The village grew from the sale of 379 acres of land to finance 
the new university. The town received its name from Dr. John Evans, the 
1 Harold M. Mayer and Richard c. Wade, Chicagos Growth of.! Metropolis 
(Chicago, 1969), p. 74. 
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first white settler and the first president of the Board of Trustees of 
2 Northwestern University. 
A great influx of intellectual, educational, and religious pioneers came 
to Evanston when Garrett Biblical Institute opened its doors in 1854, 
Northwestern University in 1855, and Northwestern Female College in 1856. 
The leaders of these three schools planned the future village, organized its 
political and industrial activities, and created its cultural and social 
pattern• With these improvements and the opening of the Chicago and 
Northwestern Railroad along the north shore in 1855, Evanston's population 
reached 13,059 in 1890. It increased by 47.5 per cent in 1900 and continued 
to increase with a tapering off in 194o and 1960 which is shown in table VII 
3 belows 
TABLE VII 
POPULATION GROWTHr 1890-1960 
POPULATION NUMBER OF PER CENT GAIN 
Year PERSONS ADDED 
Evanston Chicago Evanston Chicago Evanston Chicago SMSA SMSA SMSA 
1890 13,059 1,389,700 
1900 19,259 2,092,400 6,200 700,700 47.5 50.5 
1910 24,978 2,752,800 5,719 660,400 23.0 31.5 
1920 37,234 3,521,800 12,256 769,000 49.2 27.9 
1930 63,338 4,675,900 26,104 1,154,100 70.0 32.7 
1940 65,389 4,825,500 2,051 149,600 3.2 3.1 
1950 73,641 5,495,400 8,252 669,900 12.6 13.8 
1960 79,283 6,220,9~.3 ·. 5 642• ., .. 725, 512 .. :·-.1. 7 ,, .. 13."? 
.... ~- .. \ I. . « :· 
.. 
~elyn N. Kitagawa and Karl E. Taguber, eds., Local Community Fact Book 1 
£.hicago Metropolitan~' 1960 (Chicago, 1967), p, 186. - -
3Ibid., SMSA means Statistics for the Metropolitan and Surrounding Area. 
shows that the Evanston population increased in a similar pro-
4 
to that of Chicago and the metropolitan area until recent yea.rs. 
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In 1863, Evanston was incorporated as a village; in 1871, a free public 
libra.rY' was opened, In 1872, the gas and water pipes were layed, and two· 
years later a water works was built. The growth of Evanston churches re-
flected its population with a large number of Protestant churches--Baptist, 
Methodist Episcopal, Methodist Congregational, Episcopal, Presbyterian, 
Swedish Methodist Episcopal, and Catholic churches. Shopping centers, new 
bUsinesses, and additional jobs sprang up as the business property down-town 
. 5 increased and sold at $75 to $150 per foot, 
In 1892, the population continued to rise because of the advantages in 
the newly formed city of Evanston. Transportation became more accesi ble with 
the extension of the Chicago Rapid Transit system to the northern border of 
Evanston in 1908, and farther into Wilmette, a village north of Evanston, in l 
1912. Not only did the population expand, but also the building boom con- l 
tinued uncontrolled until 1921, when a zoning ordinance was enacted to preventj 
overcrwoding of the land and conserve property values. Property annexations 
continued until November 13, 1933 when there was no place else to annex, On 
August 3, 1964, Northwestern University created a land fill in part of Lake 
6 
Michigan for additional building space. 
4For additional information on Evanston's population growth see table 
and figures 2 and 3 on pages 158, 159• and 160 respec'ti vely. 
5Kiwanis Club of Evanston, Evanston (Evanston, Illinois, 1924), p. 3. 
6 Richard E. Carter, ed,, PoJulation and Housings Perspective f2!: 12ZQ ~(Evanston, Illinois, 1969, pp. 13-15. For additional information on 
anston' s incorporations and annexations of land see figure 4 page 161. 
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In 1930, the rapid population growth, which consisted of 76.9 per cent 
native born white, 15.2 per cent foreign born Gennans, Swedes, English, and 
Canadians, and 7.8 per cent Black, subsided during the depression. Growth 
resumed at a slower pace after the second World War. In 1940, and afterward, 
the u. s. Census procedures changed to include all the Evanston college 
students. This artificially increased the population by a large number. 
Between 1950 and 1960 the population increased slightly from 73,641 to 
79,283 with a slight increase in the Black population to 12 per cent of 
Evanston's total population. The growth trends in Evanston's Black popu-
lation and the per cent of the total population is evident in tables VIII 
and IX belows 7 
TABIE VIII 
GROWTH TRENDS IN EVANSTON'S NEGRO POPULATION 
Increase 
~ Number No. Per Cent 
1930 4,938 
1940 6., 026 1,088 22.0 
1950 6,994 968 16.l 
1960 9,126 2,132 32.8 
1967* 10,714 1,170 11.4 
*Estimated. 
7 Ibid., p. 56. For additional information on Evanston's distribution of 
Black population see figure 5 page 162. 
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TABLE IX 
EVANSTON'S NEGRO POPULATION AS-A PER CENT OF TOTAL POPULATION 
1930 l2.1Q .!.2.2.Q.** 1960 1967*** 
-
Total Population 63,338 65,389 73,641 79,283 83,500 
Negro 4,938 6,026 6,994 9,126 10,714 
Per Cent Negro 7.7 9.2 9.5 ll.5 12.8 
**Colle~e students counted as Evanston population for first time by 
he Census. 
***Estimated. 
Before taking a closer look at the Evanston residents' income, occu-
pation, education, housing, and leisure time, it is necessary to view Eva.nstonf 
on a national, regional, and metropolitan bases. 
In comparing the national, regional and local census, Evanston ranks 
highest in median age, school years completed, and income. (Region includes 
the Ohio, Indiana, Illinois, Wisconsin and Michigan area which has a popu-
lation of 36 million people.) Chicago is the largest city in the region, and 
' ,. 
Evanston's population is a little more than l per cent of the total metro-
politan population. Until recently, Evanston's rate of growth has been 
similar to the metropolitan growth. The comparisons between national, 
regional and local 1960 census statistics is shown in table X. It also shows 
a higher per cent of sound housing and a lower per cent of owner occupied 
housing than in national, regional, and metropolitan census. 
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TABLE X 
NATIONAL, REGIONAL AND IOCAL COMPARISONS8 
Metro. 
~ Region Area EVANSTON 
Median Age 29.S 29.6 30.7 35.0 
Median School Years 
Completed 10.6 10.7 10.9 12.8 
Per Cent Nonwhite 11.7 8.,3 14.8 12.0 
Foreign Stock 
(Per cent) 18.S 21.3 32.0 28.2 
Median Income. $4,103 $4~724 $6,226 $9,193 
Density (Persons/ 
Square Mile) so 148 1,675 9,669 
Sound Housing 
(Per Cent) 74.0 77.0 88.0 92.0 
owner Occupied Housing 
(Per Cent) 61.9 66.7 56.0 43.4 
Migration (Per Cent 
living in same house 
1955 and 1960) 49.9 51.4 46.7 43.0 
In the previous chapter, it was shown that the income level usually 
determines the individual's life style, housing, neighborhood, education, 
and family consumption. Table XI shows the breakdown of Evanston's popu-
lation according to the levels of income in 1959. Naturally, the average 
income has increased since then, and the current estimate of the median 
family income in Evanston was $11,490 in 1967 compared to a national median 
8 ~., section I, p,.5. 
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~amilY income of $7,234 in 1966. This table shows a low per cent of families 
that earn between $0.00 to $2,999, and $3,000 to $4,999 with almost an equal 
Jiumber earning $25 ,000 and over, The larger per cent of families earn between 
- 9 
s5,ooo to $24,999 with a median income of $9,193. 
TABLE XI 
DISTRIBUTION OF INCOME AMONG EVANSTON FAMILIES 
1959 
Income Level -rf Families % of Families 
$0 - 2,999 1,388 6.79 
$3000 - 4,999 1,919 9.39 
$5000 6,999 3,334 16.31 
$7000 - 9,999 4,847 23.72 
$10,000 -14,999 4,587 22.44 
$15,000 -24,999 2,830 13.85: 
$25,000 + l,533 7.50 
TOTAL 20,438 100.00 
.Median Income $9,193, 1959 
Even though the figures in table XI were aquired in 1959 and the income 
has changed, the proportional shape of the 1969 profile is not believed to 
have changed very much, The family income levels can be seen by census tracts 
in different Evanston areas and can be seen in family housing, race d.istri-
10 
bution, number of children per household, and education • 
.... 
9Ibid,, section III, pp, 1-2, For additional information on Evanston and 
!Surrounding communities' income distribution see figure 6 page 163. 
10 ~·, section III, pp. 1-3. See figure 7 page 164 • 
..... 
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The medium income in Evanston is nearly double the medium income in 
Chicago. The individual family income is visible in the location and housing 
conditons in various areas. For example, it is evident that northeast 
Evanston, by the lake, has the highest income level in the city because the 
houses are near the lake, occupy large lots, and are expansive and expensive. 
This area is in sharp contrast to the less affluent area just west and south-
west of the central business district. Part of this area is located near 
the railroad tracks with rooming houses and small houses on small lots occupy-
ing it. Northwest and s~uthern Evanston shows income and housing character-
istics between these two extremes with southern Evanston slightly higher in 
11 
medium income and housing. 
In central west Evanston, the area with the largest number of Black 
population, has the lowest medium income and the lowest level of earned 
incomes in the city. One out of five families made less than $J,OOO per 
year, or 19.5 per cent of.the families. Two-thirds of the large families had 
incomes of less than $7,000 per year. The low income, large family, and 
high living costs in Evanston make it much more difficult for these people 
12 
than people in similar situations in a lower living area. 
The local population's income level is based on the types of occupations 
they hold. According to the types of occupations held, the extent of 
unemployment and the location of employment. The white collar jobs encompass 
two-thirds of Evanston's labor force. This is the major factor that places 
11:rbid., section III, pp. 1-J. 
12 Ibid., section I, pp. 55-57. For additional information on housing 
location and number of persons per housing unit see figure 19 on page 170. 
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Evanston in the middle and upper middle class community bracket. The 
national and local occupational and employment characteristics are shown in 
table XII113 
TABLE XII 
OCCUPATION AND EMPLOYMENT CHARACTERISTICSs 1960 
Occupation # u.s. % u.s. # Evan. % Evan. 
(000) 
Professional 7,475 11.21 8,666 23.67 
Mgrs. 7,067 10.60 4,990 13.63 
Clerical 9,783 14.67 6,530 17.84 
Sales 4,401 6.60 4,206 11.49 
Craft. 8,560 12.84 2,440 6.67 
Cperative 11,986 17.98 2,498 6.82 
Private Household 2,216 3.32 l,458 3.98 
Service 6,133 9.20 2,540 6.94 
Laborers 3,665 5.50 816 2.23 
Not Reported 5,395* 8.09 2,464 6.73 
Since 1940, the slowly changing Evanston occupational characteristics 
follow the national pattern. The rise in professional workers is more sig-
nificant in Evanston than on the national level, lowever. The 1960 census 
shows Evanston with 23.67 per cent of its population are professional, and 
the national professional population is 11.21 per cent. On the other hand, 
13 Ibid., section III, pp. 7-12. For additional information on the 
occupatIOiial trends of male and female Evanstonians employed in nine types of 
occupations see figures 8, 9, and 10 on page 165. 
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the expansion of the female labor force in professional, clerical, and sales 
occupations follow the national trend but run a little ahead of the area 
14 
trend, 
Due to the large percentage of white collar workers in Evanston, the 
rate of unemployment is relatively low because this group is less affected 
by economic forces that lead to unemployment. The 1960 census on the rate of 
unemployment, which was measured as a per cent of the labor force, was 1,9 
per cent compared to the national rate of 5,5 per cent and the metropolitan 
rate of 3.5 per cent. Evanstonians in the labor force are mainly employed 
in educational, hospital, and personal services, which can be.related to the 
presence of Northwestern University, National College of Education, Kendall 
College, Garrett Theological Seminary, Seabury-Western Theological Seminary, 
and Evanston, Saint Francis, and Community Hospitals. Many of the hospital 
. 15 
workers live in the vicinity of that hospital. In contrast, there is a 
high concentration of domestic workers located in the west central area which 
is composed mainly of Blacks. The diversity in employment is shown by the 
fact that manufacturing is leading, then educational services, followed by 
16 
retail trade and professional services and many other areas of employment. 
The majority of the Evanston labor force work in the Cook County area 
14Ibid., section III, pp. 7-12, 
15 Ibid., section III, p, 13. For additional information on the kinds of 
industrieS""the Evanston labor force is employed see figure 11 page 165, 
16 Ibid., For additional information on labor force characteristics in 
Evansto~e figure 12 page 166, 
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with a large number, about 20,000 people, employed in Evanston. Table XIII 
from the 1960 census shows the place of work distribution for Evanston 
17 
residents a 
TABLE XIII 
PUCE OF WORK FOR EVANSTON RESIDENTS1 1960 
Place of Work Number Per Cent 
Inside Chicago Metropolitan Area 33,201 98.40 
Chicago City 12,381 36.70 
Remainder Cook County 20~277 60.10 
DuPage County 67 0.20 
Kane County 16 o.os 
Lake County 488 l.33 
· McHenry County 4 0.01 
Will County 8 0.02 
Outside Chicago Metropolitan Area 539 l.60 
Income and occupation correlate highly with cost and type of housing, 
education, and leisure time. Housing, which is a major concern for everyone, 
is evaluated according to quantity, quality, and character of housing accord-
ing to the Evanston housing census. This information is not absolutely 
accurate because since the 1940 census "housing definitions" have changed and 
become broader to include more varied types of houslng. For example, there 
17 Ibid., section III, p. 8. 
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was a 0 statistical gain," not from new construction, but from an increase 
in rooming units which were not fonnerly classified. as dwelling units. 
As of the end of 1968, an estimation of Evanston's total housing 
approached. 29,000 units. Almost 30 per cent of this housing has been built 
since World War II. The distribution of housing units among various types, 
18 
as reported in the last three census, is shown in table XIV belowa 
TABLE XIV 
TRENDS IN THE COMPOSITION OF EVANSTON HOUSING 
STOCK 1940 - 1960 
BY TYPE OF UNIT 
Single Family- Detached! 
Row House 
1940 I 
Units % I 
I 6,654134.6 
326! 1.7 
I 
Two Family 2,814 14.6 
I 1,328 Three to Four Units 
Five or 
Total 
More Uni ts I 8, 055 
I 
Housing Units f 19,177 
1950 I 1960 
Units % I Unitsi % 
7,733136.9 ! 9#524,35.2 
362 t 1.7 I 1,516 ! 5.6 
I. I 2,814 13.9 I 3,099111.4 
I I 1 1,797 8.611,611 5.9 
8,147 38.9 !10,904 40.3 
20,947 . 121,os~ ·;, , ...... ~ .. 
Table XIV shows that the overall proportions have not been drastically 
altered, even though the apartments with five or more units had the greatest 
gains. It is visible that the single family dwellings have remained rela-
tively constant. Also the largest single group is in the five or more units 
units per structure, Another noteworthy feature is the rise in rowhouse 
18
rbid., t 8 sec ion II, p. • 
I 
I I 
' 1 
i 
I 
I 
I 
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units and the decline in the number of units in the three to four unit 
structures between 1950 and 1960, which resulted from building deconversions. 
The amount of building growth varies depending upon the different 
sections' available space, zoning, and the market. In the southern and 
western areas vacant fields were replaced by new homes and new schools had 
to be built. In more dense sections around the central business district and 
the south side, old homes were replaced by new apartment buildings. In the 
southwestern area the growth came mostly from single family homes scattered 
throughout the area from some townhouses to a few apartments. The majority 
of the construction was concentrated around the fringes of the community, 
19 
the western and southern boundaries. 
The housing conditions in the Evanston area are classified as 92 per 
cent of the total 27,050 units, or 25,384, being sound. Of the remaining 
1,331 units, 4.9 per cent of the housing was deteriorated and 1.2 per cent, 
or 335, were classified as dilapidated. This somewhat subjective census 
defined "sound" housing as having no defects, or only slight defects; 
"deteriorating" housing as repairs that would be provided during the course 
of a regular maintenance; and "dilapidated" housing as that which does not 
provide safe and adequate shelter since it has one or more critical defects. 
There is a correlation between family income, the house's size and age, and 
the condition of the houses. Naturally, the high income areas possess the 
larger, more modern homes in good condition. The families with the smallest 
income live in the smaller, older homes, even if they have the larger families 
19 Ibid., section II, pp. 5-14. For additional information on building 
deconversI'Ons see figure 13 on page 167. 
and have less money to modernize or keep up their property. 20 
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Overcrowding is also related to income, housing, housing conditions, and 
housing discrimination. As defined by the 1960 census, overcrowded housing 
occurs when there is more than one person per room. The rooms that were 
counted were bedroom, living room, and full kitchen only. This condition 
occurs when young couples occupy small apartments with young infants. A 
more serious condition can occur when families have to live together to 
survive economically on low incomes. In 1960, there were 1,121 housing units 
which had an average of more than one person per room. This slightly over 
21 4 per cent is shown in west central, north central, and south Evanston. 
Non-white housing, which consists of 9,700 in 1960, includes 98 per 
cent Black and the rest American Indians, Chinese, Japanese, and others. 
Therefore, the non-white population will be considered as the Black popu-
lation. The Black population gained almost 1,000 individuals between 1950 
and 1960 which was 66 per cent compared to white housing of 22 per cent. 
Table XV shows the slowly increasing per cent of the total housing units 
occupied by Blacks. Traditionally, the core of the Evanston Blacks' housing 
units are located in the central west part of the city with a few exceptions. 
22 The present pattern in the 1969 statistics existed as far back as 1940. 
20Ibid 0 , section II, pp. 23-28. For additional information on housing 
condi tiOii'S"see figures 14, 15, 16, and 17 on page 168 • 
21 Ibid. For additional information on housing and persons per housing 
unit see figures 18, and 19 on pages 169 and 170. 
22 
Ibid., section II, p. 35. For additional information on dwelling units 
occupied by non-whites in 1940, 1950, and 1960 plus changes in non-white 
housing by number of units see figures 20, 21, 22, and 23 on page 171. 
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TABLE X:I 
WHITE AND NON-WHITE HOUSING IN EVANSTON 
1940 1950 1960 
Number Per cent Number Per Cent Number Per cent 
D.U. * D.U. * H.U. ** 
' Units by color 
of occupants 
White 16,900 93.l 19,1681 92.9 23,394 90.6 
Non-White 
.. i:2so 
--6.9 l.1.456. .7.1 2, .. 23 ·>9.~4.~ ' .. , ·")~" ,.~ .. -. ~ •·, 
' 
. -, .... - ··- - . ~-- ~- ... ' -. '' ,,-_ 
Other special types of housing in Evanston's 1969 census consists of 
1,122 units of private commercial rooming houses, 5,326 units of Educational 
group quarters, and 1,275 units of homes for the aged and nursing homes. 
The 1960 and 1969 statistics on number of these three types of buildings and 
their capacity are shown in table XVI belows 23 
TABLE XVI 
SPECIAL FORMS OF HOUSING, NUMBER AND GROWTH 
Private 
Commercial Educational 
Rooming Houses 
I 
GrouE Quarters 
I 
# Bldgs. Cap. . ... it" Bldgs. Cap. 
1960 174 1,699 73 4,049 
1969 106 1,122 76 5 1 326 
Change 1960-69 -68 -577 3 1,277 
% Change -39% -34% +4% +32% 
2J:rbid., section I, pp. 44-47. 
Homes for th e' 
I Aged and 
Nursina Home s 
7F Bldas. 
14 
14 
O* 
--
Ca ~ 
2 70 
1.27 5 
3. 
%: 
57 
I +82 
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In these households, the size and composition of Evanston's families 
must be considered. The 1960 Evanston census reported an average household 
size of 2.8 persons per household, which is a lower average that the national 
3.4 persons, the metropolitan 3.2 persons, and other North Shore suburban 
3.5 persons. These Evanston statistics are due, in part, to the high pro-
portion of Evanstonians living alone and the low average number of children 
per family. Even though the average family size has tended to decrease, the 
population and number of married couples has increased. This average house-
24 
hold size trend is shown in table XVII belows 
TABLE XVII 
POPULATION PER HOUSEHOLD - TRENDS 
1930* 1940 1950 ·!2§.Q 
Evanston 3.86 3.60 3.2 2.81 
Chicago-Metropolitan 4.05 3.64 3.3 3.2 
u.s.A. 4.1 3.·a -~-i'S "3.-4 
In the downtown area, there was an average low of less than 2 persons 
per households and on the central west side, there was as average high of 
3.5 persons per household. The census reported the average of 3.7 non-white 
persons per household on the central west side. The total 1960 household 
25 
composition was as followsr 
24 Ibid., section I, pp. 44-47. For ad.di tional information on family 
size and housing accommodations in Evanston see figure 24 on page 172• 
25Ibid., section I, P• 47. 
Bo 
1. 45.5 per cent of the population live as married couples in the 
same households. 
2. 24.0 per cent of these married couples live without children. 
3. 35.1 per cent of the population live as children of household. 
4. 3.8 per cent of the population or about 3,000 persons live as 
non-related members of households. 
5. 7.2 per cent of the population or 5,749 persons live as single 
individuals in their own household. 
6. 8.3 per cent of the population or 6,630 persons live in group 
quarters (suchas dormitories, homes for the elderly, hospitals, 
convents, and rooming houses). 
?. Concerning the marital status of the population, 37,694 are 
married, 1,747 are divorced, and 6,365 are widowed. 
The housing quality and cost in Evanston, as in other communities, is 
based on, not only the value of the home, but the town's location and school, 
transportation, and recreational facilities. Evanston possesses positive 
aspects such as a scenic view, convenient transportation, convenience of 
goods and services in a central business district, an excellent school 
system, and many other favorable attributes. With these assets, Evanston 
has become a desirable place in which to live and housing bas become high in 
cost and short in supply. The average house values and rent illustrate the 
various areas of highs and lows in the 1960 housing census. The 1969 figures 
have to be viewed with a 20 to 30 per cent increase in most areas due to 
inflation and the higher demand for housing. 26 
The average rent in 1960 in Evanston was $130 per month which compares 
26Ibid., section II, pp. 48-50. For additional information on average 
rent and'Vilue of homes in specific areas in Evanston see figures 25 and 26 
on page 17J. 
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llith surrounding suburbs, but was 30 per cent higher than Chicago's average 
rent. Individual rents ranged from a high of over $JOO a month to less than 
$50 with averages from $169 to $98 per month. The highest rent areas are 
located in northwest Evanston, where there are new townhouses, apartments, 
a.nd single family housing with few rental units; and in central Evanston 
where there are high rise apar~ents which border the downtown area. In the 
northwest area, the occupants' major value of housing was a good neighborhood 
a.nd; in the east central area, the occupants ·valued the convenience to down-
town, the closeness to the lakefront, and the surrounding high quality 
t . 1 27 residen ia area. 
Southeast and southwest Evanston's average rents run slightly higher 
than the overall city average because of the advantages mentioned above. The 
lowest average rents are just north of the central business district, the 
ridgeville area, and the west side which includes poorer housing, smaller lots! 
and less expensive accessories. These areas are populated mostly by Blacks 
and blue collar workers. 28 
There is a high correlation between rents, quality of a community, and 
values of single family homes. Naturally, area value are not absolute, and 
values change from block to block. High value homes are located mostly on 
the lakefront, in northwest, and in centrol Evanston while the lowest values 
are located in the west central area. The average home value for Evanston, 
·
27Ibid. For information on high value housing see figure 26 tract 17, 
and 21.-
28 Ibid. For information on low value housing see figure 25 tracts 20, 
28, 19 , 23 , and 24. 
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$26,500, was 30 per cent higher than the average value for Chicago. Almost 
no Evanston homes were valued below $15,000 and over 70 per cent were valued 
above $20,000 in 1960. This shows that housing values lean toward the high 
end of the scale, but a large per cent fall below this category which is -.· 
29 
rarely found in suburban communities. 
Outside of the importance of housing, education is a large factor in 
migration and settling in Evanston. It has a;l:ready been shown that the 
Evanston people, on the whole, are highly educated and value Evanston's 
outstanding educational facilities. Evanstonians are very proud of their 
dual school system which accommodates 9,531 children, in kindergarten through 
eighth grade, and 4,959 children, in Evanston Township High School, in 1968-
1969. This total also includes about 12 per cent elementary s~hool children 
. ~ from the Skokie area and an unknown number in the high school. 
A more specific distribution of the population under eighteen years 
and where they live is shown in table XVIII. This table can be correlated 
with figure 30 in the appendix to show the under eighteen population that 
reside in different areas of Evanston. Evanston is dinded into many tracts 
inorder for the comparison between areas to be made. A small mnn:ber of 
children under eighteen years a.re found on the south east, north east, central. 
east, and central areas in Evanston which includes tracts 14, 15, 21, 22, and 
29Ibid. For a comparison between high and low values of homes see 
figure 27 on page 174• For addi t&o;nal information on urban geographical 
locations of home values see Chauncy D. Harris and Edward L. Ullman, "The 
Nature of Ci ties," in Harold M. Mayer and Clyde F. Kohn, eds. , Readings in 
Urban Geography (Chicago, 1967) , pp. 277-286. 
30ibid., section I, pp. 27-33. For further information on population 
profile--seE;' figures 28 and 29 on pages 1 
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2.5· A large number of children can be seen in South west, extreme South east, 
west central, and North west Evanston which includes tracts 30, 29, 28, 27, 
31 26, 24, 23, 20, 19, 18, 17, and 16 in table XVIII belows 
TABIE XVllI 
POPULATION UNDER EIGHTEEN YEARS OF AGE 
Tract 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
I 
I 
I 
i 
Children 
Under 18 
582 
672 
1,155 
1,215 
1,168 
1,747 
1,119 
419 
610 
1,251 
1,439 
804 
1,~20 
1,148 
1,383 
1,324 
2,529 
Total I 19,573 
'1 Per cent of 
Total Tract 1 Children 
Population Under 5 
10.7 
22.9 
27.8 
30.4 
30.6 
30.2 
22.4 
9.1 
17.1 
32.2 
33.4 
26.6 
27.2 
22.0 
26.0 
21.4 
31.8 
24.6 
134 
227 
313 
296 
323 
633 
456 
140 
210 
444 
478 
308 
316 
514 
543 
566 
776 
6,677 
31:rbid., section I, p. 38. 
Per Cent 
of Tract 
Total 
2.5 
7.8 
7.6 
7.4 
a.6 
11.0 
9.1 
3.1 
5.9 
11.4 
11.1 
9.5 
8.2 
9.9 
10.2 
9.2 
9.9 
8.4 
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The youthful segment of Evanston's population has grown at a consider-
ably more rapid rate than the total population. Elementary school enrollment 
is up 22 per cent over the 1960-1961 level, high school enrollment is up 44 
per cent, and Northwestern has increased 33 per cent compared to a general 
population increase of only 5 per cent. Evanston school enrollment trends 
can be seen in table XIX belowr32 
TABLE XIX 
SCHOOL ENROLLMENT TRENDS 
Academic 
Year K-8* ETHS** N.U.*** 
60-61 7,795 3,381 7,652 
61-62 8,082 3,696 7,954 
62-63 8,430 3,875 8,185 
63-64 8,800 4,101 8,253 
64-65 9,288 4,299 8,848 
65-66 9,421 4,381 8,350 
66-67 9,547 4,790 9,150 
67-68 9,642 4,682 9,725 
68-69 9,531 4,959 9,793 
* Minus Skokie youth; figures for 66-67, 67-68, 68-69 estimated on basis of c. 12 per cent youth of Skokie origin. 
** 
Includes Skokie, no percentage known. 
*** 
Includes both undergraduate and graduate students, part time and 
full time on Evanston campus. 
32Ibid., section I, p. 42. 
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In 1960 the census showed that 3.1 per cent of the Evanston adults over 
25 had completed less than five years of school, 67.3 per cent had graduated 
from high school, and 27.2 per cent had four or more years of college. The 
metropolitan area shows 6.7 per cent with less than five years of school, 
32.1 per cent with four yea.rs of high school, and only 8.4 per cent with 
four or more yea.rs of college. Of the 19,480 Evanston students enrolled for 
1960, there were 1,072 or 6 per cent in kindergarten, over 42 per cent or 
8,178 of these were in the elementary grades 1 through 8, there were 3,519 
or 18 per cent in high school, and there were 34 per cent, or 6,711, in 
college. 33 
The enrollment in the elementary schools in District 65 has grown by 
about 1,800 students since 1960. That increases the student body about 220 
students a year, but more recent years have leveled off to about 100 students 
per year. Evanston Township High School, district 202, had an enrollment 
increase of about 1,900 students between 1960 and 1967. This gave an 
average increase of about 230 students per year. Naturally, the northeast 
area which consists of students attending Northwestern University, Seabury-
Western Theological Seminary, Garrett Theological Seminary, National College 
of Education, Kendall College, and Evanston Hospital shows a large concen-
tration of persons and an increase of several thousand students in the last 
34 year. 
33Ibid., section I, pp. 39-42. For further information on the number of 
students enrolled in kindergarten, elementary school, high school, and college 
see figure 31 on page 178. 
34 Ibid., section I, pp. 35-41. 
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The educational system also provides for outside activities and 
recreation for the family and the community. Many non-working and working 
mothers are busily engaged in parent-teacher association activities and 
charity organizations and clubs. Naturally, a larger per cent of middle class 
mothers have more time for these civic activities than lower class mothers. 
Not just mothers but other adults and children participate in hundreds of 
welfare, non-profit organizations, religious activities, and sorority and 
fraternity activities in Evanston. Evanston has a full range of organizations 
dedicated to the provision, maintenance and promotion of services for human 
needs. These organizations are numerous and diverse in character.35 
Unfortunately, there is no single source or list of these organizations, 
therefore, it is impossible to estimate the percentage of Evanstonians that 
engage in the organization's activities. Since there are so many organi~, 
zations With a large enrollment, it can be assumed that a large per cent of 
Evanstonians participate in organizations which do perform civic activities. 
I Some of the larger organizations that employ a large number of people ares 
National Boards of the Methodist Church, Rotary International, and National 
Foundation of Funeral Services. Other examples that show a range of 
activities include the followings YMCA, YWCA, Boy and Girl Scouts, National 
Women's Christian Temperance Union, National Merit Scholarship, Association 
of American Medical Colleges, Family Counseling Service, Cook County Legal 
Aid, Visiting Nurses Association, Evanston Council of Churches and the Child 
Care Center. Scores of other agencies including 51 churches, three synagogues 
35 d . Ibi ., section I, pp. 35-41. 
and several fraternity headquarters run the total up extremely high.36 
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Other outside activities for an individual or the family may include 
leisure at the public library or its two branches, numerous private school 
libraries, several adult night schools, three park community centers, five 
movie houses, the Evanston Historical Society, and other public and private 
recreational facilities. There are 262 acres of recreational land, which 
includes about 33 parks and numerous school playgrounds, with play facilities 
on most of them. There are bathing beaches, forest preserves with picnic 
areas, :Public and private 18 hole golf courses, a bridal path for riding 
with private stables nearby, and swimming, polo, tennis, dancing, billiards, 
and bowling facilities, 
A large proportion of Evanston boat lovers are members of the Sheridan 
Shore Yacht Club and Bucaneers Club at Wilmette harbor, Still others belong 
to the Evanston Country Club and University Clubs which provide for other 
types of recreational activities, such as; tennis, pingpong, cards, billiards, 
etc. Other Evanstonians spend a great deal of time watching Northwestern 
University's and Evanston Township High School's sporting events. Others can 
go to public and private facilities to participate in special programs for 
seasonal events and holidays.37 
Evanston's population is diverse in income, occupation, education, 
housing, living area, size of family, and leisure time affiliations and 
functions. Naturally, as can be seen in past research in Chapter II, the 
~Evanston Economy1 An Inventory and Analysis (Evanston, Illinois& 
Planning and Conservation Department Publication, 1969), pp. 89-93. 
''fl 
J Ibid., pp. 89-93. 
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individual's life and activities are highly correlated with each family's 
income and occupation. This can be seen in specific Evanston areas which 
show a high level of incomes, occupations, possessions, etc. Some other 
areas portray the opposite extreme in all of these variables. 
The variables that influence the family's life and living situation 
were considered in formulating the thesis hypotheses, selecting the measur~ 
ing instruments, and deriving a procedure for constructing and implimenting 
this research design. First, the three hypotheses central to this study 
ares 
1. There is no difference between middle socioeconomic class values 
in Black respondents and in white respondents. 
2. There is no difference between lower socioeconomic class values 
in Black respondents and in white respondents. 
). Middle socioeconomic class respondents differ in their values 
from lower socioeconomic class respondents. 
Next, the measuring instruments were selected according to reliability, 
validity, and content of the survey (Survey of Personal Values); created to 
yield further insight into the students' values and aspirations (question-
naire); and gathered to add information to the student's visible background 
and illuminate the conditions the student thinks and works under (cummulative 
data). These measurements can be used alone, but will probably yield a 
clearer picture of the student's values if they are used together. 
Last, the procedure began when the researcher collected the data in 
two junior high schools. One junior high school was selected in order to 
acquire a larger number of lower class whites and lower class Blacks. The 
The other junior high school was selected in order to yield a larger per 
cent of Black and white middle class. 
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The population stratification was based on the father's occupation (or 
the mother's occupation if the father was absent from the home). All gradu-
ating eighth graders were ranked according to their father's (or mother's) 
occupation and their race. The Evanston elementary school system and the 
researcher adopted the occupational ranking code that was originated by 
38 James Coleman as followss 
0 - No present occupation - such as housewife or parent unable to work 
or occupational unknown. 
1 - La.borer or domestic worker - such as filling station attendant, 
domestic worker, baby sitter, longshoreman, custodian, laundry 
worker, assembly line worker, etc. 
2 - Semi-skilled worker - such as machine operator, bus or cab driver, 
meat cutter, cook, etc. 
3 - Clerical and sales workers - such as bookkeeper, store clerk, office 
clerk, secretary, typist, messenger, etc. 
Service worker - such as beautician, waiter, mail carrier, nurses 
aide, etc. 
Protective worker - such as police officer, fireman, watchman, etc. 
4 - Skilled worker - such as a baker, seamstress electrician, enlisted 
man in the armed forces, mechanic, plumber, tailor, practical 
nurse, etc. 
5 - Sales Agents and representatives - such as real estate or insurance 
salesman, factory representative, etc. 
6 - Technical - such as draftsman, surveyor, medical or dental tech-
nician, etc. 
7 - Manager or foreman - such as sales manager, store manager, office 
manager, factory supervisor, foreman in a factory or mine, union 
official, etc. 
8 - Official - such as manufacturer, officer in a large company, banker, 
government official or inspector, etc. 
38 Coleman, p. _56. 
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9 - Professional - such as accountant, teacher, nurse, doctor, engineer, 
librarian, social worker, registered nurse, artist, etc. 
The researcher grouped the 500 junior high school students into these 
nine occupational groups according to Black and white with some difficulties. 
In the two schools, one of the difficulties in slection was an abundance of 
white professional fathers and Black laborer and semi-skilled fathers, but 
there were few Black professional fathers and white laborer and semi-skilled 
fathers. Therefore, a large group of whites fell in the medium occupational 
range, and a small group fell in the low occupational range. On the other 
hand, a large group of Blacks fell in the low occupational range, and a small 
group fell in the high occupational range. 
Another difficulty occurred when the researcher classified occupations 
and found several ambiguous ones that were impossible to classify and were 
eliminated. For example, if a student knew his fathEr was a manager, but did 
not know what he managed it was difficult to decide on whether the father's 
occupation belonged in number seven or eight. The difference between these 
two levels would be the number of individuals or the size and area the 
father managed. Naturally, if his managership was large, he would probably 
receive a larger income. 
After solving these difficulties, the groups were randomly selected and 
divided into the necessary number of cases. Then the researcher administered 
the Survey of Personal Values and the questionnaire. During administration, '. }, 
' 
the researcher read the questions to the students and answered any questions 
which confused the students, such as definitions of words, scoring the survey, 
etc. Even though the test was written on a fifth grade reading level, the 
researcher tried to make sure the students were reading, understanding, and 
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marking the test to the best of their ability. 
In the two primary ad.ministrations of the test, one at each junior high 
school, only 152 students were tested because of students• field trips, 
absences from school, and misunderstanding of test location. Therefore, 
successive test ad.ministrations were given in smaller groups to include a 
larger selection of children. After all the testing was completed., the 
researcher found the 2'.34 cases distributed as followsr 
TABLE XX 
OCCUPATION AND RACE DISTRIBUTION OF STUDENTS STUDIED 
Occupation Blacks Whites Total 
number 
Low 0 10 4 14 
(56 Black and l 27 7 34 
JO white) 2 19 19 38 
Medium 3 4 2 6 (23 Blacks and 4 17 36 53 
59 whites) 5 2 21 23 
High 6 J 11 14 ( 28 Blacks and 7 6 11 17 
38 whites) 8 3 2 5 
9 16 14 JO 
TOTAL 107 + 127 - 234 
-
Based on previous research on class values, the researcher expected 
to find results from the cumulative folder data that reveal middle class 
students, rather than lower class students, with higher intelligence 
quotients schores, fewer parent divorces and separations, a smaller number 
of siblings, higher cumulative grades, and more births in Evanston than 
"""-
outside of Illinois. The opposite would be expected to occur with the 
lower class students. 
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In using the student questionnaire, the researcher expected to find a 
significant difference between classes in school a:nd after school activities •. 
Middle class children would probably value joining clubs and participating 
in sports, acquiring and developing a hobby and/or a talent, enjoying school 
and school activities, and selecting an occupation similar to the category 
of his father's, particularly a boy. The researcher expected the lower 
class child to value most of the preceding middle class values negatively 
and spend more time working around the house, because of necessity, and 
watching television in his spare time. 
In using the Surrey of Personal Values, the researcher expected to 
find a significant difference netween middle and lower classes in most of the 
six aspects of the SPV scale. For example, a middle class child, more so 
than a lower class child; is more orientated toward achievement, decisiveness 
and goal orientation. Therefore, middle class students should score higher 
on these areas than lower class children. 
In summary, according to national, metropolitan area, and local norms; 
Evanston, Illinois' population is above the median in income, education, and 
age. Evanston's population, as in other communities, live and reside 
according to their income and occupation. A large per cent of Evanston 
families have professional, management, sales, and clerical occupations 
rather than laborer, unskilled, and semi-skilled jobs. These families 
usually have higher incomes, higher levels of education, live along the lake 
or close to downtown, utilize better housing, engage in a better style of 
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life, have smaller families, and more leisure time than do the minority 
families with unskilled and semi-skilled occupations. These low income 
families are usually characterized by low education, living in central west 
Evanston and/or by the tracks, possess none or small inferior housing, have 
large families, and engage in conservative styles of life. Additional 
research on Evanston showed a large proportion of the population valuing and 
holding a high level of education; and participating in religious, pro-
fessional, and charitable organizations. 
From this gathered data, the researcher was able to select two schools 
in different parts of the city that would yield different economic and 
racial groups. One school was located in south Evanston where a large 
number of low economic Black and white students attended. The second school 
was on the west side border area where many middle and high economic level 
students attended. 
From the two schools, the researcher randomly selected 234 Black and 
white students according to nine occupational levelss 0 - no present 
occupation1 1 - laborer or domestic worker; 2 - semi-skilled worker; 
3 - clerical and sales worker; 4 - skilled worker; 5 - sales agents and 
representatives; 6 - technical; 7 - manager or foreman; 8 - official; and 
9 - professional. In order to separate the high middle class from the low 
lower class, these nine occupations were divided into three groupss (1) Low-
occupations from 0 to 2; (2) Medium - occupations from 3 to 5; and (3) High -
occupations from 6 to 9. Within and between these three Black groups and 
three white groups, ·the researcher will be able to compare and contrast the 
results of the student's cumulative folder data, questionnaire, and Survey 
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of Personal Values. 
In the cumulative folder, data was gathered on the students• intelligence 
quotient score, parents• marital status, number of siblings, cumulative 
grades, and birth place. On the questionnaire, information concerning the 
students• values of school, teachers, and leisure time activities were 
acquired. On the Survey of Personal Values, six areas were compared and 
contrasted1 practical mindedness, achievement, variety, decisiveness, 
orderliness, and goal orientation. 
CHAPTER IV 
AN ANALYSIS OF THE FIELD TESTING 
Researchers stratify their population in various ways. In Chapter II, 
it was shown that income and occupation can easily be determined and yield 
a relatively high correlation to group status because almost all factors 
in a family!s style-of-life are influenced by the amount of income the 
family earns. The population in this research study r..a.s been primarily 
classified according to the father's occupation because of its direct 
bearing on earned family income. The second factor, race, is the variable 
in the middle and lower class economic groups that this research is 
considering. 
In this chapter, the researcher is trying to find out if there is a 
difference between race and/or economic groups concerning values. This 
information would be gained through objectively and subjectively viewing the 
results of the cumulative folders data, questionnaires, and the Survey of 
Personal Values. By using these three measures instead of just one, the 
researcher should be able to gain a clearer picture of the students• back-
grounds, activities, aspirations, and values. 
In the last chapter, the subjects were stratified into levels based on 
similarity of occupation. By dividing the occupations in half to form four 
groups (middle class Black, middle class white, lower class Black, and 
lower class white), the results would include too many similar middle range 
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occupations in both groups which would no yield a high level of discrimi:-~ 
nation between middle and lower class. Therefore, six groups were selected 
to show a greater contrast between low occupation individuals and high 
occupation individuals. A greater distinction in group activities and 
values should occur between the high middle class groups and the low lower 
class groups than between the high and medium groups or the low and middle 
groups. The three economic groups consist of: high - professional, official, 
manager or foreman, and technical workers; medium - sales agents and 
representative, skilled, and clerical and sales workers; and low - semi' 
skilled, laborer or domestic, and no present occupation. 
From the cumulative folders, the researcher gathered data concerning 
the 234 students' Intelligence Quotient Scores (IQP) on the Kuhlmann-Anderson 
Intelligence Tests above and below 100, parents' marital status, number of 
siblings above and below 3, birth place in or outside of Illinois, and 
years cumulative grades above and below Q. 
The research showed the students' intelligence quotient scores to range 
from 141 to 89 with a few deviants below 89. Most of the IQP scores below 
100 were between 93 and 100. The researcher found that more students in 
the low group scored below 100 and the medium groups were second highest, 
which had been expected. On the whole, more students scored close to or 
above 100 than on the IQP than on the lower level. The intelligence . 
quotient scores in the high, medium and low groups are shown in table XXI 
belows 
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TABLE XXI 
INTELLIGENCE QUOTIENT SCORES 
I. Q. S. Above 100 I .Q.S. Below 100 
Low Group Black White Black White 
0 6 4 4 0 
1 11 5 16 2 
2 
_9 11 10 8 
Total 26 20 30 10 
Medium Group 
3 3 2 1 0 
4 8 29 9 7 
5 2 18 0 _l_ 
Total 13 49 10 10 
High Group 
6 3 10 0 1 
7 5 10 1 1 
8 3 2 0 0 
9 16 14 0 0 
Total 27 36 1 2 
The marital status of the overall parents showed that more parents live 
together, or have a deceased spouse, than are divorced or separated in all 
groups. Although a larger number, but not a significant per cent, of more 
divorced and separated parents were found in the low group rather than the 
other two economic groups. Just about all of the divorced parents were 
remarried, and the student was living with his mother and step-father. Other 
students, usually high economic white students with remarried mothers and 
deceased fathers, are adopted by the new father. Some low economic students 
in the same circumstances are not adopted but chan~d their names to their 
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step-father's name. 
Very few cards showed the parents separated probably because, the 
resea~cher feels, a parent would not reveal this information. All of the 
four cases listed under separation in the low group represents the student 
living with a grandmother, aunt, uncle, or another immediate relative. The 
marital status of the parents is shown in table XXII belows 
TABLE XXII 
PARENT'S MARITAL STATUS 
Married Divorced or Separated 
Low Group Black White Black White 
0 8 3 2 1 
1 23 7 4 0 
2 14 
_11._ _j_ 2 
Total 45 27 11 3 
Medium Group 
3 2 2 2 0 
4 15 31 2 5 
5 1 16 1 2 
Total 18 49 5 7 
High Group 
6 2 10 1 1 
7 5 9 1 2 
8 3 2 0 0 
9 _]]__ 12 _l_ 2 
Total 23 33 5 5 
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Siblings were divided into two groups, one with three or less siblings 
and the other with four or more siblings. On the whole the larger proportion 
of students had three or fewer siblings in every group rather than four or 
more. The number of four or more siblings _was higher in the low group and 
the medium groups, but the difference between the three groups ·was. not 
significantly different. One interesting point is the high number of four_ 
or more siblings in the Black professional group. The sibling data can be 
seen in the table XXIII belows 
TABIE XXIII 
SIBLINGS 
3 or less siblings 4 or more siblings 
Low Group Black White Black White 
0 4 4 6 0 
1 18 7 9 0 
2 14 -1§._ 
__j_ 1 
Total 36 29 20 1 
Medium Group 
3 4 2 0 0 
4 11 29 6 7 
5 2 2L... 0 4 
Total 17 48 6 11 
High Group 
6 2 10 1 1 
7 5 8 1 3 
8 3 2 0 0 
9 ---2._ _g_ _J_ 2 
Total 19 32 9 6 
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The majority of the total group was born in Evanston or the immediate 
area. The group with the largest nl.llnber of students born outside of Illinois 
was the medium group followed by the low group. Al though this is true, the 
difference would not be significant between the groups. The high group had 
about half as many students born outside of the state compared to the other 
groups. The students born inside and outside of Illinois are shown in 
table XXIV belows 
TABLE XXIV 
BIRTH PLACE IN ILLINOIS 
Yes No 
Low Group Black White Black White 
0 8 3 2 1 
1 17 5 10 2 
2 16 16 
__]_ 
--1. 
Total 41 24 15 6 
Medium Group 
3 3 2 1 0 
4 8 27 9 9 
5 1 12 1 _j_ 
Total 12 41 11 14 
High Group 
6 3 10 0 1 
7 5 8 1 3 
8 3 l 0 1 
9 14 11 2 l 
Total 25 30 3 6 
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The average cumulative annual grades were grouped as Q and above and 
below Q. The total picture showed more students that rec~ived grades of Q 
and above than grades below f • There were more students in the low group 
that earned overall grade averages of below g, and the medium group was 
next. More low Blacks than low whites received below Q averages, but a 
significant difference did not appear between low and medium groups and low 
and medium Black and white groups. There were fewer Cs and below in the 
high group than in any other group. More high white students received 
below Q averages than did high Black students, but this did not create a 
significant difference. More students in the high group received ! and~ 
averages than in the other two economic groups. The students' grades 
above and below C are shown in table XXV belows 
TABLE XXV 
ANNUAL GRADE AVERAGE 
C and Above Below C 
Low Group Black White Black White 
0 9 3 1 1 
1 16 5 11 2 
2 
_9_ 16 10 _3 
Total 34 24 22 6 
Medium Group 
3 3 2 1 0 
4 9 30 8 6 
5 2 12 0 -2.... 
Total J:Zj:'""" "'""lJ4"" 9 11 
High Group 
6 3 10 0 1 
7 5 8 1 3 
8 3 1 0 1 
9 14 11 2 1 
Total 25 30 3 -"6 
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In viewing the results of the questionnaire, the researcher found that 
all 234 students answered all the questions except question number twenty-six 
which concerned a future occupation for the student. A small per cent did 
not answer because they had not contemplated future plans. The results of 
the twenty-six question responses are divided into the six economic and race 
groups1 low Black, low white, medium Black, medium white, high Black, and 
high white. The twenty-six questions concern the students' participation in 
clubs, musical talents, hobbies, sports, part-time jobs, house work, televi-
sion watching; and the students' attitudes toward their school, teachers, 
grades, reading, further education, and future occupation were gathered. 
The first four questions in the questionnaire concerned club partici-
pation. The researcher found almost half of all groups belonging to one or 
more clubs. The groups that had more than half of the students belonging 
to clubs were the low Black, high white, and high Black groups. The groups 
that had more "no" responses than "yes" included medium white and medium 
Black. The low white group gave an equal "yes" and "no" response which 
can be seen in table XXVI belows 
TABLE XXVI 
QUESTION NO. I - DO YOU BEU:>NG TO A CLUB? 
Yes 
No 
High Group 
Black White 
33 
23 
15 
15 
Medium Group 
Black White 
9 
14 
26 
33 
Low Group 
Black White 
17 26 
11 12 
Total 
126 
108 
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There were various types of clubs that the students• belonged tos 
school, community, church, friends, and sports. A great variety of clubs 
were offered to the students in the school, community, and churches. Many 
students belonged to three or four clubs. A high level of sports' club 
participation was noted; this was followed by church and community club 
participation. In each group the high selections in each group ares low 
whites church and sports; low Blacks sports, community, church, and friends; 
medium whites sports and friends; medium Blacks sports and community; high 
whites friends, school, sports, community, and church; and high Blacks 
community, sports, church, school, and friends. It is demonstrated that low 
Black, high white, and high Black were more evenly selective of the various 
types of clubs than the other groups. The selection of clubs participated in 
is shown in table XXVII belows 
TABLE XXVII 
QUESTION NO. 2 - WHAT KIND OF CLUB DO YOU BELONG TO? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
School 6 1 1 0 4 7 19 
Community 10 1 4 4 6 6 31 
Church 9 9 1 3 4 6 32 
Friends 9 4 2 11 3 10 39 
Sports 13 7 4 13 5 6 48 
In general, few students held club offices. The low groups seemed to 
hold more offices than the other two economic groups, but the high groups 
followed closely. The medium groups had the lowest number of club officers 
with the medium Black students holding no offices. The number of students 
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"holding .. and "not holding" offices in each group resulted in the figures 
in table XXVIII below. The researcher believes the low economic groups form 
their own clubs, and the medium economic groups belong to the same clubs 
as the high economic groups where the students in the high groups become the 
leaders. 
Yes 
No 
TABLE XXVIII 
QUESTION NO. 3 - DO YOU HOLD AN OFFICE IN A CLUB? 
High Group 
Black White 
7 
21 
13 
25 
Medium Group 
Black White 
0 11 
2J 48 
Low Group 
Black White 
14 
42 
10 
20 
Total 
55 
179 
Of the students that did hold office, the kinds of offices held were 
president, vice-president, treasurer, secretary, or others. The ones most 
frequently named in each group were1 low whites president and treasurer; 
low Blacks vice-president and president; medium whites president, 
treasurer, and secretary; medium Blacks no offices held; high whites 
president, treasurer, and secretary; and high Black: president and 
secretary, Other club offices included sergeant-at-arms, counselor, 
reporter, etc. The number of students holding each office can be seen in 
table XXIX. The students that did not respond in any of the appointed 
areas responded under others. 
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TABLE XXIX 
QUESTION NO. 4 - WHAT OFFICE DO YOU HOLD IN THE CLUB? 
High Group Medium Group ww Group Total 
Black White Black White Black White 
President 2 2 0 4 4 3 15 
Vice-president 1 1 0 1 5 1 9 
Treasurer 1 2 0 2 0 3 8 
Secretary 2 2 0 2 3 1 10 
Others 2 .1 0 1 2 3 9 
Questions five through seven pertained to the students' musical talents. 
The majority of students, over half in every group, said they had one or 
more musical talents. The low Black and the high white groups had the 
highest number of "yes" responses, which can be seen in these "yes" and "no" 
figures in table X.X.X belows 
TABLE XXX 
QUESTION NO. 5 - DO YOU HAVE A MUSICAL TALENT? 
Yes 
No 
High Group 
Black White 
19 
9 
29 
9 
Medium Group 
Black White 
14 
9 
31 
28 
ww Group 
Black White 
43 18 
14 12 
Total 
153 
81 
The talents most chosen by the students were "playing an instrument," but 
several students chose a combination of "singing" and "dancing." As can 
be seen in table XXXI, all of the white groups and the high Black group 
selected a majority of "playing an instrument," and a high level of selection 
of "singing" and "dancing" occurred only in the Black groups. 
't 
~.'' 
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TABLE XXXI 
QUESTION NO. 6 - WHAT MUSICAL TALENT DO YOU HAVE? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
Sing 6 6 8 10 22 7 59 
Dance 6 5 9 9 19 3 51 
Play an instrument 
12 22 3 20 16 12 85 
Although, many students claimed a talent, few students practiced more 
than two or three hours a day. Most students in all groups said they 
practiced one or less hours a day. Only eleven students said they practiced 
on the average of six or more hours a day. Many students told the researcher 
they practiced irregularly, therefore, the researcher told all of the 
students to estimate an average day's practice, The researcher believes 
that these students do nothave a musical talent but enjoy participating in 
these activities occasionly. These figures are shown in table XXXII belows 
1 or 
2-3 
4-5 
TABLE XXXII 
QUESTION NO. 7 - ABOUT HOW MANY HOURS A DAY 00 YOU PRACTICE YOUR 
MUSICAL TALENT? 
High Group Medium Group Low Group 
Black White Black White Black White 
less 23 24 9 20 27 15 
2 4 1 10 10 2 
1 0 1 0 3 1 
6 or more 2 1 3 1 2 0 
total 
118 
29 
6 
9 
107 
Hobbies were viewed in questions eight through ten. These hobbies 
included photography, record collecting, crafts, painting, and others. The 
The researcher found that more students in all groups had hobbies than did 
not have hobbies. The range of three to seven times as many with hobbies 
than without hobbies is shown in table XXXIII belows 
TABLE XXXIII 
QUESTION NO, 8 - DO YOU HAVE A HOBBY? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
Yes 24 30 20 52 41 24 191 
No 4 8 3 7 15 6 43 
The hobbies that were listed and most frequently chosen in every group was 
record collecting. But a multitude of additional hobbies were named under 
"others" such as sports, cooking, coin and stamp collecting, making model 
airplanes and rockets, making jewelry, sewing, knitting, reading, etc. The 
preferred hobbies were listed in table XXXIV below: 
TABLE XXXIV 
QUESTION NO. 9 - WHAT IS YOUR HOBBY? 
High Group 
Black White 
Photography 0 
Record collecting 3 
Crafts 4 
Painting 1 
Others 10 
3 
2 
0 
l 
16; 
Medium Group 
Black White 
0 
2 
l 
0 
8 
7 
8 
8 
9 
14 
Low Group 
Black White 
0 
16 
4 
4 
8 
2 
9 
5 
2 
11 
Total 
12 
4o 
22 
17 
67 
108 
The time spent on these hobbies was between one hour or less and two or 
three hours a day, Few children spent four to six or more hours on their 
hobby or hobbies, The time the students spent on hobbies is shown in 
Table XXXV belows 
TABLE XX.XV 
Q.JESTION NO. 10 - ABOur HOW MANY HOURS A DAY DO YOU SPEND ON YOUR HOBBY? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
1 or less 13 14 10 25 19 12 93 
2-3 7 10 8 22 16 8 71 
4-5 1 3 1 10 3 4 22 
6 or more 3 3 1 2 3 0 12 
Participation in after-school sports, in questions eleven through 
thirteen, was high in every group except the high white group. Many of the 
other groups showed a two to one number of participation in sports which 
is shown in table XXXVI belows 
TABLE XX.XVI 
QUESTION NO. 11 - DO YOU PLAY IN AN AFTER SCHOOL SPORT? 
Yes 
No 
High Group 
Black White 
20 17 
8 21 
Medium Group Low Group Total 
Black White Black White 
15 
8 
32 
26 
39 
17 
22 145 
68 
109 
On the whole the sports the students participated in most frequently were 
baseball and basketball out of a selection of basketball, football, baseball, 
track, gymnastics, and others. Most of the students played in the seasonal 
after-school intramural sports activities. The top two sports in which 
each group participated in weres low whi tee baseball and basketball; low 
Blacks basketball, baseball, and track; medium whites baseball, basketball, 
and football; medium Blacks basketl:all and track; high whi tea football and 
baseball; and high Black1 basketball and baseball. Other sports in which 
students participated were1 volleyball, softball, tennis, soccer, swimming, 
skiing, hockey, horesback riding, etc. Student participation in sports is 
shown in table XXXVII belows 
TABLE XXXVII 
QUESTION NO. 12 - WHICH SPORT DO YOU PLAY IN? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
basketball 6 4 6 12 26 6 60 
football 4 
.5 1 12 8 2 32 
baseball 6 
.5 3 20 23 14 71 
track 2 4 4 6 23 3 42 
gymnastics 4 4 0 7 6 3 24 
others 2 4 2 6 3 4 21 
The majority of the students in every group participated in sports about one 
hour or less a day. Few students played more than three hours a day 
except in the low Black group who had eight responses in the four to five 
category. The significan·ce of the amount of time the low Black group 
participates in sports is shown in table XXXVIII belows 
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TABLE XXXVIII 
QJESTION NO, 13 - HOW MANY HOURS EACH DAY 00 YOU PLAY THIS SPORT? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
1 or less 8 12 9 8 10 9 56 
2-J 11 5 4 20 20 12 72 
4-5 0 0 1 3 8 0 12 
6 or more 1 1 1 1 1 1 6 
Part-time jobs, which occurred after school and on week-ends, were 
responded to in questions fourteen through sixteen. In every group, except 
the medium Black group, the majority of the students had a part-time job. 
The ttyes" and "no" responses in each group are seen in table XXXIX belows 
Yes 
No 
TABLE XXXIX 
QUESTION NO. 14 - DO YOU HAVE A PART-TIME JOB? 
High Group 
Black White 
19 
9 
25 
13 
Medium Group 
Black White 
11 
12 
42 
16 
I.ow Group 
Black White 
30 21 
26 9 
Total 
149 
85 
In response to the questionnaire regarding choices of babysitting, paper 
route, yard work and others; the majority of students in all groups selected 
part-time jobs of babysitting and yard work. Other part-time jobs included 
mowing and taking care of the lawn, being busboy, typing, bellhopping, 
caddying, attending a gas station, dishwashing, cashiering, helping in 
district 65, etc. The selection of part-time jobs can be seen in table XL. 
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TABLE XL 
QUESTION NO. 15 - WHAT KIND OF JOB DO YOU HAVE? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
babysitting 9 18 6 24 11 13 81 
paper route 2 2 0 2 2 2 10 
yard work 2 5 2 18 2 .2 31 
others 4 3 3 6 4 5 25 
The students that held part-time jobs said their working hours ranged 
between one and six or more hours a day. The majority of students responded 
that they worked two to three or four to five hours a day. A large number 
of low Black and medium Black students worked six or more hours a day. These 
figures can be seen in table XLI belows 
TABLE XLI 
QUESTION NO. 16 - HOW MANY HOURS A DAY DO YOU WORK? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
1 or less 0 5 1 9 2 6 23 
2-3 5 12 l 13 9 8 48 
4-5 14 5 4 17 10 5 55 
6 or more 0 3 5 3 9 3 23 
Questions seventeen and eighteen showed which students helped around 
the house and with how many different things they helped. All but five 
students responded that they did some work around the house. The majority 
of the students responded with "most of the time" and "some of the time." 
A high number of "always" responses occurred in all groups except the low 
112 
white group. Table XLII, below, shows how many students help around the 
house. 
TABLE XLII 
QUESTION NO. 17 - DO YOU HELP WITH THE HOUSEWORK AT YOUR HOUSE? 
High Group Medium Group I.ow Group Total 
Black White Black White Black White 
always 10 12 12 14 23 0 71 
most of the time 10 14 9 21 18 15 87 
sometimes 7 12 2 24 12 15 72 
never 1 1 0 0 3 0 5 
The students that helped around the house helped with between three 
or more things. All of the students seemed to have several things to do, 
and the highest amount of participation is shown in table XLIII below: 
TABIE XLIII 
Q.JESTION NO. 18 - HOW MANY THINGS DO YOU HELP WITH AROUND THE HOUSE? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
1 0 1 0 0 2 1 4 
2 0 3 0 0 3 1 7 
3 11 10 3 10 6 7 47 
4 3 10 3 12 15 10 53 
5 3 7 4 14 7 6 41 
6 3 2 2 5 7 6 25 
7 or more 8 5 11 18 13 2 57 
Questions nineteen and twenty concern the student's television viewing. 
All students, except two, reported they watched television in their leisure 
time. This can be seen in table XLIV. 
Yes 
No 
TABLE XLIV 
QUESTION NO, 19 - DO YOU WATCH TELEVISION? 
High Group 
Black White 
28 38 
0 0 
Medium Group 
Black White 
23 
0 1 
Low Group 
Black White 
55 30 
1 0 
113 
Total 
132 
2 
The students watched television from less than one hour to six or more hours 
a day, Few students in all groups watched one or less hours a day, except 
the medium white and the high white groups. The high concentration in all 
groups was in the two to three and the four to five responses. The six or 
more responses were low except in the low Black, medium white, medium Black 
and high Black groups. As can be seen in table XLV all Black groups had a 
relatively high number of participation in television watching. 
TABLE XLV 
QUESTION NO. 20 - HOW MANY HOURS A DAY DO YOU WATCH TELEVISION? 
High Group Medium Group Low Group Total 
Black White Black Medium Black White 
1 or less 2 12 1 18 3 1 37 
2-3 12 15 6 21 17 20 91 
4-5 7 6 6 14 16 5 54 
6 or more 7 4 10 5 19 4 49 
The students' attitudes toward school, teachers, grades, further edu-
cation, and reading are reflected in questions twenty-one through twenty-five. 
In respect to liking or disliking school, the largest responses in all the 
:~~ 
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groups were "most of the time" and "some of the time." "Never" was reported 
only ten times in all six groups, but "all of the time" was reported thirteen 
times in all groups except high Black, medium Black and low white. The 
responses toward liking or disliking school are shown in table XLVI belows 
TABLE XLVI 
QUESTION NO. 21 - 00 YOU LIKE SCHOOL? 
High Group 
Black White 
all of the time 0 
most of the time 13 
some of the time 14 
never 1 
6 
15 
15 
2 
Medium Group 
Black White 
0 
9 
13 
1 
3 
35 
20 
1 
Low Group 
Black White 
4 
21 
28 
3 
0 
10 
18 
2 
Total 
13 
103 
108 
10 
In response to "do you like your teachers," the majority of students 
in all groups responded "most of them" and "some of them." Seven students 
in all groups except high Black responded they liked "none of them," while 
twenty-eight in all groups except medium Black responded to liking "all of 
them." These figures can be seen in table XLVII belows 
TABLE XLVII 
QUESTION NO. 22 - DO YOU LIKE YOUR TEACHERS? 
High Group Medium Group Low Group Total 
Black White Black White Black White 
all of them 6 6 0 3 9 4 28 
most of them 14 18 8 27 14 9 90 
some of them 9 12 14 28 31 16 100 
none of them 0 2 1 1 2 1 7 
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Most students reported that they received "satisfactory" grades in 
school. More high Black and high white students marked 11 excellent" than any 
other groups. Only fifteen students reported they earned "unsatisfactory" 
grades in all groups. This information conflicts with the previous finding 
on annual cumulative grades received by students. It is possible that those 
students that received blow Q grades do not view them as "unsatisfactory" 
grades, and those that have received Qs and above view them as t•unsatisfactory' 
grades according to their standards. "Excellent" grades in all groups were 
totaled at forty-seven. This data is shown in table XLVIII belows 
TABLE XLVIII 
QUESTION NO. 23 - WHAT KIND OF GRADES 00 YOU EARN IN SCHOOL? 
excellent 
satisfactory 
unsatisfactory 
High Group 
Black White 
8 13 
19 24 
l l 
Medium Group Low Group 
Black White Black White 
4 11 6 7 
15 45 46 22 
4 3 4 l 
Total 
49 
171 
14 
There were 194 students that planned to continue school after high 
school. Only forty students said they were not planning to further their 
education. The highest concentration of "no" responses came from the low 
Black group which included almost half of the responses in that group. The 
medium group had the lowest number of "no" responses. The students that 
did and did not plan to attend school after high school are shown in table 
XLIX as follows1 
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TABIE XLIX 
QUESTION NO. 24 - DO YOU PLAN TO GO ON TO SCHOOL .Ali""'TER YOU FINISH HIGH SCHOOL? 
Yes 
No 
High Group 
Black White 
26 
2 
33 
5 
Medium Group 
Black White 
22 57 
1 2 
Low Group 
Black White 
30 
26 
24 
6 
Total 
185 
42 
The total number of students that responded "yes" to liking to read 
books outside of school readings totaled 164 with seventy indicating "no" 
responses. All groups had more "yes11 responses than "no" with low Black 
and medium white groups having the largest number of "yes" responses. This 
can be seen in the figures in table L belows 
TABLE L 
QUESTION NO. 25 - DO YOU LIKE TO READ BOOKS OUTSIDE OF SCHOOL READINGS? 
Yes 
No 
High Group 
Black White 
22 
6 
JO 
8 
Medium Group 
Black White 
18 
5 
41 
18 
Low Group 
Black White 
33 22 
23 8 
Total 
166 
68 
The last question asked the student to fill in the kind of job he 
would like after he finished all of his schooling. An overwhelming number 
of students in all groups wrote in professional occupations or glamour jobs, 
such as doctor, lawyer, teacher, veternarian, actor or actress, stewardess, 
professional ball player, .model; fashion designer, Peace Corps volunteer, 
nurse, singer, etc. Very, few students selected occupations as a truck 
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driver, policeman, factory worker, marriage, service man, etc. Only four 
students in the low Black group selected labor occupations with one student 
in the high white group responding similarly. In the low white and the low 
Black groups there was a higher number of selections of clerical and skilled 
work compared to the other groups. The researcher believes more students in 
the low group chose semi-skilled and skilled occupations because these are 
better jobs than their parents possess, therefore, the income from the job 
would be attractive as well as the job. In the medium groups there were only 
three responses in the semi-skilled and skilled occupational areas and only 
one in the high white group. There were none in the high Black group, 
Occupations in between the occupations mentioned above were not selected by 
any of the groups. 
In objectively viewing the results of the short (twenty minute), easy 
reading Survey of Personal Values; the researcher got 2)4 student responses 
on the survey which includes six different areas& practical mindedness, 
achievement, variety, decisiveness, orderliness, and goal orientation. In 
each of the six areas, the researcher found no significant difference between 
high, medium, and low classes or between races, Black and white. Each area 
and group was analyzed by an unweighted measure of analysis of variance for 
1 
a 3 x 2 factorial experiment with unequal cell frequencies, The results of 
each area are shown in table LI as follows& 
1 B. J. Winer, Statistical Principles,!!!. E:xperimental Desigp (New York, 
1962), p. 592. 
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TABLE LI 
RESULTS OF THE SIX AREAS OF THE SURVEY OF PERSONAL VALUES 
1. Practical Mindednessa 
Degree of Mean 
Frequency Square F Score 
Race 15.59 1 15.59 .8464 Class 36.71 2 18.35 .9962 Race X 
Class 3.86 2 1.29 .0700 
4200.06 228 18.42 
2. Achievements 
Degree of Mean 
Frequency Square F Score 
Race 9.63 1 9.63 .4921 Class 2.14 2 1.07 .0547 Race X 
Class 4.oo 3 1.33 .0680 
4461.71 228 19.57 
3. Variety a 
Degree of Mean 
Frequency Square F Score 
Race 12.70 1 12.70 .1614 Class 26.50 2 13.25 .1684 Race X 
Class 11.77 3 3.92 .0498 
17941.38 228 78.69 
4. Decisiveness a 
Race 13004 
Class 24.46 
Race X 
Class 4.62 
3876.75 
5. Orderliness1 
Race 12.80 
Class 17.32 
Race X 
Class 18.25 
11630.84 
6. Goal Orientateda 
Race 7o73 
Class 1.17 
Race X 
Class 7.11 
4219.25 
Degree of 
Frequency 
1 
2 
3 
228 
Degree of 
Frequency 
1 
2 
3 
228 
Degree of 
Frequency 
1 
2 
3 
228 
Mean 
Square 
lJ'.04 
12.23 
1.54 
17.01 
Mean 
Square 
12.80 
8.66 
6.08 
51.01 
Mean 
Square 
7.73 
.59 
2.37 
18.51 
F Score 
.7666 
.7190 
.0905 
F Score 
.2509 
.1698 
.1192 
F Score 
.4176 
.0319 
.1280 
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The results of the analysis of variance at the mean level on a 3 x 2 
factorial experiment with unequal cell frequencies showed all main effects 
between classes and race on the Survey of Personal Values to be not 
significant at the .01 or .05 levelo 
Differences between means within criterion types were evaluated by 
computing the F ratio for multiple comparison adapted from Winer~s 
"""--~----- ___ .....__ ....... -- -·--..... ---......._.... • ...,..._,.~--·#• M- .... •• 
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Statistical Principles ~ Experimental Design. The closer the F ratio is 
to 1, the higher the pr~bability of the correctness of the hypothesis. In 
each of the six areas on the survey, it was found thats 
1. There was no significant difference between Blacks and whites on 
the whole (race groups); 
2. There was no significant difference between high, medium, and 
low economic groups on the whole (economic groups); and 
3. There was no significant difference in interaction between Blacks 
and whites and high, medium, and low economic groups (race and 
economic groups). 
In observing the possibility of the F scores approaching l to show a 
significant difference between race (Black and white), the researcher 
computed practical mindedness at .8464; achievement at .4921; variety at 
.1614; decisiveness at .7666; orderliness at .2509; and goal orientation 
at .4176. 
When viewing the F scores to see if they showed a significant difference 
between economic classes (high, medium, and low), the researcher computed 
practical mindedness at .9962; achievement at .0547; variety at .1684; 
decisiveness at .7190; orderliness at .1698; and goal orientation at .0319. 
Here only the practical mindedness approached 1, but was not high enough to 
be significant. 
In observing race x class to see of it yielded a significant difference, 
2Ibid., p. 592. 
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the researcher computed practical mindedness at ,0700; achievement at 
,0680; variety at .0498; decisiveness at 00905; orderliness at .1192; and 
goal orientation at ,1280, None of them showed a significant difference 
between race and class. 
The results of the Survey of Personal Values did not measure a 
relationship between variables 1n these three hypotheses, but it is possible 
that another test on values would show a significant difference between 
economic and race variables. 
In summary, the researcher analyzed the personal value responses and the 
backgrounds of six groups of students, stratified according to father's 
occupational level and race, which consisted of 234 Black and white students. 
In evaluating the cumulative folder data, the questionnaire, and the Survey 
of Personal Values; the researcher tried to find out if there was or was not 
a significant difference between race, class, and race and class using the 
following three hypothesesa 
1. There is no significant difference between middle socioeconomic 
class values in Black respondents when compared with white respondents, 
i, 2. There is no significant difference between lower socioeconomic class 
values in Black respondents when compared with white respondents, 
~ . .
. . 3, Middle socioeconomic class respondents differ in their values from 
lower socioeconomic class respondents, 
In considering the first hypothesis, no significant difference was found 
between middle socioeconomic class values in Black respondmits when compared 
with white respondents. The researcher found from the cumulative folder data 
that the majority of Black and white middle class respondentss performed 
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well on the intelligence quotient scores; lived with both pa.rents; and 
had fewer siblings than other economic groups. Both groups had a high per 
cent of students born outside of Evanston compared to other groups; both 
had high cumulative grades compared to other economic groups, but the Blacks 
on the whole received higher grades than the whites at this level. None 
of these areas showed a significant difference between the Black and the 
white middle class. 
Considering the first hypothesis in connection with the questionnaire, 
the researcher in comparing the majority of Black and white middle class 
respondents found the following in both groupsa a high participation in 
diverse clubs; a large number holding club offices compared to other groups 
except low Blacks; a high number considering themselves musically talented 
with a larger number of whites than Blacks playing an instrument; high 
participation in part-time jobs; more middle class Blacks than whites 
helping with a greater number of household chores; more Blacks spend a 
greater amount of time viewing television; and both enjoy their school and 
teachers "most of the time." Both groups reported a large majority of 
"excellent" grades, both planned to go on to school, both had a high level 
that like to read outside of school, and both selected professional 
occupations to pursue. The researcher found no significant difference 
between middle socioeconomic class Blacks' and whites• responses concerning 
values, leisure time activities, and occupational aspirations. 
In considering the first hypothesis with the results of the Survey of 
Personal Values, the researcher found no significant difference in an 
analysis of variance at the mean level on a 3 x 2 factorial experiment with 
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unequal cell frequencies on any of the six areas testeds practical 
mindedness, achievement, variety, decisiveness, orderliness, and goal 
orientation. 
The second hypothesis, there is no significant difference between lower 
socioeconomic class values in Black and white respondents, was examined 
using all three measuress cumulative folder data, questionnaire, and the 
Survey of Personal Values. The background data, using the cumulative folders, 
showed that lower socioeconomic class Black and white rated similarly in the 
followings a lower level on the intelligence quotient scores compared to 
other economic groups; the white lower class students had a lower number of 
divorced and separated parents; the white group had fewer siblings than the 
Black group; the white group had fewer students born outside of Illinois; 
and the white group on the whole received better grades. On the cumulative 
folder, the high economic group seems more cohesive in background information 
than the low economic group; even though neither group varies enough to 
warrant a significant difference between race within the economic groups. 
In viewing the questionnaire in relationship to the second hypothesis, 
the researcher found the low economic Blacks and whites rated similarly in 
the followings a lower participation in academic activities; the claim of 
a musical talent with a low amount of practice time in this area; a high 
degree of participation in after school sports; a high degree of participation 
in part-time jobs,with Blacks exceeding whites; a high concentration in 
television watching; a liking for school and teachers; an acknowledgement of 
"satisfactory" grades even though many received failing marks; and a selection 
of professional and glamour occupations after they finish their education. 
Ii 
ill ' 
I 
I 
I ,,, 
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The two groups differed in the following wayss a lower participation in 
clubs and club leadership in the white group, but a high response in the 
Black group; the white group showed more participation in hobbies with a 
lower amount of participation time than the Black group; the white group 
helped less in household chores than the Black group; both groups planned 
to continue school, but a large number of low Blacks responded "no;" a larger 
t number of Black students said they did not like to read books outside of 
school compared to the white students; and a larger number of Black students 
selected semi-skilled and skilled occupations for their future rather than 
professional occupations like the white students. Even though there were 
~ differences between the two races in the low economic group, there was no 
~~ 
f.i {. major difference to show a significant difference between their responses 
-:-J 
on the questionnaire. Here again the low Black group's responses were 
different in many more cases than the low white, high Black, and high white 
groups. 
In considering the Survey of Personal Values in relationship to the 
second hypothesis, the researcher found that there was no significant 
difference in analysis of variance at the mean level on a 3 x 2 factorial 
experiment with unequal cell frequencies on any of the six areas. 
The third hypothesis, that middle socioeconomic class respondents differ 
in their values from lower socioeconomic class respondents, was considered. 
In the cumulative folder data, the three economic groups (high, medium, and 
low) showed the high group on the whole in contrast to the other economic 
groups in the following manners the high group scored higher on the 
intelligence quotient scores than other groups; the high group had fewer 
12.5 
siblings; they had fewer students born outside of Illinois; and they earned 
higher cumulative class grades, 
Relating the questionn~ire to the third hypothesis, the researcher found: 
the majority of students in all groups participated in club activities 
except the medium group; a large number of club leaders were found in the 
high group and the low Black group with no club leaq.ers in the medium group; 
all economic groups claimed musical talents with a small amount of time 
spent in practicing; all groups had a high participation in hobbies with a 
low amount of time spent on them; -all groups, except the high white group, 
had a high participation in sports; all groups participated in part-time 
jobs except the medium Black group; all groups responded they helped around 
the house either "most of the time" or "some of the time;" all groups watched 
television with longer time spent in watching by the Black group on every 
economic level; all groups said they liked their school and teachers "most 
of the time" or "some of the time;" all of the groups except the high group, 
reported they received "satisfactory" grades even if they did not receive 
an "average" grade; all groups said they wanted to continue school after 
high school except for a large per cent of the low Black group; all of the 
groups said they liked to read outside of school with a large per cent 
responding "no" in the low Black group; and all of the groups responded they 
wanted their future careers to be professional or glamour occupations with 
a few exceptions of skilled and semi-skilled jobs in the low Black group, 
Generally, all three groups responded similarly on most of the questions 
except the medium Black group that appeared different in many of the 
responses, 
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When comparing the Survey of Personal Values with the difference in 
economic classes, the researcher found no significant difference in the 
analysis of variance of the mean scores on the 3 x 2 factorial experiment 
in the six different areas. 
On the whole, the students seemed to respond in a middle class attitude 
even though the background data and other indications did not support many 
of the students' responses. An additional factor that would probably show 
different behaviors and define truer values in many of the students would 
occur not in a paper and pencil test for the students, but under intensive 
observation on the playground and during other unstructured or semistructured 
activities. This would be especially true with the lower socioeconomic 
members, rather than the middle socioeconomic members who usually express 
their values and aspirations better through activity rather than writing. 
Many students in both economic classes would probably demonstrate a different 
set of values in some areas through their behaviors in different types of 
situations whereas a student can think of the "right" response to mark down 
whether he agrees with it or not. In other words, behavior is a more valid 
measure of values than a pencil and paper test. 
CHAPTER V 
SUMMARY AND CONCLUSION 
The purpose of this study is to compare the results of six personal 
values as measured by the Survey of Personal Values among six groups of 
entering Evanston High School students selected according to race and 
economic factors in order to determine if any significant difference exists 
between lower and middle class groups regardless of race, The three 
hypotheses central to this study ares 
1. There is no difference between middle socioeconomic class values 
in Black respondents and in white respondents, 
2, There is no difference between lower socioeconomic class values in 
Black respondents and in white respondents. 
3, Middle socioeconomic class respondents differ in their values from 
lower socioeconomic class respondents, 
In testing these hypotheses, it was first necessary to define the 
difference between "middle" and "lower" socioeconomic classes and view 
previous research on social stratification and group values in America, The 
numerous research done on social stratification in the past 30 years shows 
the research theories and research have been based primarily on Marx's and 
Weber's influential systematic theory of class differences, Researchers 
have created more modern measuring tools, but only one variable can be 
accurately tested at any one time. The variables that have been tested, 
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which are selected by the researcher, have been based on an individual's 
or family's community position and personal prestige, occupation, amount 
of income, wealth, education, religious affiliation, race, political and 
military power, intellectualism, class consciousness, esthetic values, 
interactions, residential areas, type of condition of houses, moral or 
ethnical behavior, or a combination of these factors. In this paper the 
writer has concentrated on four major areas which encompass all of these 
"objective" and .. subjective" variabless position and prestige, power, 
occupation and income, and class consciousness. A number of prominent men 
did work in sociological research, like Robert Lynd who studied "Middletown," 
W. Lloyd Warner who studied "Yankee City" and "Jonesville," Allison Davis 
and others who studied "Old City," August B. Hollingshead who studied 
"Elmtown's Youth," c. Wright Mills who studied the "elite's power," Richard 
Centers who studied "class consciousness," and many others. These 
researchers have stratified their community studies' population into three 
major classes: upper class, middle class, and lower class. Some of these 
men and others have subdivided one or more of the classes into upper and 
lower groups, or they have concentrated on only one or two of the three 
major classes. Each of these classes vary according to the community 
studied and the bases of the researcher's community stratification. For 
example, it was shown that a "middle class•• standard in a young, small, 
rural southern town would most likely be different from a "middle class" 
standard in an old New England town. Therefore, class factors must be 
specific when the researcher defines his classes. 
Class and class values are created by the researcher by summarizing 
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general principles that guide individuals' and groups' behavior patterns. 
These broad abstractions encircle a great many independent actions which 
represent the individual's and group's background and values. These 
generalizations concerning values and behaviors can be associated with 
certain classes in a given community. They must be flexible enough to 
allow for subculture variations, such as individual or group class mobility. 
Even though there are individual di ff er enc es, there are also a great 
many similarities between groups of people that possess similar occupations, 
incomes, wealth, educations, areas of residency, styles of life, etc. This 
study is designed to see if there are differences between middle and lower 
socioeconomic classes in a select group of Evanston school children in 
reference to the total population. It is also designed to show no difference 
between Black and white children in the same socioeconomic class. 
The suburban city of Evanston, with a population of almost 80,000 people, 
was chosen by the researcher to study the differences and/or similarities 
between middle and lower class students' values. Even though Evanston ranks 
high in family income, education, wealth, and professional occupations 
compared to national and regional norms; it also has its poor areas with low 
incomes, occupations, educations, etc. 
According to definition, the middle socioeconomic class in Evanston lives 
in better houses and in better neighborhoods; has a better education, higher 
incomes, higher occupations, more power and prestige~ and can adopt a 
better style of life than the lower socioeconomic class. The middle class 
element spends much of its time promoting education and educational 
, activities, organizing and operating clubs and charity organizations to help 
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the poor and handicapped individuals and groups, and participating in 
leisure time activities such as library, park and recreational, religious, 
evening school, seasonal, and sorority or fraternity functions. On the 
other hand, the lower socioeconomic class spends most of its time on 
survival activities. 
Middle class families are usually smaller in size, have more living 
accommodations per individual, stay in school longer before working, and 
gain better jobs than the lower class families. Naturally, the income of 
these two levels makes the greatest difference and influences a wider gap 
between the two echelons. 
The researcher selected occupation, which can result in income variation, 
for the stratification of the students. James Coleman's occupational ranking 
code from 0 to 9 was adopted for stratification and divisions between middle 
and lower class. The nine point occupational scale was shown previously on 
pages 89 and 90 in Chapter III. 
Out of almost 500 students, the researcher randomly selected 234 Black 
and white students with fathers, or mothers if the fathers did not reside in 
~ the home, that occupy one of the nine occupation levels. These students 
were gathered from the graduating eighth grade classes of two junior high 
schools and high school lower classmen. It was necessary to go outside of 
the original junior high population because the researcher could not find 
enough Black students with professional fathers and white students with 
laboring fathers for comparison. 
The 2)4 students, consisting of 107 Blacks and 127 whites, were adminis-
tered the Leonard Gordon's Survey of Personal Values and a questionnaire on 
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values. The survey encompassed questinns about values in six areas1 
practical mindedness, achievement, variety, orderliness, decisiveness, and 
goal orientation. The questionnaire concerned the students' "in-school" 
and "out-of-school" activities and values. The researcher also collected 
cumulative folder data on each student's parents' marital status, number of 
siblings, learning ability, annual cumulative grades, and birth place. 
In trying to compare differences between the middle and lower class 
groups, the researcher found that there were too many middle class jobs 
included in the lower class group if the 9 level occupations were divided in 
half with upper and lower levels. Therefore, it was necessary to divide the 
occupations into three subgroups to show the distinction between the high 
middle class values and the low lower class values. The three subgroups 
l/ 
'' were divided as followsc (1) low group - ranks of 0 to 2 include no 
' t 
occupation, laborer, and semi-skilled occupations; (2) medium group - ranks 
of 3 to 5 include clerical, skilled and sales representative occupations; 
and (3) high group - ranks of 6 to 9 include technical, manager, official, 
and professional occupations. 
The final distribution of the 234 students wass low group (0 to 2) -
56 Blacks and 30 whites; medium group (3 to 5) - 23 Blacks and 59 whites; 
and high group (6 to 9) - 28 Blacks and 38 whites. 
In viewing the cumulative folder data, the researcher collected data on 
the students' Intelligence Quotient Score on the Kuhlmann-Anderson Intelli-
gence Tests above or below 100, parents' marital status, number of siblings 
over and under 3, birth place in or outside of Illinois, and years cumulative 
grades above or below c. These findings showed the students• intelligence 
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scores ranging from 141 to 89 with a few deviants below 89. Most of the 
intelligence quotient scores below 100 were between 93 and 100. More 
students in the low group scored below 100 than in either of the other two 
groups. The medium group scored next highest in numbers of students with 
intelligence quotient scores below 100, and the high group had only three 
students to score below 100. 
The parents' marital status showed that more parents live with their 
spouses than were divorced or separated. There were more, but not a signi-
ficant number, divorces and students living with a relative other than his 
parent in the low group than in the other two groups. Just about all of 
the divorced parents were remarried, and every student was living with an 
adult male and female. 
On the whole, more students had three or fewer siblings than four or 
more siblings. The number of "four or more" siblings was higher in the low 
groups than the medium groups, but the difference between the three groups 
was not significantly different. The high Blacks was an exception with a 
large number of four or more siblings. 
More students in all groups were born in the Evanston area or in Illinois 
than were born outside of Illinois. The group with the largest number of 
students born outside of Illinois was the medium group followed by the low 
group. Compared to the other groups, the high groups had about half as 
many students born outside of the state. Most of these students were born 
in or around Evanston. 
All totaled, more students received average cumulative annual grades of 
C and above than of D and below. There were more students in the low group 
that earned grade averages of D and below than any other group. The medium 
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group had the second highest number, with the high group only receiving 9 
cumulative grades of Q and below. More low Blacks than low whites earned 
Qs and below, but the difference was not significant between Black and white, 
low and medium groups. A few more high whites received Ds and below than did 
high Blacks. More students in the high groups earned A and ~ averages than 
in either of the other two economic groups. 
In the subjective viewing of the twenty-six point questionnaire, the 
students' leisure time activities and their opinions about school, teachers, 
and future job aspirations were included. On club participation, the 
researcher found that almost half of all groups belonged to one or more clubs 
in and out of school. The groups that had more than half of the students 
belonging to clubs were the low Black, high white, and high Black groups. 
The groups that had less than half participation included medium white and 
medium Black, with the low white group responding with equal amounts of "yes" 
and "no" answers. The types of club participation the students engaged in 
varied as follows1 school, community, church, friends, and sports. Out of 
the total population, the clubs in which they participated are given in 
descending order according to the number of times it was chosen1 sports, 
church, community, and friends clubs. It was shown that low Black, high 
white, and high Black were more evenly selective in the various types of 
clubs than the other groups. 
The majority of the students did not hold club offices, but the low 
groups held more offices than the other two groups. The high groups followed 
close behind the low_ groups in office holding, with the medium groups holding 
the least number of club offices. None of the students in the medium Black 
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group held offices. The kinds of offices the students held were president, 
vice-president, treasurer, secretary, and others. The ones most frequently 
named were president, treasurer, and secretary. 
Regarding the students' musical talents, over half of the students in 
each group said they had one or more musical talents. The groups that had 
high possitive responses to possessing talents were the low Black and the 
high white groups. Most students chose "playing an instrument" as their 
talent, and others chose a combination of "singing" and "dancing." All of 
the white groups and the high Black group selected, as a majority, their 
talent to be "playing an instrument," with the low and medium Black groups 
selecting "singing" and "dancingtt as their talents. Even though there was 
a high selection of talents in all gr-oups, there was generally a low amount 
of time spent in practicing the talents, which usually included one or less 
hours a day. 
The students' hobby selections were photography, record collections, 
crafts, painting, and others. More students in all groups had hobbies than 
did not have hobbies. The hobby that was chosen most often, in every group, 
was record collecting, but a multitude of additional hobbies were named in 
every group. These hobbies included sports, cooking, coin and stamp 
collecting, making model airplanes and rockets, making jewelry, sewing, 
knitting, reading, etc. The largest selection of time spent on these hobbies 
was between one hour or less and two to three hours a day. Very few students 
spent four or more hours on their hobbies. 
In every group, there was about a two-to-one ratio of students partici-
pating in after-school sports except in the high white group. The sports 
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that the students participated in most were baseball, basketball, and then 
football. Many o;f the participants played in almost all of the seasonal 
sports that the school offers. Many other participating sports that were 
mentioned were volleyball, softball, tennis, soccer, swimming, skiing, 
hockey, horseback riding, etc. The students played in these sports about 
one or less hours a day, but several low Black group students played four or 
more hours a day. 
After school and weekend part-time jobs were participated in by the 
majority of students in every group except the medium Black group, which had 
almost an equal amount of "yes" and "no" responses. The questionnaire 
included part-time jobs of babysitting, paper route, yard work, and others. 
The majority of students in all groups selected babysitting and yard work 
most frequently. Other jobs that were included under "other" were mowing 
and taking care of the lawn, busboy, typing, bellhopping, caddying, gas 
stat:i.on attendant, dishwashing, cashier, district 65 helper, etc. The 
majority of students said they worked at these jobs between "two to three!.' 
and "four to five" hours a day. Unlike the other groups, a large number of 
re· low Black and medium Black students said they worked six or more hours a 
day. 
In responding to working around the house, all but five students said 
they helped, the majority of students responded, "most of the time" and "some 
of the time." A large number of low Black, medium white, medium Black, high 
white, and high Black groups responded with "al ways, 11 The majority of 
students said they helped with between three and seven or more different 
things around the house. All of the helping students seemed to have a great 
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variety of chores to do. 
The television watchers included all children except two. They watched 
television mostly between two and five hours a day. Few students watched 
one or less hours a day except the medium white and the high white groups. 
The six or more hours a day responses were located in the low Black, medium 
white, medium Black, and high Black groups. Compared to the white groups, 
all Black groups had a high participation in television watching. 
In respect to school and related subjects, the majority of students said 
they liked "most of their teachers" and "some of their teachers" more often 
than they said "all of their teachers" and "none of their teachers." Seven 
students in all groups except high Blacks said they liked "none of their 
teachers," and twenty-eight in all groups except medium Blacks responded 
that they liked all of their teachers. 
In rating themselves on grades, most of the students reported they 
received "satisfactory" grades. Hore high Blacks and high whites marked 
"excellent" grades than any of the other groups. Only fifteen students 
reported that they earned "unsatisfactory" grades in all groups. 
The number of students planning to go on to school after they finish 
high school was extremely high, 194 out of 234 students. The highest 
concentration of "no" responses came from the low Black group, which included 
22 out of the total 40 students. The medium group had the lowest number of 
"no" responses which was three students. 
The majority of students in all groups said they liked reading books 
outside of school readings, which included 164 out of 234 students. All 
groups had more "yes" responses with the largest number in the low Black 
; 
~; 
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and medium white groups than in the other groups. 
In responding to the kind of job the student would like to have after 
he finishes his schooling, the majority of the students in all groups 
selected professional and glamour occupations, such as doctor, lawyer, 
professional ball player, teacher, vetenarian, actor or actress, stewardess, 
fashion designer, Peace Cb:rps volunteer, nurse, singer, etc. Very few 
students selected occupations as a laborer, truck driver, policeman, factory 
worker, marriage, service man, etc. The students that chose the later 
occupations were distributed in all groups, but the low groups tended to 
select unskilled and semi-skilled jobs more often than the medium and high 
groups. Four students in the low Black group and one in the high white group 
selected laborer jobs. In the low Black and low white groups a higher number 
of clerical and skilled jobs was chosen compared to three similar responses 
in the medium groups and only one in the high white group. There were none 
in the high Black group. 
In objectively viewing the results of the Survey of.Personal Values, the 
researcher found no significant differences between high, medium, and low 
classes or between races, Black and white in the six different areas: 
practical mindedness, achievement, variety, decisiveness, orderliness, and 
goal orientation. Each area and group was analyzed by an unweighted measure 
of analysis of variance for a 3 x 2 factorial experiment with unequal cell 
frequencies. Differences between means within criterion types were evaluated 
by computing the F ratio for multiple comparison. None of the F ratios 
reached a significant .Ol or .05 level. Therefore, the researcher found no 
significant difference between race groups (Black and white), between economic 
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groups (high, medium and low), and between Black and whites and high, medium, 
and low economic group interaction (race and economic groups). Even though 
the results of the Survey of Personal Values did not measure a relationship 
between variables in these three hypotheses, it is possible that another 
test on values would show a significant difference between economic and 
race values. 
In conclusion, the researcher found no satisfactory verification, 
concerning the Survey of Personal Values, in the three hypotheses. The 
author has been left with the feeling that many hidden factors influenced 
the results of this study. She feels that a clearer picture probably 
would have resulted if less varied occupations were used like the extremes 
laborers and professionals, Hidden variables can cause the occupation 
stratification to present a false picture, For example, some families had 
no means of support, but lived in "better" neighborhoods, These families 
could have acquired income from outside sources such ass rental property, 
alimony and child support,_ a second job, and investments. Some occupations 
may hold a high title, but not pay as much as another occupation with a 
lesser title, These hidden income variables can cause within-cell 
differences, 
A more homogeneous group of students with more similar home and school 
backgrounds, parents' education, economic level, siblings, etc. would 
probably produce the significant differences bertween economic groups that 
were sought in the three hypotheses. 
The last observation the researcher has iss since the students were 
taking the survey and questionnaire in school and school is a middle class 
I 
I . 
I 
139 
orientation with specific values, the lower socioeconomic children could 
have responded according to what the school and the school workers would 
value. For example, many students that said they disliked school and their 
teachers most of the time, also said they were going to continue school after 
they finished high school. Many students that did not like to read and 
admitted they received low grades in school chose occupations of doctor, 
lawyer, etc. which require a great deal of school, reading, and grade 
accomplishment. Therefore, the writer thinks many students responded to 
t'middle class ideals and were unaware of what their responses entailed. 
Here the writer tends to believe that the students choose middle ground and 
the extremes are avoided. For example, most students chose answers which 
showed them to be average or above average students, and very few students 
selected responses that showed them to be below average or in a negative 
light. 
This study and type of collecting of information on the individual's 
background, interests, and values can lead to a better understanding and 
insight of the student on the teacher's part. Knowing the student's values 
can direct the teacher toward better planning of the student's involvement 
in learning activities. 
The survey and questionnaire can also be beneficial to the teacher in 
revealing her value prejudices, or stereotypes, against class and/or race. 
Many people believe that everyone should value ttmiddle class ideals" and 
they do not understand why students rebel or disagree with these values 
because they are the "correcttt values to hold. Many times the teacher-
student value conflict (which can be severe between a middle class teacher 
14o 
and a lower class student) can be avoided if the teacher is aware of 
differences in people's values. With these additions facilitating under-
standings, the teacher can motivate and involve the students in areas that 
are interesting and relevant to the students' lives. 
' ' . 
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; DESCRIPTION 
In personality assessment, an individual may be 
described by what he characteristically does in par-
ticular situations, that is, in terms of the traits that 
typify his behavior. In addition he may be described in 
terms of his basic motivational patterns, or the values 
that he holds. For understanding the individual, both 
types of measures are important. 
A person's values may determine to a large degree 
what he does or how well he performs. His immediate 
decisions and his life goals are influenced, consciously 
or unconsciously, by his value system. His personal 
satisfaction is dependent to a large extent upon the 
degree to which his value system can find expression 
in his everyday life. The presence of strong, incom-
patible values within the individual, or conflict between 
his values and those of others, may affect his efficiency 
and personal adjustment. 
One way to measure the individual's values is to 
determine the relative importance that he ascribes to 
various activities. By this approach, the Survey of 
Personal V aloes (SPV) attempts to provide measures 
within one segment of the value domain. It is designed 
to measure certain critical values that help determine 
the manner in which an individual copes with the prob-
lems of everyday living. 1 The six values measured by 
the SPY are Practical Mindedness (P), Achievement 
(A), Variety (V), Decisiveness (D), Orderliness (0), and 
Goal Orientation (G). 
The Survey of Personal Values is believed to be an 
unusually efficient instrument in that it is brief-
requiring, on the average, about fifteen minutes to 
administer-yet has adequate reliability for individual 
use. Its scales were developed through the use of factor 
analysis. Every item is keyed on its appropriate scale; 
no item is keyed on more than one scale. Throughout 
its development, high school, college, and industrial 
samples were used. The item content has been found 
to be meaningful for each of these groups; the scales 
have been found to have discriminating power within 
each of these groups. 
Forced-choice format is employed in the SPY. The 
instrument consists of thirty sets of three statements, 
or triads. For each triad the respondent indicates one 
statement as representing what is most important to 
him and one statement as representing what is least 
important to him. Within each triad, three different 
value dimensions are represented. The three state-
ments within each set were equated, to a large extent, 
for social desirability. In this way, the likelihood of the 
individual's responding to the favorableness of the 
statement rather than to its degree of importance to 
'A second set of values, involving the individual's relations with 
other people, is measured by a companion instrument, The Survey 
of Interpersonal Values (Gordon, 1960). 
him is reduced. The forced-choice approach has been 
found to be minimally susceptible to faking in the 
measurement of personality traits (Gordon, 1951; 
Gordon and Stapleton, 1956; Gordon, 1960; 1963). 
MEANING OF THE SCALES 
The scales are interpreted in terms of the items 
contained in them as determined by factor-analytic 
methods. The scales are defined by what high-scoring 
individuals value. There are no separate descriptions 
for low-scoring individuals; they simply do not value 
what is defined by that particular scale. Following ar:e 
definitions of the scales: 
P-Practical Mindedness: To always get one's 
money's worth, to take good care of one's property, 
to get full use out of one's possessions, to do things 
that will pay off, to be very careful with one's money. 
A-Achievement: To work on difficult problems, to 
have achallengingjob to tackle, to strive to accomplish 
something significant, to set the highest standards of 
accomplishment for oneself, to do an outstanding job 
in anything one tries. 
V-Variety: To do things that are new and different, 
to have a variety of experiences, to be able to travel a 
great deal, to go to strange or unusual places, to 
experience an element of danger. 
D-Decisiveness: To have strong and firm convic-
tions, to make decisions quickly, to always come 
directly to the point, to make one's position on matters 
very clear, to come to a decision and stick to it. 
0-Orderliness: To have well-organized work habits, 
to keep things in their proper place, to be a very 
orderly person, to follow a systematic approach in 
doing things, to do things according to a schedule. 
G- Goal Orientation: To have a definite goal toward 
which to work, to stick to a problem until it is solved, 
to direct one's efforts toward clear-cut objectives, to 
know precisely where one is headed, to keep one's 
goals clearly in mind. 
ADMINISTRATION 
The Survey of Personal Values is self-administer-
ing. All directions required are given in full on the title 
page of the booklet. In group administration the re-
spondents should read the directions on the title page 
of the book silently while the examiner reads them 
aloud. During the initial part of the administration, it is 
advisable for the examiner to make sure that each 
respondent is marking one "most" choice and one 
"least" choice in each triad. There is no time limit. 
Everyone should be permitted to finish. It has been 
found that almost all individuals complete the SPY 
within 15 minutes. 
SCORING 
Scoring is performed with a hand overlay stencil. 
The letters B and A at the top of the response section 
of the booklet and the heavy vertical Jines in the scoring 
box at the bottom are used to align the stencil. 
To score the Practical Mindedness (P) scale, adjust 
the stencil until the letters B and A appear through the 
holes on either side of the letter P at the top of the 
stencil; then adjust the stencil until the vertical lines 
on either side of the P at the bottom of the stencil are 
in line with the heavy lines in the scoring box. Count 
the number of responses showing through the holes 
and record this number at the bottom of the page in 
the box below the letter P. 
To score the Achievement (A) scale, slide the stencil 
slightly to the left until the B and A appear through the 
holes on either side of the A at the top of the stencil; 
then align the vertical lines on either side of the A at 
the bottom of the stencil with the heavy lines in the 
scoring box. Count the number of responses showing 
through the holes and record this number in the box 
below the Jetter A. 
Continue the same procedure to score the remaining 
four scales. When scoring is completed, add the six 
scores and record this number in the check box at the 
extreme right. If the SPY has been correctly marked 
and accurately scored, this number will be 90. (It is 
most efficient to do the checking ~s a single operation 
after all booklets have been scored.) For incorrectly 
marked papers, where the check scores fall between 
85 and 95 and no more than two triads have been mis-
marked or omitted, the obtained scores may be used. 
In such circumstances the obtained scores generally 
will be well within a standard error of the scores that 
would have resulted had the booklet been correctly 
completed. 
INTERPRETATION 
Interpretation of scores on the SPY is made by 
reference to percentile norms prepared for each of the 
scales, National norms for college students and re-
gional norms for high school students are presented 
at the end of this manual. The college norms are based 
on a sample of 984 male and I 080 female students 
from 13 colleges and universities selected so as to 
represent all major regions of the country (see 
Acknowledgments for the list of schools). A large 
majority of the students were liberal arts freshmen and 
sophomores. The high school norms are based on 298 
male and 324 female high school students from the 
2 
San Mateo School District in California. This sample 
is representative of urban California students and is 
equivalent to that on which the high school norms for 
the Survey of Interpersonal Values were based. 
Selective factors that make for uniformity in values 
across regions at the college level are not operative at 
the high school level, and consequently the preparation 
of local high school norms is strongly encouraged. 
Such norming is of course necessary in circumstances 
where interpretation in terms of the local reference 
groups is desired. 
All norms are in percentile form. To find an indi-
vidual's percentile score corresponding to his raw 
scale score, locate the raw score in the extreme left-
or right-hand column. Move horizontally to the 
appropriate scale column and read the percentile 
value. Space for recording the percentile scores will be 
found on the face of the SPY booklet. 
For convenience in interpreting percentile scores, 
the range can be divided into five levels of equal stan-
dard score magnitude. When this is done, the intervals 
and their designations are: 
Very High - 94th to 99th percentile 
High- 70th to 93rd percentile 
Average - 3 2nd to 69th percentile 
LoH· - 8th to 3 I st percentile 
Very Low-1st to 7th percentile 
The 31st and 70th percentiles can be used as cutting 
points for determining whether an individual's true 
score is above or below average. In terms of the ob-
tained reliabilities, such an interpretation would be in 
error less than one time in thirty. 
DEVELOPMENT AND DESCRIPTIVE 
STATISTICS 
Development of the Survey of Personal Values 
After an extensive review of the literature relating 
to values, seven dimensions were identified for 
possible inclusion in the SPY. Two of these were 
based on the research of Guilford and his associates 
(1957). Goal Orientation was adapted from their 
"Convergent Thinking" interest factor, representing a 
preference for direct and systematic approaches to 
well-defined goals. Decisiveness was adapted from 
"Dislike of Ambiguity." For the hypothesized factors, 
175 items were written. These items were administered 
to 200 subjects and were factor-analyzed by the 
Wherry-Gaylord iterative method (Wherry and Gay-
lord, 1943). The seven hypothesized factors emerged, 
six of which were used in the development of the SPY. 
The seventh factor, tentatively labeled "Understand-
ing," and representing the valuing of knowledge and 
intellectual growth, had too few items to permit ;; 
inclusion. 
f. 
t 
~ ,. 
!· 
~ 
The first experimental form was developed by ob-
; taining an index of social desirability for each item and 
then assembling into sets of three, or triads, items that 
;; represented different factors and were similar in their 
· social desirability ratings. This form and five succeed-
ing revisions were administered to varied high school, 
college, and industrial samples. In each revision, triads 
were reorganized as necessary to provide a better 
balance in preference value and improved item-scale 
correlations for each type of sample. Triads were 
retained only if they demonstrated adequate discrimi-
nating power for all groups to which they were admin-
istered. The present form of the S PV is appropriate 
for use with high school, college, industrial, and other 
adult groups. 
lntercorrelations of the Scales 
Intercorrelations of the scales, based on samples of 
387 college students and 617 high school students, are 
presented in Tables 1 and 2. Separate matrices for men 
and women are not presented, since correlations for 
the two sexes were quite similar. 
TABLE 1. lntercorrelations of Scales of the 
SPV in a College Sample 
p A v D 0 G 
Practical Mindedness -.23 .01 -.45 .10 -.17 
Achievement -.23 -.22 .07 -.25 -.18 
Variety .01 -.22 .10 -.47 -.58 
Decisiveness -.45 .07 .10 -.50 .01 
Orderliness .10 -.25 -.47 -.50 .31 
Goal Orientation -.17 -.18 -.58 .01 .31 
TABLE 2. lntercorrelations of Scales of the 
SPV in a High School Sample 
p A v D 0 G 
Practical Mindedness -.38 .08 -.53 .08 -.30 
Achievement -.38 -.39 .21 -.22 .06 
Variety .08 -.39 .02 -.48 -.69 
Decisiveness -.53 .21 .02 -.57 -.06 
Orderliness .08 -.22 -.48 -.57 .30 
Goal Orientation -.30 .06 -.69 -.06 .30 
l Reliability 
I Kuder-Richardson (Case III) reliabilities, based on I• responses of 167 college students, are presented in Table 3. This type of reliability tends to underestimate f reliabilities obtained by other methods. Test-ret.est 
~ reliability coefficients for the scales were determined 
J by administering the SPV twice to a sample of 97 
l. ctollegedstud~nts (581 mbale and 39dfe~~le) ~ith a sTehven-o ten- ay mterva etween a numstrattons. ese 
reliabilities are sufficiently high to permit interpretation 
of SPY scores for individual use. 
TABLE 3. Reliability of Scales of the SPV 
p A v D 0 G 
Test -retest .80 .87 .92 .74 .83 .84 
Kuder-Richardson .72 .76 .92 .81 .83 .83 
Number of items 15 15 15 14 16 15 
Range of scores 30 30 30 28 32 30 
Means and Standard Deviations 
Means and standard deviations for the samples of 
984 male and 1080 female college students on which 
the norms are based are presented in Table 4. It will 
be noted that compared with females, males score 
significantly higher in Practical Mindedness and 
Achievement, and significantly lower in Variety and 
Goal Orientation. 
Means and standard deviations for samples of 
298 male and 324 female eleventh- and twelfth-grade 
California high school students, on which the regional 
norms are based, are presented in Table 5. In this 
sample, males again score significantly higher in 
Achievement and lower in Variety than do females. 
Table 6 presents means and standard deviations of 
male and female liberal arts students, selected so as to 
be proportionately representative of six institutions 
at the freshman through senior levels. It will be noted 
that in this generalized sample no consistent trends 
appear across levels. However, it is probable that 
value changes during the course of instruction similar 
to those reported for the SIV will be found within 
certain curricular or professional groups (Gordon and 
Mensh, 1962). 
VALIDITY 
The Survey of Personal Values was developed 
through the use of factor analysis. Insofar as the ob-
tained factors confirm those found in other factor 
analyses, the SPY scales may be considered to repre-
sent reliable, discrete categories and, in this sense, can 
be said to have factorial validity. This claim is 
strengthened by the fact that, subsequent to the factor 
analysis, the scales maintained their internal con-
sistency through repeated item analyses for samples of 
various composition. 
Another approach in assessing the validity of a 
personality instrument is to determine the reasonable-
ness of relationships between it and other measures. 
If these relationships conform to expectation, are 
logical and consistent, or confirm findings of other 
studies, added confidence in the practical utility of that 
instrument accrues. Data gathered on varied groups 
3 
during the latter part of the development of the SPY 
and information so far available on the final form 
support the construct validity of the SPY scales. 
Pending analysis and reporting of additional data, 
however, the SPY should be viewed as a research 
instrument. Decisions regarding hiring or related inter-
pretations should be based on prior validation of the 
scales in the setting in which application is intended.2 
2Decisions regarding applicability should be made by a psycholo-
gist or personnel manager with adequate statistical training. 
Correlations with Other Measures: Personality 
Correlations between values as measured by the 
SPY and scales of the Survey of Interpersonal Values 
(SIV), based on a sample of 279 college students, are 
presented in Table 7. Correlations significant at the 
I-percent level are marked. These correlations indi-
cate that the SPY scales are, for the most part, inde-
pendent of interpersonal values. In those instances 
where significant relationships do occur, they are in 
general what would logically be expected. 
TABLE 4. Means, Standard Deviations, and Mean Differences for Males and Females 
in the College Norms Sample 
Means Standard Deviations 
N p A v D 0 G p A v D 0 G 
Male 984 12.8 17.5 13.8 15.l 13.3 17.4 5.4 5.3 7.8 5.2 6.5 6.1 
Female 1080 11.7 16.3 14.8 15.l 13.7 18.3 5.4 5.1 7.3 5.5 6.4 5.5 
Difference 1.1 1.2 -1.0 .o -.4 -.9 
Significance .01 .01 .01 ns ns .01 
TABLE 5. Means, Standard Deviations, and Mean Differences for Males and Females 
in the High School Regional Norms Sample 
Means Standard Deviations 
N p A v D 0 G p A v D 0 G 
Male 298 14.5 16.6 14.6 14.5 12.7 16.7 5.3 5.1 8.2 5.7 5.8 5.6 
Female 324 13.9 14.8 16.4 15.l 12.6 16.9 5.0 4.5 7.9 5.5 6.5 5.5 
Difference .6 1.8 -1.8 -0.6 0.1 -0.2 
Significance ns .01 .01 ns ns ns 
TABLE 6. Means and Standard Deviations of Liberal Arts Students 
at Four Class Levels 
Means Standard Deviations 
N p A v D 0 G p A v D 0 G 
Male 
Freshman 93 12.3 17.2 13.6 16.3 13.0 17.6 5.1 4.6 7.6 6.2 6.9 
Sophomore 104 12.2 17.2 10.7 15.0 15.7 19.l 4.5 5.3 8.1 4.4 6.0 
Junior 69 11.2 18.3 12.6 14.8 15.4 17.4 3.9 6.5 8.7 5.8 7.5 
Senior 92 11.8 17.8 12.6 13.l 15.6 18.5 4.8 5.2 6.8 5.0 5.8 
Female 
Freshman 112 11.9 16.2 13.5 15.1 15.2 17.9 5.8 5.4 7.6 5.9 6.2 
Sophomore 121 11.4 16.8 14.2 14.l 14.1 19.1 5.3 5.5 7.0 6.3 5.9 
Junior 96 11.8 19.3 13.8 15.7 12.3 17.1 5.3 5.7 6.8 5.2 6.4 
Senior 99 10.7 19.0 13.2 13.6 14.1 19.2 5.4 5.5 7.5 5.2 6.2 
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Following are descriptions of interpersonal values 
found to be significantly associated at the 1-percent 
level with each SPY scale. Note that some of the 
relationships are negative (-); also there is con-
siderable variation in the degree of association (see 
Table 7). 
Value (SPV) 
Practical Mindedness 
Achievement 
Value (SIV) 
Leadership (-), Support 
Support(-), Conformity(-), 
Leadership 
Variety 
Decisiveness 
Orderliness 
Conformity (-), 
Independence 
Independence 
Independence (-), 
Conformity 
Goal Orientation Independence (-), 
Conformity 
TABLE 7. 
Support 
Conformity 
Recognition 
Independence 
Benevolence 
Leadership 
Correlations Between Value Scores 
from the SPV and the SIV 
p A v D 0 G 
.19** -.20** .04 -.06 -.01 .04 
.05 -.15** -.51** -.13 .45** .42** 
.07 -.08 .13 -.06 -.01 -.04 
-.07 .03 .33** .21** -.32** -.25** 
-.13 .05 -.02 .08 .02 -.04 
-.16** .32** .06 .01 -.11 -.12 
Note: In this and subsequent tables the following significance symbols 
are used: • .05 level 
•• .01 level 
Correlations between scales of the S PV and traits 
as measured by the Gordon Personal Profile (Gordon, 
1953) and the Gordon Personal Inventory (Gordon, 
1956), based on a sample of 167 college students, are 
presented in Table 8. Correlations significant at the 
TABLE 8. Correlations Between SPV Scales and 
Personality Trait Measures 
p A v D 0 G 
Ascendency .00 .21** .07 -.08 -.08 -.11 
Responsibility -.05 .15 -.27** -.01 .10 .20** 
Emotional Stability .04 .14 -.10 .00 -.03 -.02 
Sociability .02 .08 .04 -.13 .04 .01 
Cautiousness -.05 .00 -.35** -.10 .32** .21** 
Original Thinking -.10 .36** .13 -.02 -.23** -.14 
Personal Relations -.04 -.08 -.04 -.04 .08 .10 
Vigor -.05 .16 -.06 .09 -.05 -.12 
1-percent level are indicated. It can be seen that the 
SPY scales are generally independent of the traits. 
The significant relationships that do occur are quite 
reasonable. 
Following are trait tendencies found to be signifi-
cantly associated with each SPV scale. 
Value (SPV) 
Practical Mindedness 
Achievement 
Variety 
Decisiveness 
Orderliness 
Goal Orientation 
Trait Tendency 
Reflective, assertive 
Nonpersevering, impulsive 
Careful, nonreflective 
Persevering, careful 
Product-moment correlation coefficients between 
the scales of the Allport-Vemon-Lindzey Study of 
Values (Allport et al., 1951) and those of the SPV, 
based on data from 58 Peace Corps volunteers, are 
presented in Table 9. Correlations significant at the 
TABLE 9. Correlations Between Value Scores from 
the SPV and the Study of Values 
p A v D 0 G 
Theoretical .07 .09 .09 -.04 -.06 -.17 
Economic .41** -.33** -.40** -.26 .37** .25 
Aesthetic -.15 .13 .44** .10 -.26 -.37** 
Social .07 .17 .06 -.01 -.11 -.13 
Political -.05 -.06 -.09 -.18 .19 .14 
Religious .21 .04 -.09 .23 -.12 .22 
1-percent level or beyond are indicated. In general, 
different sets of values are measured by these two 
instruments. However, two of the scales of the Study 
of Values do have significant correlations with those 
of the SPV. The Economic Man, described as being 
interested in what is useful and in the practical 
affairs of the business world, tends to be high on 
Practical Mindedness and Orderliness and low on 
Achievement and Variety. The Aesthetic Man, de-
scribed as valuing diversity of experience and the 
artistic episodes of life, is inclined to be high on 
Variety and low on Goal Orientation. With regard to 
this picture of the Aesthetic Man, it is interesting to 
note that in a study with Japanese subjects, Kikuchi 
found a similar pattern of significant correlations be-
tween the Fine Arts scale of the DOSEF and a J apa-
nese translation of the SPV (see Table 22). Japanese 
with an interest in Fine Arts tend to be high on Variety 
and low on Goal Orientation and Orderliness. 
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-The Work Environment Preference Schedule-
WEPS (Gordon, l 966b) is a measure of organizational 
orientation which can be applied to the management 
of an organization, job incumbents, and applicants in 
order to provide an indication of individual compati-
bility with the group or organizational climate. It can 
also be used for vocational guidance purposes in dis-
cussing types of jobs or specific job possibilities with 
the counselee. The WEPS has been found to be 
significantly correlated with turnover-related criteria 
in military and governmental agencies. 
Specifically, the WEPS reflects the extent to which 
the individual is committed to that complex of atti-
tudes and behaviors that are judged to be desirable, 
particularly in lower echelons, in most large, highly 
structured, or what McGregor ( 1960) calls Theory X-
oriented, organizations. High scores typify the individ-
ual who is accepting of and obedient to authority, 
who would prefer to have specific rules and guidelines 
to follow, who is willing to accept a narrowly defined 
role, who prefers impersonalized work relations, and 
who seeks the security of organizational and in-group 
identification. 
Table I 0 presents product-moment correlations 
between the WEPS and scales of the SPY for samples 
of Air Force ROTC cadets, Peace Corps volunteers, 
and community college students. It will be noted that 
individuals who are most accepting of a bureaucratized 
or Theory X-type work environment tend to score high 
on Orderliness and Goal Orientation, and low on 
Achievement. Variety, and Decisiveness. 
TABLE 1 o. Correlations Between the Work Environment 
Preference Schedule (WEPS) and SPV 
Scales for Three Groups. 
ROTC 
Peace Corps 
College 
N 
95 
58 
54 
p A v D 0 G 
.10 -.23*· -.21 * -.17 .33** .20* 
.35** -.45** -.31 ** -.38** .36** .39** 
.06 .01 -.38** -.22 .40* .24 
In a study performed by Dr. June Chance of the 
University of Missouri, the SPY was correlated with 
the Crowne-Marlow (1964) Need for Approval Scale 
and the Rotter (1966) Internal-External Control of 
Reinforcement Scale, utilizing data from a sample of 
96 male and 121 female college students. As will be 
noted in Table 11, Achievement and Goal Orientation 
are significantly related to Need for Approval for the 
female sample, and relationships of similar magnitude 
also are found for the males. These two values are the 
more highly rewarded in an academic setting. For the 
female sample, Practical Mindedness, Variety, and 
Orderliness are significantly correlated with belief in 
external control. These values require a more im-
mediate and continuing interaction with ttie external 
environment for their satisfaction than do the others. 
TABLE 11. Correlations of SPV Scales with the 
Crowne-Marlowe Need for Approval and the 
Rotter Internal-External Control Scales 
N p A v D 0 G 
Crowne-Marlowe 
Male 96 .06 .17 -.08 -.04 .15 .17 
Female 121 .03 .21* -.14 .07 .15 .19* 
Rotter 
Male 96 .11 .12 .16 .09 .06 -.08 
Female 121 .23* -.16 .19* .04 .26* .02 
Correlations with Other Measures: Cognitive 
Correlations between scores on the SPY and the 
aptitude dimensions most commonly used in industrial 
selection, as measured by the Multi-Aptitude Test 
(Cureton et al., 1955), are presented in Table 12. 
Since only one of the 24 correlations is significant at 
the I-percent level, the SPY scales are considered to 
be independent of these aptitude measures. 
Correlations between scores on the SPY and the 
Modern Language Aptitude Test (Carroll, 1955) ob-
tained for the same sample of 57 college students are 
presented in Table 13. Only one correlation reaches 
the 5-percent level of significance, and it would appear 
that the SPY scales are generally independent of the 
language aptitude measures. 
TABLE 12. Correlations Between SPV Scores and 
Various Aptitude Scores 
p A v D 0 G 
Vocabulary --.10 -.16 .18 .06 -.20 .14 
Arithmetic -.16 .16 .11 .20 -.16 -.15 
Mechanical 
Comprehension .37** -.20 .17 -.17 -.09 -.17 
Number Series .06 -.13 .06 -.15 -.02 -.20 
TABLE 13. Correlations Between SPV Scores and 
Language Aptitude Scores 
p A v D 0 G 
Number Learning .18 -.22 .29* -.17 -.21 .05 
Paired Associates .10 -.01 .00 .05 -.05 -.06 
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The following study provides an indication of the 
1
· relationships between certain value responses on 
the SPY and value behavior as represented by actual 
· achievement in a highly developed and controlled 
"work sample" setting. Two experimental five-day 
language training programs, one in Spanish and one 
in Russian, were established at the University of 
Arizona to assess the ability of Peace Corps volun-
teers to learn a foreign language. Foreign Service 
Institute (FSI) techniques were used in both training 
and assessment. Subjects were taught in small groups 
for three hours a day, with a different instructor for 
each hour. Product-moment correlations between 
scores on the SPY and final language assessment 
ratings were obtained separately by sex and averaged 
for each program, and are presented in Table 14. For 
both language programs, there was a significant rela-
tion, in the expected direction, between valuing 
Achievement and actual achievement as measured by 
pooled final assessment ratings. A significant negative 
correlation was obtained between Orderliness and this 
criterion for one of the programs. 
TABLE 14. Relation of SPV Scores to Success in 
Learning a Foreign Language 
N p A v D 0 G 
Spanish -.15 .06 .13 -.20 .01 
Russian 
55 
26 -.15 
.24t 
.39t .34 -.04 -.46* -.36 
tSignificant at the .05 level (one·tailed test for Achievement). 
Group Differences 
Additional evidence regarding the validity of a 
values instrument can be obtained by contrasting 
mean scores of groups who would be expected to differ 
from one another in terms of particular values. This 
expectation might be based on differences in sex, 
academic major, occupation, avocation, nationality, 
or other group membership. Mean differences between 
the sexes were previously discussed; several other 
studies involving contrasting groups are described 
below. 
Data for a sample of Peace Corps volunteers tested 
just prior to training, and for a combined student sample 
from four universities, are presented in Table 15. It 
will be noted that the volunteers score significantly 
lower than the college students in Practical Minded-
ness and Orderliness, and significantly higher in 
Achievement and Decisiveness. Thus, in comparison 
with the college students, the Peace Corps volunteer 
may be typified as having a less materialistic orienta-
tion as well as less need for an organized or orderly 
environment. In addition, the volunteer is more 
strongly motivated to achieve something important, 
and places a higher value on having strong and definite 
convictions. Mean differences between male and 
female volunteers are generally nonsignificant, re-
flecting a uniformity of values for the two sexes 
(Gordon, 1966a; 1967a). 
Table 16 presents differences between samples of 
urban Illinois eleventh-grade students from two 
parochial and two public schools selected so as to be 
similar to one another in socioeconomic status. 
. Parochial students of both sexes are significantly 
higher in Goal Orientation and lower in Variety. 
Additionally, boys from parochial schools are signifi-
cantly higher in Orderliness and lower in Decisiveness 
than their public school counterparts. 
The obtained differences are similar to those found 
between American high school students and students 
in the more tradition-directed oriental cultures (see 
Cross-Cultural Results). The obtained differences also 
TABLE 15. Comparison of SPV Means of Peace Corps and Student Groups 
Means Standard Deviations 
N p A v D 0 G p A v D 0 G 
Male 
Peace Corps 103 9.1 22.0 15.2 16.4 10.2 16.8 4.1 4.2 6.8 4.3 5.3 5.4 
Student 403 13.6 17.4 14.2 14.5 12.5 17.6 5.3 5.3 7.5 4.9 6.3 5.7 
Difference -4.5 4.6 1.0 1.9 -2.3 -.8 
Significance .01 .01 ns .01 .01 ns 
Female 
Peace Corps 68 9.5 21.6 16.0 17.0 8.6 17.3 3.6 4.3 6.6 3.7 4.3 5.0 
Student 327 12.0 15.4 15.8 15.5 13.2 17.8 4.8 5.3 7.2 5.1 5.9 5.4 
Difference -2.5 6.1 .2 1.5 -4.6 -.5 
Significance .01 .01 ns .01 .01 ns 
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correspond in direction with correlations obtained 
between the SPY and a measure of satisfaction with 
working in a more highly structured or authoritarian 
type of environment-the Work Environment Prefer-
ence Schedule- described above. 
Table 17 compares SPY means of the male college 
normative sample with those of a sample of second 
year ROTC students as well as with those of an enter-
ing plebe class at the U.S. Military Academy at West 
Point. These data were provided by Anthony Bronzo, 
Jr., of Boston College (1966) and Claude Bridges, 
Director of Research at the U.S. Military Academy, 
respectively. In comparison with the college student, , 
the ROTC student and the military academy cadet 
place a significantly higher value on Achievement, 
Decisiveness, and Goal Orientation and a lower value 
on Practical Mindedness and Variety. The Military _ 
Academy cadet differs additionally from the college -• 
student in attaching a significantly higher value to 
Orderliness. It is interesting to note that the military- .. 
oriented ROTC student differs significantly from the · 
Military Academy cadet on Variety and Goal Orienta-
tion only, with no significant differences occurring on 
the remaining scales. 
TABLE 16. Comparison of SPV Means of Public and Parochial High School Students 
Means Standard Deviations 
N p A v D 0 G p A v D 0 G 
Male 
Public 235 14.5 16.5 11.8 14.5 14.4 18.l 5.0 4.6 8.0 5.2 5.7 5.3 
Parochial 62 15.0 15.8 8.6 12.5 18.3 19.7 4.6 4.1 5.4 4.1 4.9 
Difference -.5 .7 3.2 2.0 -3.9 -1.6 
Significance ns ns .01 .01 .01 .05 
Female 
Public 229 14.0 15.l 13.4 14.l 15.l 18.2 5.1 5.2 7.8 5.2 5.8 
Parochial 91 13.2 15.2 11.5 14.5 15.7 19.7 4.8 4.0 7.4 5.1 5.6 
Difference .8 -.1 1.9 -.4 -.6 -1.5 
Significance ns ns .05 ns ns .05 
TABLE 17. Comparison of SPV Means of U.S. Military Academy Plebes, ROTC Cadets, 
and Male College Students 
Means Standard Deviations 
N p A v D 0 G p A v D 0 
USMA 523 10.4 19.4 6.9 17.9 14.7 20.8 4.5 4.4 5.9 4.6 5.5 
ROTC 94 9.7 19.3 11.2 17.3 13.6 18.6 4.5 5.7 7.7 5.0 6.1 
College 1080 12.8 17.5 13.8 15.l 13.3 17.4 5.4 5.3 7.8 5.2 6.5 
USMA vs. College 
Difference -2.4 1.9 -6.9 2.8 1.4 3.4 
Significance .01 .01 .01 .01 .01 .01 
ROTC vs. College 
Difference -3.l 1.8 -2.6 2.2 .3 1.2 
Significance .01 .01 .01 .01 ns .05 
USMA vs. ROTC 
Difference .7 .1 -4.3 .6 1.1 2.2 
Significance ns ns .01 ns ns .01 
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Cross-Cultural Results 
Tables 18 and 19 provide a cross-cultural compari-
son of values of Japanese and American students from 
a study conducted with Akio Kikuchi of Fukushima 
University (Kikuchi, 1966). The Japanese data were 
obtained through a translation of the SPY following 
procedures outlined by Gordon and Kikuchi ( 1966). 
The Japanese college sample represents three urban 
universities selected so as to be generally comparable 
to the American universities from which the contrast-
ing normative data were obtained. It may be noted that 
the American college students of both sexes are signifi-
cantly higher in Practical Mindedness, Achievement, 
and Variety and lower in Orderliness and Goal 
Orientation. Significant differences in the same direc-
tion ~ill be noted between Japanese and American 
high school students on these same values. Addi-
tionally, the American high school students· of both 
sexes score higher on Decisiveness. These results 
would suggest that the Japanese are less materi-
alistically oriented than the Americans, with lower 
achievement motivation and less need for change or 
diversity. On the other hand, the Japanese place a 
higher value on having a well-organized and routinized 
life and systematic approaches to relatively well-
defined goals. 
Table 20 presents means and standard deviations 
for American and Indian eleventh- and twelfth-grade 
students. The latter data were provided by Professor 
S. B. Kakkar of the Government Training School, 
Jullundur. The American students of both sexes score 
significantly higher on the average than the Indians 
in Practical Mindedness, Variety, and Decisiveness 
TABLE 18. Comparison of Values of American and Japanese College Students 
Male 
American 
Japanese 
Difference 
Significance 
Female 
American 
Japanese 
Difference 
Significance 
TABLE 19. 
Male 
American 
Japanese 
Difference 
Significance 
Female 
American 
Japanese 
Difference 
Significance 
N 
984 
500 
1080 
390 
N 
298 
467 
324 
420 
p 
12.8 
9.0 
3.8 
.01 
11.7 
7.6 
4.1 
.01 
A 
17.5 
14.7 
2.8 
.01 
16.3 
14.7 
1.6 
.01 
Means 
v 
13.8 
9.9 
3.9 
.01 
14.8 
9.7 
D 
15.1 
15.1 
0 G 
13.3 17.4 
17.9 23.4 
0 -4.6 -6.0 
ns .01 .01 
15.1 
16.7 
13.7 18.3 
17.3 24.0 
il -1.6 -3~ -i7 
.01 .01 .01 .01 
p 
5.4 
4.0 
5.4 
3.2 
A 
5.3 
3.8 
5.1 
3.6 
Standard Deviations 
v 
7.8 
5.9 
7.3 
5.2 
D 
5.2 
4.0 
5.5 
3.7 
Comparison of Values of American and Japanese High School Students 
Means Standard Deviations 
p A v D 0 G p A v D 
14.5 16.6 14.6 14.4 12.7 16.7 5.3 5.1 8.2 5.7 
12.1 13.8 10.2 12.8 20.l 21.0 3.1 3.9 5.2 3.6 
2.4 2.8 4.4 1.6 -7.3 -4.3 
.01 .01 .01 .01 .01 .01 
13.9 14.8 16.4 15.1 12.6 16.9 5.0 4.5 7.9 5.5 
9.5 13.9 9.8 13.1 20.2 23.2 3.6 3.4 4.3 4.0 
4.4 .9 6.6 2.0 -7.6 -6.3 
.01 .01 .01 .01 .01 .01 
0 
6.5 
5.5 
6.4 
5.0 
0 
5.8 
3.1 
6.5 
4.2 
G 
6.1 
5.4 
5.5 
3.6 
G 
5.6 
3.0 
5.5 
3.4 
and lower m Orderliness and Goal Orientation. 
The differences in values are identical in direction 
with those found in the U.S. and Japanese analysis. 
However, no significant cross-cultural differences on 
Achievement were noted for either sex. 
Professor Kikuchi (1966) compared the SPY means 
of Japanese students majoring in education with fine 
arts students specializing in industrial design. The 
results of this study are presented in Table 21. It will 
be noted that education students of both sexes, on the 
average, are significantly lower in Achievement and 
Variety and higher in Orderliness. The direction of 
these differences reflects what might be anticipated in 
comparing a more highly structured and traditional 
occupation with one that involves more independence, 
individuality, and creativity (see correlations with the 
WEPS above). 
Correlations between SPY scales and Social Welfare 
and Fine Arts interest as measured by the DOSEF 
test (Makito and Sano, 1965) are presented in Table 
22. The two DOSEF scales reflect interests asso-
ciated with the educational and industrial arts fields 
respectively. Social Welfare interest is found to have 
a significant negative relation to Practical Mindedness 
and a significant positive relation to Orderliness in the 
TABLE 22. Correlations Between a Japanese Form 
of the SPY and Interests as Measured 
by the DOSEF (N = 82) 
Interests 
Social Welfare 
Fine Arts 
p A v D 0 G 
-.30** .02 -.10 -.15 .27* .11 
.23* .07 .23* -.12 -.26* -.59** 
TABLE 20. Comparison of Values of American and Indian High School Students 
Male 
American 
Indian 
Difference 
Significance 
Female 
American 
Indian 
Difference 
Significance 
TABLE 21. 
Male 
Education 
Industrial Design 
Difference 
Significance 
Female 
Education 
Industrial Design 
Difference 
Significance 
10 
N 
298 
100 
324 
100 
p 
14.5 
11.6 
2.9 
.01 
13.9 
12.4 
1.5 
.01 
A 
16.6 
16.8 
-.2 
ns 
14.8 
15.6 
-.8 
ns 
Means 
v 
14.6 
10.0 
4.6 
.01 
16.4 
11.0 
5.4 
.01 
D 
14.4 
10.7 
0 
12.7 
21.7 
G 
16.7 
19.9 
3.7 -9.0 -3.2 
~1 ~1 ~1 
15.1 
12.5 
12.6 
20.9 
16.9 
18.2 
2.6 -8.3 -1.3 
.01 .01 .05 
p 
5.3 
3.1 
5.0 
3.8 
A 
5.1 
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Means Standard Deviations 
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Japanese culture. Fine Arts interest has a significant 
positive relation to Practical Mindedness and Variety 
and a significant negative relation to Orderliness and 
Goal Orientation. It will be noted that where signifi-
cant relationships occur with the SPV scales, signs 
are in opposite directions for the two types of interest. 3 
APPLICATIONS, INCLUDING RESEARCH 
The Survey of Personal Values should be useful in 
situations similar to those in which the Survey of 
Interpersonal Values has been successfully applied. 
When the SPY and SIV are used jointly, it is advisable 
to administer the SIV first in the interest of uniformity. 
Selection. The brevity of the SPY, its relative inde-
pendence of intelligence and trait measures, its high 
acceptance by the applicant, and the relevance of its 
scales to success in many jobs recommend it for ex-
perimental inclusion in industrial selection batteries. 
The use of the SPY for selection purposes should 
follow accepted personnel research procedures in that 
the presence of significant relations between job suc-
cess and individual scale or value patterns should be 
established before it is used operationally. The SPY 
can be used for promotion, transfer, or related per-
sonnel activities after being similarly validated. 
Appraisal or Vocational Guidance. Where the 
Survey of Personal Values is used in vocational guid-
ance or in appraisal batteries, job analysis information 
should be examined to determine the relevance of the 
values measured for jobs under consideration. SPY 
results should be interpreted in conjunction with other 
available test, biographical, and interview information 
regarding the individual. Guidelines for the interpreta-
tion of scores on the SPV and SIV in terms of specific 
job requirements as presented in the Dictionary of 
Occupational Titles (U.S. Dept. of Labor, 1965) 
3These and other occupational differences so far observed for the 
SPV suggest that the Q-typing methodology (Gordon, /967c) 
successfully applied to the Survey of Interpersonal Values for occu-
pational groupings around value patterns and for cross-cultural 
analyses (Gordon, 1967d) can be effectively applied to the SPV as 
well. 
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will be found in the Revised Manual of the Gordon 
Occupational Check List (Gordon, 1967b). 
Counseling. Individual SPY scale scores and the 
overall score pattern should provide the counselor · 
with valuable insights into the personality makeup 
of his client. These scores should be interpreted along 
with other available test and nontest information. The 
exact manner in which the SPV information is used 
will vary with the nature of the referral and the way 
in which the counselor uses test information. However, 
because the SPY lacks the "abnormal flavor" asso-
ciated with some personality tests, SPY results can 
be discussed with the client early in counseling without 
arousing undue anxiety or defensiveness on his part. 
Thus the SPY can be used as an icebreaker, with 
discussion of particular value scores serving as an 
avenue toward deeper probing. 
Classroom Demonstration. The Survey of Personal 
Values has been found useful for demonstration 
purposes in psychology courses. Its brevity permits 
convenient administration during part of the class 
period. Students enjoy taking the SPY and are 
interested in the results. Score interpretations do 
not arouse anxiety in the students. The SPY can be 
utilized in connection with topics such as personality, 
individual differences, psychological measurement, 
and the forced-choice method. 
Research. The significance of the values measured 
by the SPV recommends its inclusion in a variety 
of research studies, such as the following: relation 
between values and job satisfaction or turnover; value 
correlates of management philosophy; similarity and 
differences in values as related to marital adjustment; 
prediction of under- and overachievement in school; 
age changes in value patterns; group differences in 
values; effect of various types of intervening experi-
ences on value patterns. The SPV has been success-
fully translated and employed in research abroad and 
appears to be as meaningful and appropriate for other 
cultures and for cross-cultural research as is the 
SIV. (Gordon and Medland, 1965; Gordon and 
Kakkar, 1966; Kakkar and Gordon, 1966; Kikuchi 
and Gordon, 1966; Gordon, l 967d.) 
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SURVEY OF PERSONAL VALUES 
By LEONARD V. GORDON 
DIRECTIONS 
In this booklet are statements representing things that people consider to be importar 
to their way of life. These statements are grouped into sets of three. This is what you ar 
asked to do: 
Examine each set. Within each set, find the one statement of the three which re1 
resents what you consider to be most important to you. Blacken the space beside thz 
statement in the column headed M (for most). 
Next, examine the remaining two statements in the set. Decide which one of theE 
statements represents what you consider to be least important to you. Blacken the spac 
beside that statement in the column headed L (for least). 
For every set you will mark one statement as representing what is most importan 
to you, one statement as representing what is least important to you, and you will leav 
one statement unmarked. 
Example 
M 
To have a hot meal at noon ___________________ _ 
-To get a good night's sleep ___________________ _ 
To get plenty of fresh air______________________ -
Suppose that you have examined the three statements in the example, and although a 
three of the statements may represent things that are important to you, you feel that "T 
get plenty of fresh air" is the most important to you. You would blacken the space in th 
column headed M (for most) beside the statement. Notice that this has been done in th 
example. 
You would then examine the remaining two statements to decide which of these re:r 
resents something that is least important to you. Suppose that "To have a hot meal z 
noon" is the least important to you. You would blacken the space in the column headed : 
(for least) next to this statement. Notice that this has been done in the example. 
You would leave the remaining statement unmarked. 
In some cases it may be difficult to decide which statement to mark. Make the beE 
decision that you can. This is not a test; there are no right or wrong answers. Be sure t 
mark only one M (most) choice and only one L (least) choice in a set. Do not skip an 
sets. Answer every set. Turn this booklet over and begin. 
Science Research Associates, Inc. 
259 East Erie Street. Chicago, Illinois 60611 
A Subsidiary of IBM 
Copyright© 1964, 1965, Science Research Associ.ates,; 
Printed in U.S.A. All rights •"•er~ 
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Reorder No. 7-2871 
To work on something difficult----------------------------------------·-
To have well-defined goals or objectives.'------------------·--·-··-
To keep my things neat and orderlY----------------------------------
To be practical and efficient__ _____________________________________________ _ 
To seek amusement or entertainment__ _____________________________ _ 
To continually improve my abilities _________________________________ _ 
To know exactly what I am trying to accomplish ___________ _ 
To look at things from a practical point of view _____________ _ 
To take direct action toward solving a problem _____________ _ 
To do new and different things _________________________________________ _ 
To do things in an outstanding fashion ___________________________ _ 
To have a very definite objective to aim for _____________________ _ 
To keep my goals clearly in mind______________________________________ .. 
To schedule my time in advance _________________________________________ ,;• ' 
To act with firm conviction·------------------------------------------------
'< 
·' To come to decisions without delay _____________________________________ · 
To get full use out of what I own ________________________________________ _ 
To direct my efforts toward clear-cut objectives _______________ • 
To attain the highest standard in my work. _____________________ _ 
To have a well-organized life _______________________________________________ , 
To be able to travel a great deaL. _____________________________________ _ 
To take proper care of my things ______________________________________ _ 
To settle a problem quickly ________________________________________________ _ 
To be systematic in the things I do ____________________________________ _ 
To have new or unusual experiences __________________________________ _ 
To get full value for what I spend ______________________________________ _ 
To have well-organized work habits __________________________________ _ 
To do things I never did before __________________________________________ _ 
To do more than is generally expected of me ____________________ _ 
To know exactly what I am aiming for ______________________________ _ 
To hold firmly to my beliefs------------------------------------------------· 
To have a variety of experiences ________________________________________ _ 
To finish something once started ________________________________________ _ 
To shop carefully for the things I buy ______________________________ _ 
To come to a definite decision on matters __________________________ _ 
To keep things in their proper place __________________________________ _ 
To be methodical in my work. _____________________________________________ _ 
To experience an element of danger __________________________________ _ 
To struggle with a complex problem __________________________________ _ 
To have a challenging job to tackle ____________________________________ _ 
To visit new and different places ________________________________________ _ 
To have a definite goal toward which to work __________________ _ 
To take good care of my property ______________________________________ _ 
To stick firmly to my own opinions or beliefs-------------------
To plan my work out in advance ________________________________________ _ 
Turn the page and go on. 
ar your answers in co umn 
To have an objective in mind and work toward iL ........... . 
To do things that are highly profitable ............................... . 
To accomplish something important ................................... . 
To try out different things ......... -------------------------------------------
To do things in an organized manner ................................. . 
To do an outstanding job in anything I try ....................... . 
To lead a well-ordered life ............... -------------------------------------
To be very careful with my possessions ............................. . 
To always come directly to the point .... --------------------------------
To go to strange or unusual places ..................................... . 
To be systematic in my work. ______________________________________________ _ 
To stick with a problem until it is solved ........................... . 
To set the highest standard of accomplishment for myself 
To have very specific aims or objectives _____________________________ _ 
To do things that are new and different _____________________________ _ 
To keep my things in good condition ................................... . 
To devote all my energy toward accomplishing a goaL. .. . 
To make my position on matters very clear _______________________ _ 
To take frequent trips ___________________________________________________________ _ 
To do things according to a schedule ___________________________________ _ 
To make decisions quickly _____________________________________________________ _ 
To be very careful with my money _____________________________________ _ 
To be able to overcome any obstacle ... ________________________________ _ 
To do things that are dangerous or exciting _____________________ _ 
To have strong and firm convictions ___________________________________ _ 
To have well-defined purposes _____________________________________________ _ 
To always keep myself neat and clean _______________________________ _ 
To do things that will pay off _____________________________________________ _ 
To be a very orderly person _________________________________________________ _ 
To take a definite stand on issues _______________________________________ _ 
To experience the unusual.. _________________________________________________ _ 
To always get my money's worth _______________________________________ _ 
To work on a difficult problem _____________________________________________ _ 
To have an important job to tackle _____________________________________ _ 
To approach a problem directly ___________________________________________ _ 
To do things in a methodical manner _________________________________ _ 
To know precisely where I am headed _______________________________ _ 
To strive to accomplish something significant ___________________ _ 
To do things in a practical and efficient manner _______________ _ 
To follow a systematic approach in doing things _____________ _ 
To come to a decision and stick to it ___________________________________ _ 
To take very good care of what I own _________________________________ _ 
To seek adventure ........ ----------------------------------------------------------
To have a definite course of action in mind. ______________________ _ 
To be able to do things in a superior manner ___________________ _ 
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1 ·TABLE LII 
POPULATION GROWTH FOR EVANSTON 1860 - 1960 
Number of Per Cent 
Year Population Persons Added Gain 
1860 831 
1870 3,062 2,231 269.0 
1880 4,400 1,338 43.8 
1890 13,059 8,659 196.8 
1900 19,259 6,200 47.5 
1910 24,978 5,719 29.8 
1920 37,234 12,256 49.2 
1930 63,338 26,104 10.0 
1940 65,389 2,051 3.2 
1950 73,641 8,252 12.6 
1960 79,283 5,642 7.7 
Source: u. s. Census of Population 
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